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The study investigated the relationship between a metacognitive-listening strategy
and listening proficiency, and gained insights into students’ perceptions of listeningstrategy use among Korean-as-a-foreign-language learners in an intensive-language
setting in Northern California. Little research has been carried out in a Korean-as-aforeign-language (KFL) setting, and investigation in a different context of an intensivelanguage program is needed where good study habits, such as metacognitive strategy,
self-regulation, and autonomous learning are required. Thus, this study aimed to
investigate the relationship between metacognitive-listening-strategy use and listening
proficiency outcomes by more- and less-proficient students among KFL adult learners
and their perception of metacognitive-listening-strategies.
To achieve the goal of the study, a mixed-method design with a descriptive
quantitative and a qualitative interview approach was carried out using the Metacognitive
Awareness Listening Questionnaire (MALQ) and the Listening-In-Course-Proficiency
Test (LPROFT). The MALQ served as an instrument to gauge participants’
metacognitive-listening-awareness and perceived metacognitive-strategy use and the
LPROFT measured participants’ listening proficiency outcomes. Participants (n=61)
were divided into two proficiency groups for a quantitative component based on
participants’ accumulated grade point average scores. For a qualitative component, five
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students from each group (n=10) participated in interviews and were questioned about
perceptions and beliefs regarding listening strategies to identify any differences between
the groups.
The results show the most and least-used strategies from both groups are almost
identical, and the problem-solving subscale was the top strategy both groups used,
whereas the personal knowledge subscale was the least used. The correlation coefficient
between the questionnaire and the proficiency test is positive and small for the moreproficient learners but negative and small for the less-proficient learners, which results in
a close to zero correlation for all learners. The interview data revealed the differences
between the two groups regarding metacognitive-listening-strategy use.
The findings of the study suggest customized one-on-one strategy training for
less-proficient listeners to implement metacognitive-listening strategies. The teacher’s
role was emphasized to gauge students’ needs and their level of appropriate listening
practice. Further research needs to investigate developments of metacognitive-strategy
use among less-proficient listeners, cultural aspects regarding metacognitive strategy, and
effects of other language experiences on metacognitive-listening strategy.
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CHAPTER I
STATEMENT OF THE PROBLEM
Researchers have reached a consensus that listening is the most important and
difficult skill in language learning (Graham, 2006; Vandergrift, 1997; Vandergrift &
Goh, 2009; Zeng & Goh, 2018). Listening plays an essential role in communication
(Kök, 2018). For instance, 40% to 50% of communication time in daily life is spent
listening (Mendelsohn, 1994). Many researchers, however, agree that listening is being
overlooked in learning second-language learning (L2) when compared with speaking,
writing, and reading (Vandergrift, 1997; Vandergrift & Goh, 2009; Zeng & Goh, 2018).
With the shift from teacher-centered to learner-centered environments, research
on learners’ learning strategies has received tremendous attention and has been
investigated widely since the 1990s (Vandergrift, 1997, 2004, 2005; Vandergrift &
Baker, 2015; Vandergrift & Goh, 2012; Vandergrift, Goh, Mareschal, & Tafaghodtari,
2006; Vandergrift & Tafaghodtari, 2010) to focus on how to assist learners to develop
and use appropriate and effective learning strategies needed in their learning (Zeng &
Goh, 2018). Some acquire a language naturally with little effort; however, those who
have not developed language learning strategies may struggle with their learning. To
become a “good language learner,” a metacognitive learning strategy is the basic
framework needed to build good study habits (Rubin, 1975) to succeed. In particular, an
intensive-language-learning program requires metacognitive-strategy use to sustain
motivation and promote success in language learning along with autonomous learning
and self-regulation because languages are taught for 6 to 7 hours daily, with an additional
2 to 3 hours of assigned homework on weekdays, for about 9 months up to one and a half
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years. Language learning, as in this intensive program, is rare, and in formal education
language learning usually includes only about 2 to 3 hours of instruction per week. Due
to the fast-paced curriculum in an intensive program, a metacognitive strategy that
emphasizes self-regulation and autonomous learning is required to plan, monitor, and
evaluate learners’ progress.
Using metacognitive-listening-strategies is related to listening proficiency (Goh,
2008; Vandergrift, 1997; Yang, 2009). More-proficient groups have been shown to use a
metacognitive-listening strategy more effectively than those in less-proficient groups
(Rahimi & Katal, 2012; Tavakoli et al., 2012). Vandergrift (2004) paid heed to
metacognitive awareness and stated that enhancing a student’s awareness of the listening
process allows teachers to help beginners learn how to understand authentic short texts on
topics in which they are interested. In a similar vein, an action starts with one’s thoughts.
James Clear, the author of Atomic Habits, addressed that behavior and how habits will be
changed and transformed from what is presumed (Clear, 2018). Many researchers have
investigated the development of learners’ listening strategies (Cross, 2010; Graham &
Macaro, 2008; Graham et al., 2011; Li, 2017); however, research on metacognitive
knowledge is still a new endeavor: “focus on metacognitive awareness is a relatively new
endeavor in research and teaching of L2 listening” (Goh & Hu, 2014, p. 256).
Due to the great attention given toward metacognitive strategy, studies on
metacognitive awareness have been conducted in English-as-a-foreign-language (EFL)
and English-as-a-second-language (ESL) settings (Zhang & Goh, 2006; Goh & Hu, 2014,
Rahimi & Katal, 2012); however, few research studies have been conducted in a Koreanas-a-foreign-language (KFL) setting. Additionally, in an intensive language program
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where fast-paced language learning is required, promoting metacognitive-listeningstrategy use by monitoring, planning, and evaluating the learning process is essential to
enhance language proficiency; yet, few research studies have been carried out to
investigate this type of setting. This study investigated the relationship between
metacognitive knowledge and outcomes of listening comprehension.
This study focused on what Korean-Foreign-Language adult learners believe
regarding metacognitive listening strategy. Although the importance of metacognitivelistening-strategy use in L2 is undeniable, few research studies have been conducted
regarding metacognitive-listening-strategy use in a setting of Korean-as-a-foreignlanguage learning as well as in an intensive language program. Thus, the study
investigated the relationship between metacognitive knowledge and learning outcomes,
and the differences between the groups (more- and less-proficient groups) regarding
perceived metacognitive-listening-strategy use.
Purpose of the Study
Some research studies have been conducted examining the relationship between
metacognitive awareness and listening proficiency (Goh & Hu, 2014; Rahmi & Katal,
2012; Vandergrift, 2005) in an ESL or EFL setting, with even fewer research studies
carried out in KFL settings. KFL learners’ challenges are different than those of Englishas-a-second-language learners. Korean is a difficult language for English speakers due to
different language characteristics and different cultural aspects embedded in Korean.
Additionally, due to a lack of intensive language programs, fewer research studies have
been carried out in an intensive language setting where learners are required to have a
good metacognitive strategy to succeed in the program after 64 weeks of language
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learning. The intensive program in the current study differs from a one-month of summer
language program. Therefore, the purpose of this study was to examine the relationship
between metacognitive awareness and listening-comprehension proficiency among
Korean-as-a-foreign-language learners in an intensive language program.
Furthermore, the study ascertained that different levels of achievers in listeningcomprehension proficiency (more- and less-proficient learners) vary in metacognitive
awareness using qualitative methods and investigated perceptions of KFL learners in
terms of metacognitive listening strategies using quantitative methods. The measurement
employed in this study consists of five subcategories (directed attention, mental
translation, person knowledge, planning and evaluation, and problem solving). The study
investigated differences in the five subcategories between two proficient groups (moreand less-proficient learners).
To accomplish this purpose, the study obtained data from Korean-as-a-foreignlanguage learners, using mixed methods. The number of participants was 61: moreproficient group (n=31) and less-proficient group (n=30). The groups were divided based
on their accumulated Grade Point Average (GPA) scores. Their metacognitive awareness
was examined by using self-reporting via the Metacognitive Awareness Listening
Questionnaire (MALQ; Vandergrift et al., 2006). After completion of the questionnaire,
10 participants voluntarily participated in a one-on-one interview virtually (due to
COVID-19 restrictions).
Significance of the Study
This study is important for three reasons. First, identifying what metacognitive
strategies were used commonly is beneficial to practitioners in differentiating an
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instructional design that suits learners’ needs and gives individualized assistance based
on learners’ metacognitive-strategy use. Proficient language learners are skilled at
integrating multiple strategies (Vandergrift, 2003), whereas less-proficient learners rely
on the use of only a few strategies and are not flexible enough to incorporate various
strategies.
Second, at the military intensive language-learning site examined in the current
study, the success rate in listening modality has been shown to be lower than in the
reading modality on the final learning test (Bebawi, 2016; Li, 2017). According to the
official information distributed to the faculty, 40% of language learners failed in listening
modality at the final proficiency test, whereas only 15% failed in reading modality.
Because the fast-paced curriculum could cause learners to be overwhelmed before
building solid learning habits (some do not have stable learning habits that promote
language learning, due to lack of exposure to an intensive learning environment where
potential learners have a chance to develop good learning habits, including metacognitive
strategies), identifying a learner’s metacognitive-listening-strategy use plays an critical
role in their listening comprehension, possibly leading to listening comprehension
enhancement. The relationship between listening metacognitive awareness and listeningcomprehension proficiency contributes to enhancing the success rate in listeningcomprehension proficiency.
Third, given that listening has been overlooked when compared with how reading
and metacognitive strategy in ESL and EFL settings, this study expanded the literature by
investigating metacognitive-listening-strategy use in an intensive KFL setting with a
mixed study utilizing both a quantitative and qualitative approach.
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Theoretical Framework
Flavell’s (1979) model of metacognitive knowledge serves as a theoretical framework
for this study. He defined metacognitive knowledge as “that segment of your (a child’s,
and adult’s) stored world knowledge that has to do with people as cognitive creatures and
with their diverse cognitive tasks, goals, actions, and experience” (Flavell, 1979, p. 906).
In other words, metacognitive knowledge is one’s thoughts and a belief about one’s
learning while interacting with various factors. Wenden (1998) who expanded the
concepts of metacognitive knowledge into language learning stated, “Learners of
different ages and varying in learning proficiency will have acquired some knowledge
about learning, which influences their approach to learning and the expectations they
hold about the outcome of their efforts” (p. 515).
Flavell (1979) categorized metacognitive knowledge into three factors depending on
the learner, the learning task, or the process of learning: person, task, and strategic
knowledge. Person knowledge can be subcategorized into intraindividual differences,
interindividual difference, and universals of cognition. For instance, an individual has a
belief about their action or regarding their learning abilities to achieve specific learning
goals and about other people’s learning processes.
Additionally, different cognitive stages can affect one’s beliefs about their success or
failure regarding learning. Research on personal knowledge in ESL, such as motivation
(Vandergrift, 2005) and self-efficacy (Chen, 2007), has been investigated in language
learning. Task knowledge enables an individual to deal with various factors that might
contribute to the difficulties, such as organization, familiarity, deliverance of a task.
Learners know about the purpose and classified process of a task. For instance, some
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students find it easy follow the instruction of a particular task and understand the
importance of completing it.
Whereas those who have lack of task knowledge might be struggling to tackle the
given task. Wenden (1998) clarified the distinction between task knowledge and domain
knowledge is that learners know about the subject matter. Strategy knowledge could be
acquired by selecting an effective strategy in achieving learning goals that have the
greatest effect on learning. Research on learning strategies has been investigated;
however, this study includes this component, supporting Wenden (1998), who stated that
“in some cases, i.e., the research that utilizes data collecting techniques, such as
interviews and questionnaires, which lead learners to retrospect upon their learning, is, in
fact, requiring them to draw upon their stored metacognitive knowledge about learning
strategies” (p. 519).
Within the metacognitive knowledge framework, the MALQ was developed on
Flavell’s (1979) model: a person’s knowledge and directed attention (metacognitivelistening-awareness) and problem-solving, planning-evaluation, and mental translation
(perceived metacognitive-listening-strategy use). The instrument draws learners’
metacognitive knowledge to assist learners to reflect on their own listening process and
internalize the guided questions for metacognitive-listening-strategy use.
To be successful, language learners should decide on their own to plan, set a goal,
monitor, and evaluate their learning process (Oxford, 1990). It is crucial that languagelearning learners be patient and persistent in and out of the classroom to achieve higher
language proficiency. Learners need to internalize their cognitive learning process with or
without help from a teacher, parents, or peers. There is no guarantee that metacognitive
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knowledge will be transferred automatically from the learning process in general and
to a specific situation in language modality (Zhang & Goh, 2006). This study
investigated to what extent KFL learners were aware of their metacognitive knowledge
and its perceived use in listening activities.
Background and Need
The need for development of foreign-language skills has been increasing
gradually since the tragedy of September 11, 2001 for national security and national
competitiveness (A Hearing: A National Security Crisis, 2012). Choi (2016) stated that
Korean language education in the United States has increased: “Among the 15 most
commonly taught languages, Korean is the only language in which enrollments have
risen at every institutional level between 2009 and 2013: by 27.6% in 2-year institutions,
45.2% in 4-year institutions, and 86.6% in graduate programs” (p. 32). The factors
contributing to the increase of KFL vary, such as the increase in the Korean immigrant
population, tremendous economic growth, the important relationship between the United
States and South Korea, and the popularity of Korean pop music and Korean
culture, known as the Korean Wave (Choi, 2016; Jee, 2017; Rye, 2018). Korean language
is one of the more difficult languages to learn for native speakers of English to learn (Jee,
2017). The military intensive-language program where the study was conducted offers 16
different foreign languages to service members, ranging in age from 18 to 38 years old,
who will become linguists while serving their country. The Korean language belongs to
Category IV, which includes what are considered the most difficult languages to learn.
According to the difficulty of the language, learning programs vary in length from
36 (Category I) to 64 weeks (Category IV). Six hours of instruction are offered with 2 to
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3 hours of homework daily, except weekends and holidays. Students also prepare for
daily vocabulary quizzes and take an official unit-test every 2 weeks. If they fail a unittest several times, either dropping the class or rolling back to an earlier unit will be
recommended. Students who receive a grade point average (GPA) below 3.0 for each unit
test will be placed in a Special Assistance session. They will be required to stay for an
extra hour of class time each day. If they cannot improve their score on the next test, they
will be removed from the Korean course. Students who receive a GPA between 3.0 and
3.3 will be placed in an Enhancement session. They will stay one extra hour for 2 to 3
days a week until their next test score increases.
According to official information distributed to faculty and staff, the results of the
Defense Language Proficiency Test (DLPT) of Korean-as-a-foreign-language and final
outcomes of the program show that listening modality scores were lower than that of
reading modality. Although the fast-paced curriculum in the intensive program requires
self-regulated learning and metacognitive knowledge, most students who join the military
have neither solid learning strategies nor a prior opportunity to learn and study a foreign
or second language in an intensive program. This results in increased drop-outs at an
early stages of the program. Another concern is that the institute only offered a distancedlearning environment in lieu of face-to-face instruction during the COVID-19 pandemic
situation, to mitigate the spread of the virus. With online instruction, the results of the
Defense Language Proficiency Test revealed a dramatic decrease in students’
performance on the final test since the start of online instruction. Through the lens of the
metacognitive approach, students’ lower performance can explain the importance
of a learner’s metacognitive knowledge and self-regulation. To investigate the
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concern that the listening passing rate is lower than that of reading, this study
investigated the relationship between metacognitive knowledge and a learner’s outcomes
in listening and brought to each learner’s attention how to listen effectively and regulate
their listening practice and metacognitive-listening strategy.
As mentioned, listening is considered the most difficult modality to acquire
(Vandergrift, 1997) in second-language acquisition. Although the development of
language-learning strategy plays an important role, listening effectively is rarely taught
(Vandergrift, 2007), as is how to use a metacognitive-listening strategy explicitly in a
KFL setting. In ESL and EFL settings, much research has been conducted on
metacognitive listening strategies (Al-Alwan et al., 2013; Cao & Lin, 2020; Goh & Hu,
2014). For instance, Cao and Lin’s (2020) study investigated the relationship between
metacognitive strategies and listening comprehension among 139 vocational college
students in China. They found a positive relationship (r=.75) between metacognitive
strategies and listening comprehension. The results indicate a statistically significant
difference between the high-score (n=38) and the low-score group (n=38), particularly in
monitoring strategy use. Goh (2008) pointed out the need to examine the metacognitivelistening-strategies in listening performance in different contexts. To my knowledge, few
studies have been carried out in terms of metacognitive-listening-strategy use in a KFL
setting. Thus, this study investigated the relationship between metacognitive knowledge
and listening outcomes in an intensive KFL setting.
Research Questions
Research Question 1: What metacognitive listening strategies are used most
commonly by more-proficient and by less-proficient learners?
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Research Question 2: What is the degree of the relationship between the scores on
the listening comprehension test and the MALQ (total) for (a) all learners, (b) moreproficient learners, and (c) less-proficient learners?
Research Question 3: Is there a statistically significant difference for more- and
less-proficient learners in the correlation coefficient between the listening comprehension
test scores and the MALQ (total) scores?
Research Question 4: How do the more- and less-proficient learners differ in their
perceptions of listening-strategy use?
Definition of Terms
The terms provided here may have other definitions; however, the definitions
given are the ones used in the current study.
Directed attention is a strategy that listeners use to concentrate and to stay on task
(Vandergrift et al., 2006). For example, students will refocus on a listening passage when
their attention wanders, or they lose concentration while listening to an oral text. The
directed attention that KFL students in the study used in the listening process was
measured by 4 items of the MALQ. The response ratings vary from 1 (Strongly disagree)
to 6 (Strongly agree).
GPA is an acronym for grade point average, which is a number representing the average
value of the accumulated final grades earned in courses over time (edglossary.org). For
this study, GPA was employed to distinguish between more- (3.0 and above) and lessproficient (below 3.0) students. According to a regulation of the intensive language
program, those who received below 3.0 are placed in a Special Assistance Session, with
extra help to improve their proficiency on the next test. Thus, this study intended to

12
identify to what extent the groups differ regarding perceived metacognitive-listeningstrategy use.
Language Learning Strategies refer to the conscious and semiconscious thoughts and
behaviors used by learners with the explicit goal of improving their knowledge and
understanding of the target language (Schmitt, 2010, p. 164). Various language learning
strategies, such as cognitive, metacognitive, and sociocultural strategies, can be employed
in language acquisition. Still, for this study, Schmitt’s (2010) definition provides
sufficient information regarding language-learning strategies for readers to comprehend
the concept.
Listening Strategies are techniques, approaches, or deliberate actions that students take
to facilitate the learning and recall of both linguistic and content area information for
listening comprehension (Chamot, 1987, p. 71). This study focused on metacognitivelistening-strategies, including planning and evaluation, directed attention, person
knowledge, problem solving, and mental translation.
Listening-In-Course-Proficiency Test is a test battery to examine listening
proficiency in Korean during the 3rd semester and was developed by the Curriculum
Development Division in Asian School II. The LPROFT consists of 50 questions with 27
passages including various topics such as geography, education, economy, and television
genres such as drama, news, talk show, and so on. The length of each passage is from 1
minute 20 seconds to 4 minutes and 40 seconds. The total raw score is 50 and
is translated into a percentile. The scores range is from 0 to 50 and A to F for a letter
grade.
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Metacognition refers to thinking about one’s thinking or the human ability to be
conscious of one’s mental processes (Vandergrift et al., 2006, pp. 432-433). Given that
metacognition plays an important role in listening comprehension, this study focused on
students’ metacognitive knowledge and perceived metacognitive-strategy use in listening
tasks through a self-reflective questionnaire.
Metacognitive awareness enables learners to regulate learning by finding the best ways to
practice and reinforce what they have learned (Zhang & Goh, 2006, p. 200).
Metacognitive awareness in this study contained 6 items (person knowledge and mental
translation) of the MALQ. The response ratings vary from 1 (Strongly disagree) to 6
(Strongly agree).
The Metacognitive Awareness Listening Questionnaire examines learners’ metacognitive
strategy or beliefs and perceptions in listening process of learning Korean. The MALQ
consists of 21 items with 5 subcategories; (a) problem solving, (b) planning and
evaluation, (c) directed attention, (d) person knowledge, and (e) mental translation
(Vandergrift et al., 2006). The MALQ is a 6-point Likert-type scale, ranging from 1
(strongly disagree), 2 (disagree), 3 (partial disagree), 4 (partial agree), 5 (agree), to 6
(strongly agree).
Metacognitive knowledge refers to a segment of a person’s stored world knowledge that
has to do with people as cognitive creatures with diverse cognitive tasks, goals, actions,
and experiences (Flavell, 1979, p. 911) and knowledge of ones’ cognitive processes
related to learning and the cognitive processes of others (O’Malley & Chamot, 1990, p.
230). Additionally, in the foreign- and second-language literature, metacognitive
knowledge also is referred to as learner belief (Horwitz, 1988). This study encompassed
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metacognitive knowledge and gauges awareness and perceived metacognitive-strategy
use among KFL adult learners.
Metacognitive strategy is a learning strategy that involves thinking about or knowledge of
the learning process, planning for learning, monitoring learning while it is taking place,
or self-evaluation of understanding after a task has been completed (O’Malley & Chamot,
1990, pp. 230-231).
Mental translation is a strategy that listeners must learn to avoid to become skilled
listeners (Vandergrift et al., 2006). The mental translation that KFL students in this study
used in the listening process was measured by 3 items of the MALQ. The response
ratings vary from 1 (strongly disagree) to 6 (strongly agree).
Perceived metacognitive-strategy use contains three subcategories (15 items) of the
MALQ regarding KFL learners’ metacognitive-strategy use: (a) problem solving, (b) plan
and evaluation, and (c) directed attention. It is different from actual strategy use and
measures perceived metacognitive-strategy use in listening among KFL adult learners
through a self-reported questionnaire, the MALQ. The response ratings vary from 1
(strongly disagree) to 6 (strongly agree).
Personal knowledge is listeners’ perceptions concerning the difficulty represented by
second-language (L2) listening and their self-efficacy in L2 listening (Vandergrift et al.,
2006). Personal knowledge that KFL students in the current study used in the listening
process was measured by 3 items of the MALQ. The response ratings vary from 1
(strongly disagree) to 6 (strongly agree).
Planning and evaluation is a strategy that listeners use to prepare themselves for listening
and to evaluate the results of their listening efforts (Vandergrift et al., 2006). Planning
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and evaluation that KFL students in the current study used in the listening process was
measured by 5 items of the MALQ. The response ratings vary from 1 (strongly disagree)
to 6 (strongly agree).
Problem solving is a strategy used by listeners to infer (guess at what they do not
understand) and monitor these inferences (Vandergrift et al., 2006). Problem solving that
KFL students in this study used in the listening process was measured by 6 items of the
MALQ. The response ratings vary from 1 (strongly disagree) to 6 (strongly agree).
Proficiency level is defined in this study by two groups: more- and less-proficient groups.
The more-proficient group in this study is determined based on participants’ grade point
of average (total of 15 test results) above 3.0, whereas 3.0 and below are categorized into
the less-proficient group. The rationale for the criteria is based on academic performance
regulation. In other words, those who receive lower than 3.0 are placed in academic
supporting session, such as either Enhancement (2 to 3 times a week) or Special
Assistance (4 to 5 times a week). If the grade is not improved, disenrollment can be
recommended.
Summary
The metacognitive approach to learning has received attention since 1990
(Oxford, 2011), and that attention has extended to its use in language learning. Although
research has been conducted on metacognitive strategy in ESL and EFL settings, little
research has been conducted in a KFL setting. Additionally, given that an intensive
language program is different from a regular language learning environment, the
relationship between metacognitive-listening-strategy use and learning outcomes needs to
be identified in a KFL-intensive-language program. This study utilized a mixed-method
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design using quantitative data in response to the questionnaire and using qualitative data
through interviews to identify learners' perspectives on listening-strategy use. The results
of this study will be beneficial to KFL instructors to provide differentiated instruction in
class or in one-on-one sessions. Through customized assistance, students’ listening
comprehension would be enhanced.
Chapter II focuses on the literature review regarding the relationship between
metacognitive knowledge and learning outcomes. The methodology is detailed in chapter
III. Results are reported in chapter IV, and discussion, implications, and
recommendations are found in chapter V.

17
CHAPTER II
LITERATURE REVIEW
The purpose of this study was to investigate the listening metacognitive strategy
of adult Korean-as-a-foreign-language (KFL) students and its relationship to students’
listening proficiency tests. This chapter provides an overview of the literature that serves
as the theoretical foundation and background for the current study. Each component was
selected specifically on behalf of conceptualizing research on metacognitive-listening
strategy for this study. The chapter is divided into seven components: (a) listening
process of bottom-up and top-down, (b) factors affecting listening, (c) listening strategies
of metacognitive, cognitive, and socioaffective, (d) metacognitive knowledge and
strategy use, (e) research on metacognitive awareness and second-language (L2)
listening, (f) research on the effect of metacognitive-instruction on listening, and (g)
research on metacognition through the Metacognitive Awareness Listening Questionnaire
(MALQ).
Listening Process
The listening-comprehension process is much more complicated than that of other
skills and researchers have investigated how learners process listening comprehension
(Anderson & Lynch, 1988; Lynch, 2011; Mendelsohn, 1994; Richards, 1983; Vandergrift
& Baker, 2015). Anderson (1983, 1995) proposed a cognitive listening framework as a
three-stage process: perceptual processing, parsing, and utilization. The cognitive
process of listening with aural text progresses by taking spoken language information and
interpreting it into comprehensive, meaningful chunks. While doing so, two simultaneous
processes occur: focusing on linguistic and syntactic knowledge (a bottom-up process)
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and connecting the passage to learners’ background knowledge to make it meaningful (a
top-down process). To better understand listening comprehension and cognitive process
in second-language acquisition, two distinctive listening processes, a bottom-up and a
top-down process, are profound concepts which will be introduced in this section.
According to Vandergrift and Tafaghodtari (2010), the two fundamental listening
processes are bottom-up and top-down. The bottom-up process starts from small units,
such as phenome-level to discourse-features to build comprehension of an utterance or a
text, which is data-driven, and then works from small units to large chunks of text.
Meanwhile, a top-down process occurs by utilizing prior knowledge and listener
expectations to build a conceptual framework, which is schemata-driven, by working
from an overall message and text structure (Field, 1999). Although both processes are
employed by all language learners and users simultaneously to draw meaning out of a
stream of sounds, the degree to which learners use one of the processes more than the
other may vary in quality and quantity, depending on the task and the reason for listening.
Bottom-up process
According to Field (1999), the features of bottom-up processing involve
processing phonemes into syllables, syllables into words, words into clauses, and clauses
into sentences. In addition, listeners are likely to use linguistic information from a text
centered on grammatical or syntactic structures by interpreting the meaning of individual
words and then synthesizing chunks of words. In turn, small units, such as lexical
segmentation and word recognition, play an essential role in bottom-up processing.
Goh (2008) also stated that poor lexical segmentation and word recognition are
related to learners’ comprehension. Field (2003) and Hulstijin (2003) emphasized a
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bottom-up processing approach to teaching listening. Hulstijin (2003) argued that if
learners spend less time on word recognition and processing the text at the lexical level,
they can pay more attention to grasping meaning and context. Some researchers even
favor bottom-up processing over top-down processing in listening performance
(Moskovsky et al., 2015; Tsui & Fullilove, 1998). Employing top-down processing, such
as postlistening perception activities in metacognitive instruction, was suggested by Goh
(2008) to draw attention to features of words in context.
Top-down process
According to Vandergrift (2011), a top-down process occurs based on contextual
cues, such as familiar topics, predictable content, or cultural background. Higher
background knowledge and familiarity with a text enable listeners to decode the listening
process because they apply prior knowledge and metacognitive knowledge about the
listening process to comprehension. The dominant features of top-down processing
include real-life situations, procedures, and participants. In other words, real-life tasks
and providing old information and an association between interrelated segments of a new
text may improve students’ listening comprehension.
The two processes are asynchronous instead of being simultaneous. Chen (2013)
stated that the text, task, speaker, listener, and input processing factors are influenced by
the degree to which learners use one of the processes more than the other. The balance
between bottom-up and top-down strategies results in successful listening comprehension
(Vandergrift, 2007).
Listening processes consist of bottom-up and top-down processing when a learner
comprehends and interprets an aural text. Although previous studies (Chen, 2013; Field,
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2003; Hulstijin, 2003; Goh, 2008) have focused on bottom-up and top-down processing
strategies in different languages and listening texts, little research has investigated
specifically the relationship between metacognitive strategies as a top-down listening
process and listening comprehension proficiency by different proficiency levels of
Korean-as-a-foreign-language learners.
Factors Affecting Listening Comprehension
As listening is accepted generally as the most difficult of all skills in language
learning, investigations into various factors contributing to listening comprehension have
drawn the attention of researchers (Hasan, 2000; Richards, 1983; Vandergrift & Baker,
2015). This section focuses on multifaceted factors, such as linguistic, cognitive,
personality, typological differences, and motivation.
Previous research has addressed plausible variables, such as linguistic, cognitive,
personality, and motivational factors, to explain why some learners are more successful
than others in a second language (L2) (Graham, 2006; Hasan, 2000; Miyake & Friedman,
1998; Richards, 1983; Vandergrift & Baker, 2015; Vandergrift et al., 2006; Vandergrift &
Tafaghodtari, 2010). Some plausible factors affecting listening comprehension can be one
or more of the following: (a) students’ learning styles (assuming that a global preference
learner performs better than an analytic preference learner), (b) unfamiliarity with spoken
language (reduced forms, the clausal basis of speech, ungrammatical forms, pausing and
speech errors, rate of delivery, and rhythm and stress), (c) no adaptive listening strategies
(associating with prior knowledge and using contextualization, ability to spot key
sentences, and understanding the target language’s rhetoric) and metacognitive skills, (d)
limited schema related to specific topics, (e) lack of stamina (a learner quickly tires and
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loses focus), and (f) negligible use of strategies to enhance working memory, such as selfregulated and self-explaining skills.
In Hasan’s (2000) study, the variables contributing to university students’ listening
comprehension are their inadequacy in bottom-up processing, such as coping with
unfamiliar words, complex grammatical structures, and the length of a spoken text. Hasan
also suggested using an organizer and prelistening, listening, and postlistening procedures
to promote construction of meaning and build an efficient linguistic and effective strategy
knowledge by orienting learners to make better use of top-down processing. In a similar
study, Graham (2006) found that the rate of delivery of speech and level of perceived
listening skills and strategies make it more difficult for English-speaking students to learn
French. Thus, Graham suggested developing more appropriate learning strategies to meet
each learner’s need to deal with difficulties in listening comprehension by practicing
more bottom-up and top-down processing. Richards (1983) noted the importance of prior
knowledge in comprehension, stating, “Non-native speakers, however, may lack many
culturally specific scripts; their scripts may differ in degree and content from target
language script, and this poses additional problems for the non-native listener” (p. 223).
When listeners lack relevant background knowledge, comprehension may be difficult.
Miyake and Friedman (1998) explored how learners’ working-memory capacity
may affect their ability to obtain native-like sensitivity to linguistic cues in listening and
comprehending structurally complex sentences correctly and efficiently. As one of the
plausible variables affecting listening competence, Miyake and Friedman noted that the
availability of working-memory resources influences more specific aspects of listening,
such as acquiring appropriate linguistic cues and comprehending complex sentence
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structures in a second language. A larger working memory facilitates listening by making
it easier for learners to keep all the relevant pieces of information in place
simultaneously. Specifically, as working memory in listening comprehension is utilized,
demands on listeners’ cognition increase compared with reading comprehension.
Listeners must retain a large amount of information to comprehend what they hear. Thus,
they cannot review the information or control the speed of the input.
Last, the nature of spoken discourse influencing listening is an inevitable
contribution to the difficulty in the listening process. Richards (1983) listed the factors in
spoken discourse that listeners should consider when processing speech: causal basis
speech, reduced forms, ungrammatical forms, pausing and speech errors, rate of delivery,
rhythm and stress, cohesive devices, information content, and interactivity.
Previous studies in the aforementioned literature showed that second-language
learners find listening comprehension more challenging than other skills. The factors
affecting listening comprehension vary. These factors include psychological ones, such as
distraction, demotivation, and nervousness; the lack of sound linguistic knowledge and a
solid foundation in grammar and lexis; and the lack of the necessary listening skills and
strategies to cope with all levels of top-down and bottom-up processes. The solution lies
in developing learners’ skills and strategies to overcome these problems, especially at
lower levels, by enhancing student awareness of the listening process. Along the same
lines, this study assumes that improving the use of metacognitive strategies affects
learners’ listening comprehension. For that reason, this study aims to investigate the
relationship between the levels of metacognitive strategies and learners’ listening
comprehension proficiency.
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Listening Strategies
With the aforementioned contributions to difficulty in listening, researchers have
paid attention to the listening-strategy use in second-language learning (Zhang & Goh,
2006; Oxford, 1992; Vandergrift, 1997; Vandergrift, 2012). In this section, three listening
strategies are presented to stress the importance of the use of listening strategies related to
listening achievement: (a) metacognitive, (b) cognitive, and (c) socialaffective strategies.
Listening strategies are classified broadly as metacognitive, cognitive, and socialaffective
strategies in accordance with their functions and the type of mental, social, and affective
processes involved, and researchers have investigated and ascertained the effectiveness of
these three strategies in foreign- and second-language learners (Goh, 1998; O’Malley et
al., 1989; Vandergrift, 1997). The use of a variety of appropriate metacognitive,
cognitive, and social-affective strategies for both receptive and productive tasks (Goh,
2000; O’Malley & Chamot, 1990; Vandergrift et al., 2006) and strategies helps learners
improve comprehension, retention, and recall of information for overall listening
development (Vandergrift & Goh, 2012). Some researchers have emphasized the
importance of balancing metacognitive and cognitive strategies in second-language
listening (Graham & Macaro, 2008; Vandergrift, 2003).
Metacognitive strategies
Metacognitive strategies involve learners’ conscious actions, such as planning,
monitoring, and evaluating their learning, while listening (Goh, 2000). Some
metacognitive listening strategies and activities were introduced, such as setting a goal
for listening, applying background knowledge, predicting the subsequent parts,
monitoring and adjusting strategy use, directing attention and focus, and evaluating
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comprehension using contexts (Goh, 2000; Vandergrift & Goh, 2012). Vandergrift and
Tafaghodtari (2010) stated that higher listening achievers are likely to employ
metacognitive knowledge and initiate appropriate cognitive strategies using contextual
cues. Lower listening achievers are not likely to utilize metacognitive-strategies to plan,
monitor, or evaluate their listening-comprehension process. Another point that Anderson
(2002) brought to attention regarding metacognitive strategy is that
Metacognition is not a linear process that moves from preparing and planning to
evaluating. More than one metacognitive process may occur at a time during a second
language learning task. This highlights how the orchestration of various strategies is a
vital component of second language learning. (p. 4)
Furthermore, a lack of metacognitive-strategy awareness of learning contributes to
students’ deficiencies in learning (Zimmerman, 2002). Thus, increasing metacognitive
strategy awareness of learning processes can have a positive effect on learners’ proactive
participation and a positive attitude toward their listening difficulties (Goh, 2000).
Cognitive strategies
O’Malley and Chamot (1990) illustrated that cognitive strategies reflect the
mental manipulation of tasks in various ways, such as practicing, analyzing, and
evaluating, to assist learners’ understanding of a given text and produce new language
using different techniques. Goh and Hu (2014) stated that learners manipulate listening
input directly into cognitive listening strategies to comprehend the meanings of words
and interpretations of a message. Graham (1997) made distinctions between
metacognitive and cognitive strategies:
It seems that metacognitive strategies that allow students to plan, control, and evaluate
their learning, have the most central role to play in this respect, rather than those that
merely maximize interaction and input... Thus the ability to choose and evaluate one’s
strategies is of central importance. (pp. 42-43)
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According to Zhang (2007), the findings regarding the relationship between
listening-strategy use and listening achievement revealed that more cognitive strategies
were used than social-affective and metacognitive strategies among the university
students (n=69). Another intriguing result is that, based on the students’ listening test
reports, high-listening achievers used more metacognitive strategies, such as monitoring,
evaluation, prediction, and questioning strategies, compared with low-listening achievers
who focused on dealing with new vocabulary.
Socioaffective strategies
Socioaffective strategies are defined as learning techniques to promote
individuals’ comprehension by interacting with others, asking for help, and redirecting to
focus on listening (Griffiths, 2008). To boost socioaffective listening strategies, learners
use various activities for their listening comprehension, such as asking for clarification
and repetition, paraphrasing, motivating themselves to listen, learning to relax to lower
anxiety before and during listening, and providing themselves with opportunities for
listening (Goh, 2000).
Unlike Vandergrift and Tafaghodtari (2010) and Serri et al.’s (2012), who found
that higher-listening achievers use more metacognitive strategies than other strategies,
Zhou (2004) found that Chinese L2 learners use socioaffective strategies more than
metacognitive strategies. Zhou (2004) addressed learners’ individual differences; in that
regard, some participants might be too shy to ask their classmates or teachers questions.
Individual differences and cultural influences can explain how some Chinese students
hesitate to ask questions due to Confucianism, which has influenced many Asian
students: When “influenced by Confucianism, students tend to value quietness, and be
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less opinionated” (Lim, 2003, p. 1), and some Asian learners rarely ask questions
although they do not understand, and they may appear reticent and uncomfortable with
interacting with peers or a teacher in class (Brice & Roseberry-Mackibbin, 1999; Lim,
2003).
The population of this study is English-speaking adult learners who learn a
foreign language at an intensive language institution. Investigating socioaffective
strategies is not the focus because, generally, unlike Asian learners, native English
speakers freely ask and discuss questions during class. In U.S. educational curricula,
expressing thoughts and opinions is a common practice in the classroom. For cognitive
strategies, cognitive processing is difficult to observe, as it involves mental processes,
although it is feasible for learners to employ metacognitive strategies in their learning
easily. Thus, this study focuses on metacognitive strategy in listening among KFL
learners.
Metacognitive Knowledge and Strategy Use
Flavell (1976) developed the concept of metacognitive knowledge and
categorized it into three types of knowledge: (a) personal knowledge, (b) task knowledge,
and (c) strategic knowledge. Wenden (1998) gave an account of metacognitive
knowledge in second- and foreign-language learning: personal knowledge is general
knowledge about a learner’s learning experience and belief about one’s ability to achieve
learning goals; task knowledge is what learners know about the purpose of a task, the
outcome of the specific learning process, and what is needed to accomplish the task;
strategy knowledge refers to general knowledge about what strategies are, how they serve
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in learning, and how to use them. Additionally, Goh and Hu (2014) defined
metacognitive knowledge as
a form of declarative or stored knowledge about learning to listen that can be
elicited through the use of appropriate prompts and developed. It is crucial to the
learning process as metacognitive knowledge can influence how individual plans,
manages, and directs their own learning. (p. 257)
Further, Wenden (1998) makes a distinction between metacognitive knowledge and
metacognitive strategies, “Metacognitive knowledge refers to information learners
acquire about their learning, while metacognitive strategies are general skills through
which learners manage, direct regulated, guide their learning, i.e., planning, monitoring
and evaluating” (p. 519).
Investigation of metacognitive knowledge and strategy use has expanded to other
fields such as reading (Hong-Nam & Page, 2014; Zhang, 2001) and writing (Victori,
1999). Hong-Nam and Page (2014) investigated the metacognitive awareness and reading
strategy use of 419 EFL Korean University students. The participants from various
majors were native speakers of Korean. The instruments of the study were (a) a survey of
reading strategies (Mokhtari & Reichard, 2002), (b) self-rated reading proficiency, and
(c) self-rated English proficiency. The researchers collected the participants’ background
information and language learning experiences by distributing a researcher-designed
Individual Background Questionnaire (IBQ). The results indicated that problem-solving
strategies were the most preferred strategies among the Korean students. Hong-Nam and
Page (2014) found a statistically significant difference in overall strategy use F= 15.01 at
p<0.05 level by the English proficiency level. Furthermore, the intermediate-level readers
(n=183; M=3.50, SD=.59) reported the use of reading strategies frequently compared
with those at the beginning-level (n=223; M=3.29, SD=0.72) and advanced-level (n=13;
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M=3.44, SD=0.63). Regarding the difference in reading strategy use by self-rated reading
proficiency, Hong-Nam and Page (2014) found the advanced-level readers (n=43;
M=3.59, SD=0.65) used more reading strategies than the beginning-level students (n=96;
M=3.28, SD=0.75) and those at the intermediate-level (n=280; M=3.39, SD=0.64). The
study, however, needed the use of more valid instrument instruments to measure the
participants’ English proficiency and reading proficiency instead of using self-reported
surveys. The participants reported their English proficiency as lower than their actual
levels because they grew up in a culture where humility is considered virtuous.
Some researchers have investigated the relationship between metacognitive
awareness and a learner’s strategy use (Ellis & Sinclair, 1989; Goh, 1998; Rubin, 1987;
Tham et al., 2019; Wen & Johnson, 1997; Yang, 1999; Zhang & Goh, 2006). For
instance, Zhang and Goh (2006) investigated the relationship between metacognitive
knowledge and strategy use of listening and speaking strategies by targeting 278
Singaporean students learning English. The researchers made an outstanding contribution
by identifying the difference between a learner’s awareness and strategy use through a
self-reported questionnaire–whether they believe the listening and speaking strategies are
useful, how frequently they use them, and their viewpoints as to what extent the strategies
correlated with their perceived use of them.
The students reported that the strategies, such as use-focused, form-focused
learning strategies, comprehension strategies, and communication strategies, were useful
for their learning. The researchers found a discrepancy between being aware of the
usefulness of the strategies and a lack of confidence in strategy use. Possible factors of
the discrepancy that the participants reported are (a) lack of instruction about strategies or
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insufficient time to internalize them and (b) lack of ongoing trials to make the strategies
useful in learning. Researchers have investigated metacognitive instruction in listening to
promote learners’ metacognitive awareness and strategy use with attention to the
discrepancy between metacognitive awareness and strategy use.
Similarly, Tham et al. (2019) carried out a mixed-method design using a
questionnaire and semi-structured interview to examine the use of English listening
learning strategies and their frequency among 11th graders at a high-school in Vietnam. A
questionnaire was distributed to the 11th graders (N=425). 368 participants out of 425
responded that they employ listening strategies to facilitate listening comprehension. The
researchers found that cognitive (M=3.87, SD=1.16) and affective (M=3.62, SD=.99)
strategies are used frequently, metacognitive (M=3.46, SD=1.13) and social (M=3.32,
SD=1.08) strategies are used moderately, and compensation (M=2.64, SD=1.21) and
memory (M=2.30, SD=1.06) strategies are used the least among the grade 11 students
(n=368). The questionnaire and interview results revealed a shortage in understanding of
listening texts’ structure and identifying main ideas and details, which can be improved
by using a metacognitive-listening strategy. Additionally, the results indicated that
background knowledge, particularly with an unfamiliar topic, was essential to
comprehending an aural text.
Metacognitive Awareness and L2 Listening
Research on metacognitive awareness and L2 listening has been investigated in
various aspects: sociocultural practice (Cross, 2010), motivation (Vandergrift, 2005),
self-efficacy (Rahimi & Abedi, 2014), process-based instruction (Vandergrift &
Tafaghodtari, 2010), scaffolding (Graham & Macaro, 2008), educational level (Rahimi &
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Katal, 2012), metacognitive instruction (Goh and Taib, 2006), and listening ability (Goh,
1999; Kök, 2018; Tavakoli et al., 2012). Researchers in second- and foreign-language
acquisition, particularly in listening comprehension, have investigated how two different
proficiency groups differ regarding listening strategies (Cross, 2011; Graham & Macaro,
2008).
For instance, Graham and Macaro (2008) investigated the effects of the level of
scaffolding on listening performance in post- and delayed-posttests and self-efficacy
using strategy instruction among 68 lower-intermediate-level French-language learners in
England. Results show that the use of strategy instruction had a positive effect on the
listening performance of the experimental group. Moreover, regarding self-efficacy, the
high-scaffolding group obtained higher levels than both the low-scaffolding group and
the comparison group.
In another study, Goh and Taib (2006) researched elementary-school students
(n=9) in terms of the effects of metacognitive instruction on the listening process.
Although the sample size was small, the results shed light on the benefits of the
metacognitive instruction that the primary-school students received after eight listening
lessons. Students reported their increased confidence and greater awareness of their
thinking process when listening.
Similarly, Rahimi and Katal (2012) investigated the difference in metacognitivelistening-strategy awareness between university students (n=122) and high-school
students (n=116) using the MALQ. The descriptive analysis showed that high-school
students (M=90.98, SD=13.37) are more aware of their metacognitive listening strategies
than university students (M=83.45, SD=13.61), which is inconsistent with Vandergrift’s
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study (2005) regarding the relationship between age and metacognition. They found a
statistically significant difference (t (236)=4.30, η2=0.72). Furthermore, the result of a
one-way MANOVA revealed the difference in the subscales between the two groups had
reached statistically significant: Person knowledge (F=36.78, ηp2= .14), Mental
translation (F=30.12, ηp2= .11), Problem solving and Planning evaluation (F=2.38,

ηp2= .10), and Directed attention (F=1.79, ηp2= .08).
Regarding self-efficacy, Rahimi and Abedi (2014) investigated the relationship
between self-efficacy and metacognitive awareness of listening strategy among EFL
high-schoolers (n=371) in Iran. The instruments were (a) the Preliminary English Test
(PET), including listening assessing understanding of daily topics of dialogues and
monologues along with reading and writing and, speaking; (b) the English listening selfefficacy questionnaire (ELSEQ) to measure the participants’ self-efficacy beliefs
regarding listening comprehension, including a 10-point Likert scale with 16 items
ranging from 1 (not at all sure) to 10 (completely sure); and (c) the MALQ to measure
the participants’ awareness and perceived use of listening strategies, including a 6-point
Likert scale with 21 items ranging from 1 (strongly disagree) to 6 (strongly agree).
Descriptive analysis showed the participants had an average level of self-efficacy
(M=5.82, SD=1.70) and an average level of metacognitive awareness (M=4.12, SD=.75).
MALQ. The results showed that overall listening self-efficacy is related (r=.22)
positively to metacognitive awareness of listening strategies and problem solving (r=.27)
is related strongly to listening self-efficacy, followed by planning evaluation (r=.22),
mental translation (r=-.16), directed attention (r=.94), and person knowledge (r=.01).
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Given that metacognitive awareness has received attention in second- and foreignlanguage environments, several studies have investigated the level of learners’
metacognitive awareness at different proficiency levels (Bidabadi & Yamat, 2011; Kök,
2018; Tavakoli et al., 2012; Rahimirad & Shams, 2014; Vandergrift, 2005). For instance,
Kök (2018) investigated the relationship between students’ listening comprehension
strategy use (metacognitive, cognitive, and socioaffective strategies) and listening
comprehension proficiency with 44 Turkish university students. The results showed a
positive correlation between metacognitive-listening-strategy use and listening
comprehension proficiency; metacognitive strategy (r=.86) and cognitive strategy
(r=.64), and socioaffective (r=-.15). The difference between the proficient-group and the
less-proficient group regarding metacognitive strategy was significant, with a large effect
size (d=.43). The sample size of each group, however, was less than 30; proficientlearners (n=20) and less-proficient learners (n=24). Therefore, to obtain a stable estimate
of correlation coefficient, the correlation coefficients should be based on samples of size
30 for each variable. If sample sizes are less than 30, the correlation coefficient may not
be stable as there may be different results with larger sample sizes.
Research on the Effects of Metacognitive Instruction on Listening
Given that good language learners use metacognitive strategies (planning,
monitoring, and evaluation) in listening comprehension (Vandergrift, 2005) and
metacognitive strategy plays a vital role in listening in second-language learning (Goh &
Hu, 2014, Vandergrift & Tafaghodtari, 2010), teaching how to listen, how to increase
learners’ metacognitive awareness and promote the frequent use of it has drawn attention.
Thus, several researchers investigated the effects of metacognitive instruction on listening
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(Coşkun, 2010; Maftoon & Alamdari, 2020; Rahimirad & Shams, 2014; Shahrokhi et al.,
2015; Vandergrift & Tafaghodtari, 2010).
For instance, Vandergrift and Tafaghodtari’s (2010) quasi-experimental study
investigated the effects of a metacognitive, process-based approach among 106 university
French-as-a-second-language learners. The classes were assigned to groups randomly - an
experiment group (n=59) who received listening instruction through metacognitive
processes (in five subcategories: prediction, planning, monitoring, evaluating, and
problem solving), and a control group (n=47) did not receive any guided attention during
the process. Each group was classified as skilled or less-skilled, based on their listening
test scores. To detect the listeners’ development of metacognitive knowledge about
listening, the MALQ was employed and administered at the beginning, middle, and
endpoints of the study, immediately after a listening activity, and the listening
comprehension assessment of the students was administered at the beginning and the end
of the treatment. The results illustrated that the treatment group outperformed the control
group. A significant difference in listening achievement was found in the less-skilled
listeners compared with the more-skilled listeners in the experimental group.
Rahimirad and Shams (2014) found that metacognitive instruction had positive
effects on Iranian university students’ listening performance and their metacognitive
awareness of listening. This study was carried out with both a quantitative method using
the MALQ and a qualitative method using interviews. For four weeks, the treatment
group received strategy instruction for eight sessions (90 minutes each session). The
MALQ and listening proficiency tests were administered before and after the strategy
instruction. Eight subjects participated in an interview using stimulated recall right after
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taking a posttest. The findings showed that the treatment group significantly
outperformed the control group: pretest and posttest for the treatment group (M=13.80,
SD=2.38; M=17.24, SD=2.38), and pretest and posttest for the control group (M=14.12,
SD=1.69; M=14.70, SD=14.70). Among the subcategories of the MALQ, problem solving
and planning and evaluation were used frequently, as most students think they are the
most helpful strategies. Field (2001) also highlighted the importance of explicit teaching
and metacognitive strategy awareness about the listening process at the early stages of
language proficiency.
A recent study by Maftoon and Alamdari (2020) showed results are consistent
with the previous studies (Rahimirad & Shams, 2014; Vandergrift & Tafaghodtari, 2010)
that metacognitive-strategy instruction focused on a process-based approach is effective
in raising learners’ awareness. The study was carried out with an experiment group
(n=30) and control group (n=30) and employed independent-samples t tests to analyze
the MALQ responses and listening outcomes after pre-and posttest. The researchers also
looked closely into the subcategories of the MALQ. The results showed that the
difference between the posttest scores of listening and metacognitive awareness from the
two groups was statistically significant with large effect sizes, d=.76 and d=.75,
respectively.
The aforementioned studies found the positive effects of metacognitive listening
instruction raised learners’ awareness of how to listen effectively and efficiently. More
studies regarding metacognitive awareness and L2 listening will be presented in the next
section to identify the importance of metacognitive awareness.
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Research on Metacognition Through the MALQ
Shifting the focus from strategy training to a comprehensive metacognitive
approach has shed light on the path for language learners to promote their autonomy by
developing metacognitive knowledge for themselves as L2 listeners and the mental and
social processes of listening (Goh, 2008; Goh & Hu, 2014; Vandergrift & Goh, 2012).
The Metacognitive Aware Listening Questionnaire (MALQ; Vandergrift et al., 2006) was
developed along with evidence for determining a statistically significant relationship
between student responses with the instrument and L2 listening-comprehension success.
Recent studies have employed the MALQ as an instrument for eliciting learners’
knowledge about strategy use and the demands of listening (Al-Alwan et al., 2013; Goh
& Hu, 2014; Mareschal, 2007; O’Bryan & Hegelheimer, 2009; Rahimi & Katal, 2012;
Tavakoli et al., 2012; Vandergrift & Tafaghodtari, 2010; Zeng, 2012).
Goh and Hu (2014) investigated the relationship between metacognitive
awareness regarding perceived strategy use and perceptions of difficulty and listening
performance among 113 English-as-a-second-language (ESL) Chinese learners. The
relationship between metacognitive awareness and listening proficiency was statistically
significant, F (1,111) = 27.00, and metacognitive awareness accounted for 20% of the
variance in listening proficiency with a medium effect size (r = .44, r2 = .20). The finding
that the MALQ subscales predicted 22% of the variance in listening proficiency supports
the findings in previous studies (Vandergrift et al., 2006; Zeng, 2012). Among the five
MALQ subscales, the most statistically significant predictor for the listening outcome
was personal knowledge, followed by problem solving and directed attention. Regarding
the subscale of personal knowledge, proficient listeners perform with greater confidence
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and less anxiety than less-proficient listeners; however, the researchers addressed that
caution is needed when interpreting this, as individual differences should be considered
due to the relatively large standard deviation for personal knowledge. Regarding the
second significant positive predictor of listening proficiency containing inferences of the
meaning of words, proficient listeners used problem-solving strategies more frequently
than less-proficient listeners while listening.
In a similar study, Tavakoli et al. (2012) examined metacognitive-listeningstrategy awareness by proficiency levels: more-proficient (n=32) and less-proficient
(n=34). The study employed a quantitative method using the MALQ and a qualitative
method with stimulated-recall protocols. The number of participants was sufficient for
the correlational study because the sample size for correlational studies needs to be more
than 30. They found a statistically significant positive correlation with listening
performance in three subcategories: directed attention (r=.74), problem solving (r=.64),
and planning and evaluation (r=.27), and a negative correlation in a subcategory of
mental translation (r=-.66), which resulted in a positive and significant relationship
(r=.40). Unlike the result in Goh and Hu’s (2014) study, a subcategory of person
knowledge (r=.06) did not correlate statistically significantly. The difference between
more- and less-proficient groups in metacognitive awareness was observed in three
subcategories of directed attention, problem solving, and mental translation: F
(1,64)=87.50, η2 =.58; F (1,64)=57.35, η2=.47; F (1,64)=46.48, η2=.42, respectively. No
difference, however, was found for the two subcategories of planning and evaluation and
personal knowledge between the two groups. The qualitative data supported the results of
the quantitative data. Although both groups of listeners engaged in planning for listening,
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more-proficient listeners (n=2) mainly stayed focused on listening, even when the
listening was difficult to comprehend, and used inferencing for the meaning of unknown
words in the context. The less-proficient (n=2), however, engaged more in translating the
target language to their native language during the listening process, which possibly
interfered with their effective listening comprehension, as was found in a study by
Vandergrift et al. (2006).
Al-Alwan et al. (2013) investigated metacognitive-listening-strategy awareness
and its relations to listening comprehension performance with EFL 10th graders (n=386)
in Jordan who speak Arabic. The participants’ English level was reported as low
intermediate by their teachers. The instruments for the study were (a) the MALQ and (b)
a listening comprehension test that the researchers developed for the study. The listening
test consisted of 24 items, and the highest possible score was 24. The reliability was
established by presenting it to experts in the school and a sample of 40 students, which
resulted in .77 of a Cronbach alpha coefficient.
The results indicated that problem solving (M=4.21, SD=4.10) is the highest
subscale that the participants were most aware of, followed by planning and evaluation
(M=3.90, SD=3.16), directed attention (M=3.73, SD=3.05), mental translation (M=3.17,
SD=2.35), and person knowledge (M=2.77, SD=2.99). The relationship between listening
comprehension and overall MALQ was statistically significant (r2 = .56). Problem
solving (r2 = .53) is correlated to listening comprehension, followed by directed attention
(r2 = .41), person knowledge (r2 = .31), planning and evaluation (r2 = .20), and mental
translation (r2 = .11). Stepwise multiple regression predicting listening comprehension
from MALQ subscales indicated that problem solving (24%), planning and evaluating
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(17%), and directed attention (15%) explained 56% of the total variance in listening
comprehension.
Given the critical role of metacognitive awareness regarding learners’ strategy
use, the studies above used the MALQ to gauge a learner’s metacognitive awareness;
however, the findings are inconsistent. For instance, all three studies presented differently
regarding the most significant predictor of listening outcomes. The two subcategories of
problem solving and directed attention were the top categories as significant predictors.
Thus, this study was conducted to examine whether the results will support the earlier
studies or stand against them in a setting of an intensive KFL.
Overall, the results of these studies show that metacognition plays a vital role for
second-language learners, that is, the use of metacognitive strategies in listening
comprehension is an essential factor in language proficiency. Similarly, literature
illustrates that increasing the level of metacognitive-strategy use has a positive effect on
learners’ listening comprehension and overall proficiency. The results of previous studies,
however, are not consistent and have with mixed outcomes. Thus, the current study
contributed to the domain of metacognitive-listening strategy.
Most of the research on listening-comprehension and listening-comprehension
strategies has been carried out with groups who learn a second or foreign language. Little
research has been conducted on the relationship between metacognitive strategies and
listening-comprehension proficiency in a population of Korean-as-a-foreign-language
adult learners in an intensive-language institution setting.
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Summary
This literature reviewed was used to establish a theoretical foundation and
background for the current study and included listening process, listening strategies, and
metacognitive knowledge and its awareness in listening. Listening is often considered as
the most difficult language-learning modality, due to various factors: students’ learning
styles, unfamiliarity with spoken language, no adaptive listening strategies, limited
schema related to a specific topic, and lack of linguistic knowledge. Out of various
research conducted in listening, one listening process that has been investigated is the
bottom-up and top-down process. Briefly, a bottom-up process is when listeners gather
information from linguistic clues, such as lexical, grammatical, and syntactic structure to
grasp the meaning of the listening passage. A top-down process, however, is an approach
to contextualizing the listening passage by utilizing background and prior knowledge. As
the listening process cannot merely rely on one side of the process, the balance between
bottom-up and top-down approaches attributes to successful listening comprehension
(Vandergrift, 2007).
Listening-strategy use is another research area. Three listening strategies were
reviewed in this chapter: metacognitive, cognitive, and socioaffective strategies.
Metacognitive strategies include planning, monitoring, and evaluating; cognitive
strategies involve mental process such as predicting, inferencing, and analyzing;
socioaffecive strategies are techniques that include interacting with others (i.e., asking for
help or clarification). This study was focused on metacognitive strategies because most of
students in the intensive language site of the current study do not have solid study habits.
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By reviewing recent research on metacognitive knowledge, the importance of
metacognition in second-language learning, particularly in listening, was identified.
Flavell (1976) defined metacognitive knowledge and categorized it into three types of
knowledge: personal knowledge, task knowledge, and strategic knowledge, which is the
theoretical framework for the measurement of the MALQ (Vandergrift et al., 2006).
Research on metacognitive awareness and L2 listening has been investigated in listening
ability (Goh, 1999; Kök, 2018; Tavakoli et al., 2012), which shows inconsistent results.
To measure learners’ metacognitive awareness and perceived metacognitivestrategy use, the MALQ has good internal validity (Rahimi & Katal, 2012; Zeng, 2012).
Studies have focused on the effects of metacognitive instruction while striving to
investigate process-oriented listening; however, few studies paid close attention to the
MALQ subcategories (Goh & Hu, 2014). Most studies have been conducted with EFL
and ESL learners, not KFL learners. The site for this study is an intensive-languagelearning setting where the program is fast and intensive, unlike a university or other
intensive language programs.
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CHAPTER III
METHODOLOGY
The purpose of the study was to investigate perceived listening metacognitivestrategy use among adult Korean-as-a-foreign-language (KFL) learners and its
relationship to listening proficiency outcomes. To generate more credible and persuasive
conclusions, a mixed-method design was employed. The founding editors of the Journal
of Mixed Methods Researchers offered a broad definition of a mixed-method design as an
integration of both qualitative and quantitative approaches in a single study to create a
more complete picture of the research issue (Tashakkori & Creswell, 2007). This chapter
contains a description of the following sections: research design, setting and participants,
recruitment, protection of human subjects, instrumentation, procedures for data
collection, pilot procedures, data analysis, and limitations of the study.
Research Design
The study used a mixed-method design, containing a quantitative descriptive
component and a qualitative interview component investigating perceived metacognitivelistening-strategy use and its relationship to listening-proficiency outcomes. The
Metacognitive Awareness of Listening Questionnaire (MALQ; Appendix A; Vandergrift
et al., 2006) was administered to assess the extent of usage of metacognitive strategies
among adult KFL learners in an intensive language setting. Descriptive data were used by
examining the frequency for each item in the MALQ based on students’ responses. The
Listening-In-Course-Proficiency Test (LPROFT) served as an instrument to measure
students’ learning outcomes. Two groups of students were identified based on their grade
point average (GPA): more- and less-proficient groups. The study investigated the
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relationship between students’ responses to the MALQ and learning outcomes in each
group, followed by a comparison of the differences between relationships between the
two groups using a z test for independent correlation coefficients. As for the qualitative
component, the two groups (n=10) were questioned about perceptions and beliefs
regarding listening strategy to investigate how the two groups use different listening
strategies indepth. Identifying the different uses of listening strategies between the two
groups enabled the researcher to provide appropriate action plans or tailored instruction
for students who struggle with listening comprehension.
Setting and Participants
The research site is a military intensive-language-training center where 3,500
armed forces personnel can be accommodated for language training, located on the West
Coast of the United States. In this military intensive language program, approximately 16
foreign languages are offered to servicemembers, 18 to 38 years old, who will become
linguists while serving their country. The school year is not standardized, and the classes
begin and end continually throughout the calendar year. The length of each language
program varies by the difficulty of the language from 36 to 64weeks: Category I language
(36 weeks), Category II language (35weeks), Category III language (48 weeks), and
Category IV language (64 weeks). Students enrolled in the language program are highschool graduates and have taken the Defense Language Aptitude Battery (DLAB) that
may be administered at any military installation with a test control officer. Service
members who graduate from the military language training site are expected to achieve
proficient target language skills in listening, reading, and speaking.
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The target population is students learning Korean in an intensive-languagetraining site. Students must stay in the classroom for 6 hours every day, except for
holidays and weekends, and have 2 to 3 hours of homework daily and daily vocabulary
quizzes, with an official unit-test given approximately every 3 weeks. A classroom at the
training site has a ratio of 1:3 between teachers and students to create an effective
learning environment to foster a higher level of language proficiency. Each team consists
of four to six teachers and 12 to 18 students. The number of students in a classroom per
section is small (a maximum of six students). Each team has a team leader creating a
weekly schedule for the team, and each teacher rotates in teaching one class for each
section per hour (4 hours of teaching in total). Given that each team has a different
teaching schedule and different instructional phases, designing an empirical- or a quasiexperiment with a small number of subjects is not feasible. Thus, the study used a
convenience sample for the quantitative approach.
The Korean program’s learning materials, including textbooks and supplementary
materials, were developed by the curriculum development division and validated and
finalized after receiving feedback from teachers and students following the piloting
process. The Korean program consists of three stages of semesters I, II, and III, from
beginner to advanced, targeting Interagency Language Roundtable (ILR) level
descriptions level 2. Semester I consists of primary survival-related language, such as
ordering foods, asking for directions, and so on; Semester II covers social issues in South
Korea based on factual information; and Semester III includes more authentic materials,
cultural information, and use of language in real-life situations in listening, reading, and
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speaking skills. Most of the students stay in the same team unless they drop out or go
back to an earlier unit.
The participants who are in the third semester have more than 10 months of
learning Korean and have maintained academic performance. Two groups (n=27)
completed the course (week 64 of instruction) and finished or were about to take the final
test and took the LPROFT. Another two groups (n=34) completed unit 14 (around week
47 instruction) and was about to take the LPROFT (see Table 1 of demographic data for
the participants). Eighty percent of the participants are in their 20s, and male students
outnumber female students two to one. Additionally, almost 82% of students have grown
up with English as their first language, and 18% have grown up speaking other
languages. Most students at the research site have little or no experience learning Korean.
If students met the following exclusion criteria, they were excluded from participation,
due to latent influence on their listening language proficiency: (a) heritage students, (b)
those who experienced Korean in the home growing up, and (c) students who have
learned Korean previously. Demographic information for the participants in this study is
provided in Table 1.
Lack of academic performance of at least B- in each listening, reading, and
speaking modality and an average Grade Point Average (GPA) of 3.0 and above would
cause an academic action as follows. If a student fails to sustain academic performance
repeatedly, for example, placed on consecutive probation due to C- or below in any
modality, or repeated marginal performance (C+ or below), a teaching team would
suggest dropping them from the program or rolling them back to an earlier unit to study
again. Thus, maintaining a GPA of at least 3.0 and above is crucial for students to stay in
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the program, and an average GPA of 3.3 and above is highly recommended to achieve
language proficiency at the passing rate in the final outcome of the Defense Language
Proficiency Test (DLPT). By the academic criterion and as a rule of thumb, there is a
distinction between more-proficient (above 3.0) and less-proficient (3.0 and below)
groups. The GPA means were for all (M=3.06), more-proficient group (M=3.45), and
less-proficient group (M=2.68).
Table 1
Demographic Data for the Participants (n=61)
Demographic
Gender
Male

f

%

40

65.57

Female

21

34.43

Under 20
20-25
26-30
Above 30

5
38
11
7

8.20
62.30
18.03
11.47

31
30

50.82
49.18

50
11

81.97
18.03

Age

GPA
3.0 or under
above 3.0
Language spoke when growing up
English
Others

With that distinction in mind, this study focused on the differences between the
two groups on their perceived metacognitive-listening-strategy use and its relationship
with listening outcome. To investigate the depth of listening-strategy use, a stratified
random sampling technique was employed for the qualitative approach. Five participants
from each group were selected randomly from among those who volunteered to
participate in the interview for further investigation. Demographic information for the
interview participants by group are provided in Table 2.
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Table 2
Demographic Information for 10 Interviewees
Student

Age

Gender

GPA

L1 Experience

FL Experience

Rose

20-25

Female

3.47

Tagalog

None

Mike

20-25

Male

3.57

Italian

French

Kelly

20-25

Female

3.43

Japanese

Lena

20-25

Female

3.90

Portuguese and
French
Hmong

Jane

20-25

Female

3.57

English

Japanese

James

20-25

Male

2.90

English

Sophie

20-25

Female

2.80

English

French, Spanish,
and Chinese
None

Wade

26-30

Male

2.67

English

David

26-30

Male

2.77

English

Thai, Chinese,
and French
Japanese

Chris

26-30

Male

2.80

English

Spanish

None

Note: L1 (first language that students have grown up speaking); FL (Foreign language)
Protection of Human Subjects
Procedures to protect human subjects followed the American Psychological
Association (2012) Guidelines. Prior to proceeding to the Institutional Review Board
(IRB) for the Protection of Human Subjects (IRBPHS) at the University of San Francisco
(USF), approval for collecting data from the linguistic institute for this study was
mandated. The process of receiving approval at the research site proceeded in four parts:
(a) Local Scientific Review Board (L-SRB) at the Korean school, (b) Institutional
Scientific Review Board (I-SRB), (c) Dean at the Korean school, and (d) Office of
Commandant. The researcher completed the mandated training for the protection of
human subjects and had consultations with IRBPHS and the data-collection department.
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Furthermore, the survey license exemption on the military side to carry out the instrument
was sought and granted by the Office of People analytics in May 2020. The supporting
and approval emails from L-SRB, I-SRB, and the leadership at the research site were
received in May, June, and July 2020, respectively. Each process took 2 weeks for LSRB, one month for I-SRB, and 3 weeks for the final site permission. Upon approval
from the research site, all pertinent USF IRB documents were submitted in August 2020
and were approved on 7 September 2020. The total duration for the approvals from the
research site and USF was about 6 months, from April 2020 to September 2020. After the
approval of USF IRB and completion of proposal defense on 11 December 2020, the
researcher had the final administrative review of the IRB approval at the research site.
The data-collection period was from the middle of February to early May 2021,
after receiving IRB approval from the research site and the University of San Francisco.
The data collected were stored securely and kept confidential. The data will be destroyed
3 years after completion of the study. Confidentiality and privacy were maintained as
follows: (a) as soon as participants’ questionnaire responses and proficiency test scores
were entered into SPSS and linked, the participants’ names were coded, (b) the data for
the questionnaire and interview audio were stored securely in a password-protected
computer to ensure the security of the data, (c) a thumb drive with soft copy
questionnaire responses (of some students who could not access the FORMS) and
interview notes were saved in a locked file cabinet, with a separately-stored key, (d) a
coding system (numerical coding) to keep track of each interview was used to enable
confidentiality and privacy to be maintained, and no identifiable information, such as
name, social security number, address, class number, phone number, and (e) the audio
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files and the notes taken during interviews were destroyed after transcription had taken
place.
Individuals were not paid for their participation nor did they receive special
course credits. There were no anticipated risks to participation in the present study, given
utilization of informed consent and confidentiality protocols.
Instrumentation
This study examined metacognitive-listening-strategy use among KFL students
and its relationship with listening proficiency outcomes. The following section contains a
description of the two instruments–The Metacognitive Awareness of Listening
Questionnaire (MALQ) and the Listening-In-Course-Proficiency Test (LPROFT) in the
third semester--and their validity and reliability. Furthermore, interview questions are
provided.
MALQ
Flavell’s (1979) model of metacognitive knowledge served as a theoretical
framework for instrument development. Flavell’s (1979) model has three components:
Personal Knowledge (to enable learners to analyze factors affecting the success or failure
of their learning), Task Knowledge (to enable learners to consider factors that make a task
difficult), and Strategy Knowledge (to help learners to choose the strategies that they use
for achieving learning goals).
The five distinct factors of the MALQ were classified as directed attention,
mental translation, planning and evaluation, problem solving, and person knowledge. The
MALQ subscales and meanings are found in Table 3. The MALQ contains 21 items with
five subscales: problem solving (6 items), planning and evaluation (5 items), mental
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Table 3
Metacognitive Awareness Listening Questionnaire (MALQ) Subscales and Meanings
Subscales
Problem Solving

Meaning
Strategies used by listeners to make inferences (guess at what
they do not understand) and to monitor these inferences
Planning and
Strategies listeners use to prepare themselves for listening
Evaluation
and to evaluate the results of their listening efforts
Mental Translation
Strategies that listeners must learn to avoid if they are to
become skilled listeners
Person Knowledge
Listeners’ perceptions concerning the difficulty represented
by second-language (L2) listening and their self-efficacy in
L2 listening
Directed Attention
Strategies that listeners use to concentrate and to stay on task
Note: Subscales and meanings were based on Vandergrift et al. (2006, pp. 450-451).
translation (3 items), person knowledge (3 items), and directed attention (4 items). The
five categorized factors and their items are provided in Table 4. Students responded to the
items using a 6-point Likert scale ranging from “strongly agree” to “strongly disagree”
(1=strongly disagree, 2=disagree, 3=partially disagree, 4=partially agree, 5=agree, and
6=strongly agree). Total scores are from 21 to 126. Of the 21 items, 3 items (# 3 and #8
for person knowledge, and #16 for directed attention) are reverse-scored items.
Vandergrift et al. (2006) conducted a study with a large number of participants (n=966)
and a confirmatory (n=512) factor analysis for the development and validation of the
questionnaire.
Vandergrift et al. (2006) found a moderately statistically significant correlation (r
= .36) between listening-comprehension ability and the overall MALQ scores. They
reported that 13% of the variance in listening performance could be explained by
learners’ metacognitive strategy awareness. Similarly, Zeng’s (2012) study supported the
validity of the MALQ with 15% of the variance in the learners’ listening performance
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among 1,044 EFL learners in China. In other words, metacognitive knowledge in
listening through the MALQ explained the learners’ listening performance by 15%.
Table 4
MALQ Subscales, Number of Items, and Possible Range
MALQ subscales
Number of Items
Problem Solving
Total 6 (5, 7, 9, 13, 17, 19)
Planning and Evaluation
Total 5 (1, 10, 14, 20, 21)
Mental Translation
Total 3 (4, 11, 18)
Person Knowledge
Total 3 (*3, *8, 15)
Directed Attention
Total 4 (2, 6, 12, *16)
Note: *3, *8, *16 are reverse-scored items.

Possible Range
6-36
5-30
3-18
3-18
4-24

Rahimi and Katal’s (2012) study also validated the MALQ using an Iranian
sample. They investigated the difference in metacognitive listening strategy awareness by
educational level. The results showed high-school students (n=116; M=90.98, SD=13.37)
are more aware of their metacognitive listening strategies, on average, than university
students (n=122; M=83.45, SD=13.61). They found a statistically significant difference
t(236)=4.30, ƞ2=.72. The five-factor model with exploratory and confirmatory factor
analyses explains 61.14% of the total variance of the construct. Interrelations among
subscales in this study were provided in Table 5.
Table 5
Interrelations Among Subscales
Subscale
PE
MT
PK
DA
PS
.35
.17
-.03
.43
PE
.22
-.17
.24
MT
.34
.01
PK
-.13
Note: PE=planning and evaluation; PK=person knowledge; DA=directed attention,
MT=mental translation; PS=problem solving
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The MALQ development and validation have provided insights into the
relationship between use of metacognitive-strategy and listening-performance outcomes.
A lack of attention, however, has been paid to how different types of metacognitive
knowledge represented by the MALQ factors relate to learners’ listening success. The
study aimed to investigate the relationship between metacognitive-strategy use and
listening performance by using the MALQ and examine the statistical evidence for
investigating a statistically significant relationship between student responses with the
instrument and L2 listening-comprehension success. See Appendix A for a copy of the
MALQ.
To obtain permission for use of the instrument, the researcher contacted the
publisher and received a confirmation email that the instrument is on a digital repository
of instruments and materials for research into second languages (IRIS). IRIS is a free
public resource. See Appendix B for confirmation of instrument permission. In other
words, the instrument on IRIS can be used and adapted as long as credit is given to the
creators.
LPROFT
All students in the Korean program took the Listening-In-Course-Proficiency Test
(LPROFT) during the third semester to identify their listening proficiency levels. The
LPROFT was developed by curriculum developers assigned to a specialized force to
construct the LPROFT. They are experts in test development and Korean language
proficiency; most of them have at least 10 years of experience teaching Korean and
curriculum-related tasks.
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The LPROFT consists of 27 passages and 50 multiple-choice questions, and the
total score is 50 points (total scores 0 to 50), without any bonus points. The passages
cover various genres such as talk shows, news, advertisements, and a variety of topics
related to Korean culture, economy, environment, education, social issues, and weather.
Each passage takes from 1 minute 20 seconds to 4 minutes ad 40 seconds to listen to. The
total time for students to complete the LPROFT is 110 minutes.
Students take the LPROFT in one of two ways: an electronic version using UCAT
(The Universal Curriculum and Assessment Tool), a platform of a computerized test
system, or a traditional pen-and-pencil version. The former has been implemented
because distance learning occurred due to the Covid-19 pandemic. A classroom instructor
assigned for proctoring of each group administered the LPROFT virtually. Students are
required to download a lockdown browser and set up their iPad cameras during the test to
prevent test-materials manipulation. The audio of each passage was played twice, and at
the beginning of each passage, instructions and sample answers also were played. There
is a 20-second pause in between for students to read the multiple choices. The later
version of the LPROFT had been employed before the pandemic period. After the
pandemic crisis, the pen-and-pencil version of the LPROFT possibly will be used when
students return to classes at school in their physical classrooms. The difference between
the computerized and the traditional version is the degree of control over the pace of
audio files. In other words, each student navigates at their own pace, so the time to finish
the test varies but cannot exceed 110 minutes. Whereas, the audio in the traditional
version will be played using a classroom computer with a Compact Disc (CD) in lieu of
control by each student. Each individual’s earbuds will be plugged into a main control
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panel, so that the sound of the audio will not be heard by other students who have not
taken the LPROFT.
All participants in this study took an electronic version of LPROFT. Those who
were absent for the test were assigned it the next day. The LPROFT was administered
before the survey (n=27) and after the survey (n=34) due to the different paces of the
instructional weeks. One student had a second chance to roll back to an earlier course and
studied Korean longer than 64 weeks due to being absent from instructional hours
because of a mandated military mission.
The computerized version of the LPROFT is graded automatically after the
submission, because it is a multiple-choice test, whereas the traditional pen-and-pencil
version is graded by graders who have been certified after grading training. To ensure
accurate grading, more than two graders are involved in grading so that they can regrade
the test for 100% interrater reliability. The scoring includes raw score, percentiles, and
letter grade. For the sake of the study, percentile (0 to 100 %) scoring was employed. The
range of possible scores is zero to 55 points. The LPROFT for all students (M=69), moreproficient group (M=78.07), and less-proficient group (M=60.32). The correlations
between the MALQ subscale and LPROFT by all students, more-and less-proficient
learners are provided in Table 6. Six of the correlation coefficients are close to zero, and
all but the remaining correlation coefficients are small. The three exceptions are for the
less-proficient group with moderate Planning/Evaluation and Mental Translation
correlation coefficients and for the more-proficient group with moderately strong
Personal Knowledge correlation coefficients.

54
Table 6
Correlations Coefficients Between the MALQ Subscales and LPROFT
Total
MALQ Subscale
(n=61)
Total
-.09
Problem Solving
-.02
Planning/Evaluation
-.23
Mental Translation
-.17
Person Knowledge
.20
Directed Attention
.01
*Statistically significant at the .05 level.

More Prof.
(n=30)
.17
-.18
.13
-.09
.57*
-.04

Less Prof.
(n=31)
-.26
.12
-.32
-.36*
.06
-.21

Interview
DeMarrais (2004) defined an interview as “a process in which a researcher and
participant engage in a conversation focused on questions related to a research study” (p.
55). In this study, the semistructured interview questions were formed by the researcher
to obtain information that cannot be observed from the data of a questionnaire.
Vandergrift (2015) stated that “a semistructured interview allows the researcher to
diverge from the interview protocol to explore listener responses in greater detail” (p.
305). An expert panel reviewed the interview questions. The panel consisted of two
Korean teachers who have been teaching Korean for more than 10 years and have
doctorate degrees in Linguistics and Teaching English to Speakers of Other Languages.
Details of the interview process are provided in the next section. The following are the
interview questions:
1.

(For everyone) Tell me about the process you use while listening to passages in

Korean.
2.

(For everyone) Tell me about the listening strategies you use while listening for

comprehension.
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3.

(For everyone) What listening strategies do you think help you the most with your

listening comprehension?
The following questions (4) were for the more-proficient group:
4.

Based on the results of the MALQ, this (x) is a strategy that is used most

frequently.
(a) How did you learn how to use this strategy?
(b) Who taught you or did you figure it out yourself?
(c) Do you think it is important to use this strategy? Why or why not? How
long have you used this strategy?
The following questions (5) were for the less-proficient group:
5.

Based on the results of the MALQ, you have not used this (x) strategy.
(a) Why do you not use this strategy?
(b) Do you think it could be helpful to use this strategy? Why or why not?
(c) What are some other strategies people have suggested you can use to help
your listening comprehension?

6.

(For everyone) What would you do differently in the future to improve your

listening performance?
7.

(For everyone) What suggestions would you give new students on

improving listening performance?
8.

(For everyone) What suggestions would you give to teachers to help students

improve their listening performance?
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Procedures for Data Collection
The data collection took about 3 months from the middle of February to early
May 2021, for the third-semester students in the Korean school who have had taken the
LPROFT or were about to take it. The data-collection procedure had three stages: (a)
recruitment, (b) collection of questionnaire responses, and (c) collection of interview
data.
First, prior to administering the survey, the investigator contacted each team
leader to request cooperation for the data collection. After setting up a schedule to meet
students for recruitment with each team leader, the investigator visited the Teams virtual
classroom (a licensed application that the institute uses for distance learning) for each
cohort at the scheduled time. To avoid threats to validity, the investigator did not collect
data from her students in case they might provide good responses for their teacher’s
recognition (Krathwohl, 1998).
Second, during the meeting, students were informed: (a) of the purpose and
process of the study, (b) that study was voluntary, (c) the data will be stored in a secure
location, and (d) the results of their responses will not affect their grades. Upon students’
volition to participate in the study, they received via email a survey consent form with the
investigator’s signature. They were asked to complete and send it back via email. After
completing a consent form, a link to the Forms was distributed. Students were asked to
complete two sections in the Forms (the institute’s licensed application): demographic
information and the MALQ questionnaire. Guidelines on the general features of a
questionnaire (Dörnyei, 2003) followed. There were no right or wrong answers, only the
importance of honest responses, and strict confidentiality was assured.
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The MALQ took about 15 minutes in a one-time meeting. The investigator
prepared electronic copies and prepared to send them to a participant who could not
access the link due to any technical difficulty through an email or Teams. Those who
decided not to participate in this study were given a listening strategy list, and
participants also were provided the listening strategy list after completing the survey. In
this way, students could choose whether they would participate in this study or not.
Additionally, all students received benefits and compensation for their time in the
briefing by reading the given material. Participation in this study, however, provided the
opportunity to reflect on their listening strategies and listening comprehension process
and to experiment with the new strategies that they acquired from taking the
questionnaire, to achieve better learning outcomes. As each group has a different
instructional schedule for the LPROFT around 53rd week, the MALQ were scheduled by
groups; Group 1 and 2 completed the MALQ after completing the LPROFT and before
for Group 3 and 4. The timeline for the instruments conducted was provided in Table 7.
Table 7
Timeline for the Instruments Conducted
Group 1
Group 2
Group 3
Group 4

LPROFT
Week 52
Week 52
Week 54
Week 54

MALQ
Week 65
Week 62
Week 51
Week 48

n
15
12
23
11

After collecting survey data, the investigator matched the participants’ GPAs, the
survey responses, and the learning outcomes of the LPROFT. The scores of the LRROFT
were obtained from a shared folder to which only teachers have access. To assure that the
scores were matched accurately to each respondent, the researcher confirmed them with
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each team leader. All the data were entered in an Excel file coded without the
participants’ names and only an ID. Data analysis began using SPSS software.
Third, of participants who showed their willingness to participate in the
interviews in the demographic information form, the investigator randomly selected five
participants from each group (more- and less-proficient groups). The investigator
contacted the selected participants to schedule the 30-minute interview; mostly during the
seventh (3 pm) hour or during lunch time to avoid interruption of instructional hours. As
the Covid-19 pandemic continued and social distancing was required, Teams, a licensed
software used by the institute like Zoom, was used. Prior to proceeding with the
interviews, participants received interview consent and recorded consent forms via email
or Teams Chat. Upon completion of the consent forms, the interview was started. The
interviews were conducted a week after completing the MALQ; by the time of the
interview, three participants already took the LPROFT and seven students had not taken
the LPROFT.
During the meeting, an interview protocol developed in terms of metacognitivelistening-strategy use among KFL learners was employed with participants from both
more- and less-proficient groups. Interviewees had a list of interview questions in
advance to have some time to think and organize their thoughts to answer. As the
interviews proceeded, each interviewee was asked questions one by one, and the
researcher prompted follow-up questions if necessary. Upon recording consensus from
participants (n=10), the Otter.ai website was used to record the interviews and transcribed
them into Word documents. Video recording was not conducted to protect the
participants’ identities. If interviewees did not give consent for recording, the investigator
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planned to take notes in lieu of recording. All interview participants, however, gave
consent to the recording of the interviews. The researcher still ensured the elimination of
any identifiable information, such as names or any confidential information, during the
interview.
Data Analysis
Data analyses for this study used both a quantitative (Research Questions one to
three) and a qualitative method (Research Question four). Table 8 is an overview of the
research questions and data analyses.
Identifying the different learning habits and characteristics between the two
groups plays a vital role in increasing the success rate and reducing the attrition rate at the
research site. The criterion for the two groups was 3.0. The students who received a score
of 3.0 or below received one of the following actions: being placed in an Enhancement or
a Special Assistance session or disenrollment from the class. Consequently, in this study,
the more-proficient group consisted of those students whose GPAs were above 3.0,
whereas 3.0. and below was categorized as the less-proficient group. Survey data stored
in Excel matched with LRPOFT scores by adding participants’ GPAs and then grouped
them by more and less proficient.
Quantitative analysis
Quantitative data were analyzed with Statistical Package for Social Sciences
(SPSS), including demographic information and GPA. Data-analysis methods are
associated with research questions are as follows.
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Table 8
Overview of Research Questions and Data Analyses
Data Analysis
Methods
Descriptive Data –
Frequency for each
item in the MALQ

Variables
Items of MALQ
GPA (more & less)

Research Question 2: What is the
degree of the relationship between the
scores on the listening comprehension
test and the MALQ (total) for (a) all
learners, (b) more-proficient learners,
and (c) less-proficient learners?

t test for testing that
population
correlation
coefficients different
from zero

MALQ and LPROFT
GPA (more & less)
Relation between
GPA and LPROFT
score

Research Question 3: Is there a
statistically significant difference for
more- and less-proficient learners in
the correlation coefficient between the
listening comprehension test scores
and the MALQ (total) scores?

z test for
independent
correlation
coefficients

GPA (more & less)
Scores for individual’s
strategy use (overall
and subscales)

Research Question 4: How do the
more- and less- proficient learners
differ in their perceptions of listeningstrategy use?

Interview

Proficiency levels

Research Questions
Research Question 1:
What metacognitive listening
strategies are used most commonly by
more-proficient and less-proficient
learners?

The first research question: What metacognitive listening strategies are used most
commonly by more-proficient and less-proficient learners? The common metacognitivelistening-strategy use between two groups (more- and less-proficient) of adult KFL
learners was analyzed using descriptive data (mean, standard deviation, and frequency)
for each MALQ item and subscales.
The second research question: What is the degree of the relationship between the
scores on the listening comprehension test and the MALQ (total) for (a) all learners, (b)
more-proficient learners, and (c) less-proficient learners? The difference in relationships
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between metacognitive-listening-strategy use and listening proficiency outcomes for two
groups was analyzed by using the t test for testing that population correlation coefficients
different from zero.
The third research question: Is there a statistically significant difference for moreand less-proficient learners in the correlation coefficient between the listening
comprehension test scores and the MALQ (total) scores? The difference between the
groups in the overall and subcategories of metacognitive-listening-strategies was
analyzed using the z test for independent correlation coefficients (Glass & Hopkins, 1996,
pp.359-360) with the two Pearson product-moment correlation coefficients for more- and
less-proficient groups.
Qualitative analysis
The last research question is: How do the more- and less- proficient learners differ
in their perceptions of listening-strategy use? The question was analyzed using interview
data from both groups (more-proficient and less-proficient) of adult KFL learners.
Regarding the interview for the qualitative approach, two groups of students were (a)
identified based on their GPAs, (b) questioned about their perceptions about listening
strategies and listening process in general, and (c) asked to elaborate on their MALQ
responses. To investigate how the two groups differ in perception of use of listening
strategies in general, the researcher selected five students who volunteered from each
group for the interview to identify their perceptions of listening-strategy use.
Initial quantitative data were collected using an Otter.ai website and transcribed
into a Word document separately for each interviewee. As auto transcription was not
accurate and also interviewees sometimes provided some examples in Korean to support
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their statements with elaboration that the auto transcription could not detect, I re-listened
to the audio recording files and cleaned the transcript for punctuation and added
equivalent clarification in English to help readers to understand the transcripts. After
completion of clarifying all participants’ (n=10) transcripts (Appendix G), all transcripts
were combined by each group with a coded number for each participant. As for the
procedure and analysis of the interview data in a qualitative study, I followed these steps
(Merriam, 2009): (a) Category Construction, (b) Sorting Categories and Data, and (c)
Naming the Categories.
With these steps in mind, I highlighted and underlined significant parts and made
marginal notes for the first time reading the data transcribed as a Word document. After
reading the data, I continued to clean the transcripts with punctuation and translate them
into English from Korean when needed. The process was completed after interviewing
each participant one by one. Next, I made a separate Word file for a memo of the initial
idea, verbatim narrative, and coding title to identify any patterns. Then, I set it aside to
better understand the data with fresh eyes after several months. To identify any difference
between the two groups regarding their listening-strategy use and general listening
process, I reread the raw data several times with separate notes for interpretation, created
an Excel file with each sentence from the raw data, and added columns for categories and
color codes for relevant ideas and patterns. Last, the codebook was developed with code
names, definitions, and examples from the data with sorting and naming the categories.
Themes were developed and finalized along the process of development of the codebook
(Appendix F).
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Interrater reliability
The codebook for the qualitative study was developed through open coding
techniques (Creswell, 2014). Miles and Huberman (1994) recommended that an interrater
reliability (IRR) of 80% agreement between coders on 95% of the codes is sufficient
agreement among multiple coders. Below is the formula for an IRR description in Miles
and Huberman (1994):
Number of agreements
Reliability = -------------------------------------------------------Number of agreements + disagreements
To calculate IRR, I read transcripts at random and sections of text of interest and
then coded them inclusive keywords from the set of data of the more-proficient group.
With the draft of the codebook, I worked with a second coder who has experience in
language teaching for over 20 years and worked in the research site for more than 15
years and earned Ed.D. in foreign language teaching. During the first meeting, I
explained to the second coder the focus of this study regarding listening strategies and
how I developed the codebook, what the codes were, and what the codes meant. She read
through the same data set from the more-proficient group and identified any discrepant
coding or any need for clarification of the code categories. She and I discussed the
discrepant coding and resolved the confusion about the codes in the meeting. After that,
we went over the second set of data from the less-proficient group, coded the transcript,
compared the results, and calculated the IRR (83%). Before the second meeting, we
coded the third set of a transcript from the more-proficient group individually and, during
the meeting, compared the results and calculated the IRR (89%). Afterward, I coded the
rest of the transcripts independently.
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Researcher Subjectivity Statement
I studied English in South Korea and double-majored in general Education and
English Education at the University in South Korea. I received a credential for teaching
English in secondary education. My teaching experiences in South Korea compelled me
to become a better teacher with sympathy for students and to know how to assist them in
enhancing their learning. My enthusiasm for teaching led me to pursue a master’s degree
in the United States and earn a degree in Teaching English Speakers of Other Languages.
My experience teaching Korean in KFL settings in the United States started in
2011. Since that time, I have observed adult KFL learners experiencing difficulty in
listening comprehension. Through many sessions working with students struggling with
listening comprehension in Korean and teaching them how to listen effectively,
metacognitive-listening-strategy use has caught my attention. Merriam (2009, p. 15)
stated, “the researcher is the primary instrument for data collection and analysis” and
emphasized the importance of identifying biases that might affect the study. I endeavored
to make subjectivity a priority when interpreting and coding the data.
Summary
This study investigated the metacognitive-listening-strategy use of adult Koreanas-a-foreign-language (KFL) learners and its relationship to the results of listening
proficiency tests. To measure participants’ metacognitive-listening-strategy use, the
Metacognitive Awareness Listening Questionnaire (Appendix A) was used. Participants’
listening proficiency outcome was measured using a Listening Proficiency Test for the
third semester. To identify the differences between two groups of different proficiency
levels (more and less proficiency), their GPAs were collected and used to divide them
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according to the institutional policy: above 3.0 for the more-proficient group and 3.0 and
below 3.0 for the less-proficient group. Descriptive statistics, the t test for comparing two
independent-sample correlation coefficients, and the z test for independent correlation
coefficients two independent-samples were conducted for data analysis to examine to
what extent groups differ regarding metacognitive-listening-strategy use. As for a
qualitative approach, an interview was conducted with participants who volunteered. A
stratified random sampling technique was used (n=10).
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CHAPTER IV
FINDINGS
This study aimed to investigate the relationship between listening comprehension
and the Metacognitive Awareness of Listening Questionnaire (MALQ) among Koreanas-a-Foreign-language Learners (KFL) in a military intensive-language site. Participants
(n=61) were third-semester students having experienced at least one year or more in an
intensive foreign-language program. The qualitative data were collected through the
interview from five participants from less-proficient and more-proficient learners. In this
chapter, the findings are reported by research questions: quantitative data (Research
Question 1 to 3) and qualitative data (Research Question 4), followed by a summary of
the chapter.
Research Question 1
Research Question 1: What metacognitive listening strategies are used most
commonly by more-proficient and less-proficient learners?
The MALQ measures learners’ metacognitive-listening-strategy awareness and
perceived use of metacognitive-listening strategy and includes five subcategories:
Planning and Evaluation, Directed Attention, Person Knowledge, Mental Translation, and
Problem Solving. The MALQ consists of 21 items, using a 6-point Likert scale: strongly
disagree (1), disagree (2), slightly disagree (3), partially agree (4), agree (5), and
strongly agree (6).
The frequency is measured by the mean of each item, according to the responses
ranging from 1 (strongly disagree) to 6 (strongly agree). The mean of each item was
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computed and reported for the frequency of strategies used by more- and less-proficient
learners. Three items of 3, 8, and 16 are reversed.
The frequency of strategy use by subscales is similar in each group. Both moreand less-proficient learners use Problem Solving the most, followed by Directed
Attention, Planning Evaluation, and Mental Translation. The subscale of Personal
Knowledge was ranked the least by both groups. The means in Table 9 indicate subscales
used by the more-proficient group and less-proficient learners.
Table 9
Subscales Used by More-Proficient (n=30) and Less-Proficient Learners (n=31)
Subscales
Problem Solving
Directed Attention
Planning Evaluation
Mental Translation
Person Knowledge

M
4.77
4.33
4.00
3.87
2.44

More Prof.
SD
.51
.72
.57
.93
.98

Less Prof.
M
4.77
4.26
4.12
3.95
2.44

SD
.43
.78
.61
.74
.98

In Tables 10 and 11 rankings, means, and standard deviations for each of the 21
items on the MALQ by the more- and less-proficient group, respectively. Two items from
the subscale of Problem Solving were ranked at the top for both more- and less-proficient
learners. The rank orders differ across the items for the two groups. Among Problem
Solving items, item 17, “I use the general idea of the text to help me guess the meaning of
the words that I don’t understand,” was ranked 1st (M=5.17; SD=0.74), yet it was ranked
7th, or last, in the most frequent category (M=4.84; SD=0.64) for the less-proficient
learners. Similarly, item 7, “As I listen, I compare what I understand with what I know
about the topic,” was ranked 7th, or last, in the frequent category (M=4.60; SD=1.16) for
the more-proficient group and ranked 2nd (M=4.84; SD=0.64) for the less-proficient
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Table 10
Rank Order of Strategies Used by More-Proficient Learners (n=30)
Sub Item number and the strategy
Rank M
SD
PS 17. When I use the general idea of the text to help me
1
5.17 0.74
guess the meaning of the words that I don’t understand.
PS 9. I use my experience and knowledge to help me
2
5.10 0.60
understand.
DA 12. I try to get back on track when I lose concentration.
3
5.07 0.87
MT 11. I translate key words as I listen.
4
4.90 0.85
PS 5. I use the words I understand to guess the meaning of the
5
4.70 1.09
words I don’t understand.
DA 2. I focus harder on the text when I have trouble
6
4.63 1.19
understanding.
PS 7. As I listen, I compare what I understand with what I
7
4.60 1.16
know about the topic
PS 19. When I guess the meaning of a word, I think back to
8
4.60 0.89
everything else that I have heard, to see if my guess makes
sense.
PS 13. As I listen, I quickly adjust my interpretation if I
9
4.50 0.97
realize that it is correct.
PE 1. Before I start to listen, I have a plan in my head for how 10
4.40 0.97
I am going to listen.
DA 16. When I have difficulty understanding what I hear, I
11
4.37 1.00
give up and stop listening.
PE 21. I have a goal in mind as I listen.
12
4.30 0.84
MT 4. I translate in my head as I listen.
13
4.03 1.10
PE 10. Before listening, I think of similar texts that I may
14
4.00 1.17
have listened to.
PE 14. After listening, I think back to how I listened, and
15
3.87 1.25
about what I might do differently next time.
PE 20. I have a goal in mind as I listen.
16
3.43 1.39
DA 6. When my mind wonders, I recover my concentration
17
3.27 1.05
right away.
PK 15. I don’t feel nervous when I listen to Korean.
18
2.87 1.39
MT 18. I translate word by word, as I listen.
19
2.67 1.32
PK 3. I find that listening in Korean is more difficult than
20
2.40 1.30
reading, speaking, or writing in Korean.
PK 8. I feel that listening comprehension in Korean is a
21
2.07 0.98
challenge for me.
Note: Sub= Subscale; PE=planning and evaluation; PK=person knowledge; DA=directed
attention, MT=mental translation; PS=problem solving
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Table 11
Strategies Used by Less-Proficient Learners (n=31)
Sub Item number and the strategy
Rank M
SD
PS 9. I use my experience and knowledge to help me
1
5.16 0.63
understand.
PS 7. As I listen, I compare what I understand with what I
2
4.97 0.83
know about the topic
PS 5. I use the words I understand to guess the meaning of the
3
4.90 0.70
words I don’t understand.
DA 12. I try to get back on track when I lose concentration.
4
4.90 0.70
DA 2. I focus harder on the text when I have trouble
5
4.87 1.06
understanding.
MT 11. I translate key words as I listen.
6
4.87 0.99
PS 17. When I use the general idea of the text to help me
7
4.84 0.64
guess the meaning of the words that I don’t understand.
PE 1. Before I start to listen, I have a plan in my head for how
8
4.58 0.77
I am going to listen.
PS 19. When I guess the meaning of a word, I think back to
9
4.58 0.62
everything else that I have heard, to see if my guess makes
sense.
PE 10. Before listening, I think of similar texts that I may
10
4.48 1.15
have listened to.
PE 21. I have a goal in mind as I listen.
11
4.32 1.10
PS 13. As I listen, I quickly adjust my interpretation if I
12
4.16 1.07
realize that it is correct.
MT 4. I translate in my head as I listen.
13
4.13 0.89
DA 16. When I have difficulty understanding what I hear, I
14
4.10 1.25
give up and stop listening.
PE 14. After listening, I think back to how I listened, and
15
3.97 1.05
about what I might do differently next time.
PE 20. I have a goal in mind as I listen.
16
3.97 1.42
PK 15. I don’t feel nervous when I listen to Korean.
17
3.06 1.43
DA 6. When my mind wonders, I recover my concentration
18
2.87 1.06
right away.
MT 18. I translate word by word, as I listen.
19
2.84 1.13
PK 3. I find that listening in Korean is more difficult than
20
2.26 1.43
reading, speaking, or writing in Korean.
PK 8. I feel that listening comprehension in Korean is a
21
2.00 1.03
challenge for me.
Note: Sub= subscale; PE=planning and evaluation; PK=person knowledge; DA=directed
attention, MT=mental translation; PS=problem solving
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group. Additionally, out of the six items of Problem Solving, the two items, 13 and 19,
were ranked in the middle third of the distribution for both groups: “As I listen, I quickly
adjust my interpretation if I realize that it is not correct” and “When I guess the meaning
of a word, I think back to everything else that I have heard, to see if my guess makes
sense” respectively.
In summary, the results of descriptive analysis demonstrated the strategies by
subscales and items, from the most frequently used to least frequently used, by more- and
less-proficient groups. Both groups responded similarly to the MALQ, and the results by
subscale are almost identical. Problem Solving was the top subscale of strategy both
groups used. Both groups have good personal knowledge when comprehending listening
passages in Korean.
Research Question 2 and Research Question 3
Research Question 2: What is the degree of the relationship between the scores
on the listening comprehension test and the MALQ (total) for (a) all learners, (b) moreproficient learners, and (c) less-proficient learners?
Research Question 3: Is there a statistically significant difference for more- and
less-proficient learners in the correlation coefficient between the listening
comprehension test scores and the MALQ (total) scores?
The correlations between listening comprehension and the MALQ for all learners,
more-proficient group, and less-proficient group are provided in Table 12. The
correlation coefficient is positive and small for the more-proficient learners but negative
and small for the less-proficient learners, which results in a close to zero correlation for
all learners.
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The z test for independent correlation coefficients was computed. The result z = 1.62 is not statistically significant for the correlation coefficients between the two groups
regarding listening and the MALQ scores. Therefore, the two correlation coefficients do
not differ.
Table 12
Pearson-Product-Moment Correlation Coefficients Between Listening Comprehension
and MALQ by Types of Learners

Correlations

All Learners
(N=61)
r=.09

More-Proficient Group
(n=30)
r=.17

Less-Proficient Group
(n=31)
r=-.26

Research Question 4
Research Question 4: How do the more- and less-proficient learners differ in their
perceptions of listening-strategy use?
The more-proficient group provided detailed information and elaborated on their
listening process and metacognitive-listening-strategy use. The less-proficient group,
however, did not provide detailed information when asked during the interview. Some
participants from the less-proficient group mentioned that they had not thought about the
listening process and specific metacognitive-listening-strategy use. For instance, Sophie
responded, “I haven’t thought about that,” to the interview question, “How do you
evaluate your listening process after listening.” Wade responded, “I do not have much
more than that,” to the interview question, “Could you tell me about a listening strategy
or tactic you use if you have more? They did not elaborate on their thoughts and did not
provide many details on their listening comprehension processes.
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To examine the difference between the two groups regarding their perceptions of
listening-strategy use, qualitative data were analyzed according to open-coding
techniques (Creswell, 2014) with seven themes: (a) more-proficient students comprehend
the listening passages by making a story or imagery, not translating into English, (b)
more-proficient students employ a systematic planning and evaluation strategy, (c) moreproficient students are aware of negative impact of losing concentration during listening,
but use various strategies to redirect their attention to listening, (d) more-proficient
students use contextualization and discourse knowledge, (e) students with languagelearning experience show their reflection and awareness in their
listening strategy, (f) students use and wish to practice with more authentic listening
materials from an earlier semester, and (g) more-proficient students tend to set a goal
with an attitude to master the given task. The following themes emerged as a result of the
interview.
Theme 1: More-proficient students comprehend the listening passages by story or
making imagery, not translating into English
The common difference between the two groups was their perception regarding
mental translation. More-proficient learners directly stated that they avoid a mental
translation into English. More-proficient learners have tendency to picture, imagine, and
construct the listening passage in their head. The reason they avoid mental translation
intentionally was to receive Korean in a much easier and more efficient way for listening
comprehension. For instance, after grasping a main idea and tracking the nuance of the
listening passage, they make a connection with the key words to make a story for
comprehension. As Mike described,
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I don't want to go from English to Korean and then English back to Korean. I
want to avoid that process completely. The reason why is because it would be
more efficient to just understand how, you know, understand the words as it is,
you know, like if I think of “집” [house], I would immediately think of house I
wouldn't like translated to house and then understand is the house. So that was my
main goal for the entire course…Let's say I don't understand like a few words.
The main verb usually kind of tells you if it's something good happened
something bad happened, and then whatever now you picked up in between. You
can use that to construct, sort of a story or an image in your head. Like I guess so
far it was. I would try to make a mental image of what happened.
Kelly also followed a similar process.
While I'm listening, I almost try to make a little story out of it. So, for example,
like I focus a lot on cause and effect because if I hear like a reason, like, they'll
always be like oh, screw you, or like because of this reason, like “그 이유로”
[because of the reason] and ”원인” [cause] and all that. So listen for indicator
words, and then connected to whatever it comes with before what comes after it,
and then kind of make a story, like so. Because of this, this happened, or this
happened because of that. And that helps me organize my thoughts, even after
those things done. Because if I don't do that and I just try to have all the details as
little separate bubbles. I just either forget them all, or I mix up the information.
So, and then that just gets confusing, so I feel like organizing your thoughts, while
you're listening helps you.
Lena discussed the process further:
It's like rather than translating it on like a word by word. I'm like trying to look
like maybe I hear word and I'm like I know a big idea of what you are but I'm not
quite sure. And so I won't like try and directly translate it. I'll just wait for the next
word to come and see if I get like the whole sentence…I try to hear familiar
words, that I know intimately, you know, whereas that I don't have to think about
what they mean so I can do this like no, here are like the different like grammar
functions, like “-으며” [Connector; and] things like that are connectors so I can
like try to get the words like together
Although less-proficient learners addressed the importance of not translating in English,
they do translate into English. Sophie explained:
That's one thing I do struggle with is when I'm listening to something, I tried to
literally translate it into English instead of listening into Korean. And that's one
thing that does make everything really hard. That's something I'm working on. I
do think it's a helpful method because it's everything translates well into English
because English is a hard language. And it's, I would think it's more beneficial to

74
actually understand in this target language. So something I want to work on is
actually understanding in the target language and not just translating.
Although less-proficient learners try to employ the strategy and not translate into English,
their honest interview responses reveal that utilizing the strategy needs more practice and
time. David commented that “I just tried to process them [a word or a sentence] in
English, like in my head. So, it's kind of like a translation, it's probably not the best but
that's what I do.”
When it comes to mental translation, not getting stuck with unknown words is
essential to comprehending an entire passage. Both groups have an awareness of not
getting stuck on unknown words, but Sophie shared, “[I] realize I get stuck on a word,
and either I stay on that word, or it's just, it's so hard that I just shut down. And I just I
don't even try to focus back on it for a little bit.”
Theme 2: More-proficient students employ a systematic planning
and evaluation strategy
More-proficient learners tend to have specific strategies regarding planning and
evaluation of their listening comprehension. After listening, they tend to use evaluation
strategies thoroughly by reviewing transcripts, identifying why they could not understand
either vocabulary or grammar patterns that they are not familiar with. Identifying lack of
comprehension is integrated into their learning regardless of where the listening practice
occurs, either in the classroom or for their extra listening practice on their own. As Mike
said,
I looked a look at a script and figure out like what I missed and why I missed it.
Most of the time is because I didn't know the vocabulary. So at that point, then I
would study the vocabulary and understand it fully. And then listen to it again and
see if I can pick it up again. If I don't pick it up again then it's probably something
like sentence structure or something I'm not really familiar with. And if that's the
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case then I look at the sentence structure. Okay, this is how they say it. Why do
they say like this, what kind of message? Are they trying to convey by saying it
like this? That's what I usually do passages.
Jane reasoned why she does not cram and plan her study in advance, noting,
I don't try and cram like if it's the day of the test. I'll like make sure I sleep. I sleep
well and I'll wake up and just kind of like, try and focus on destressing like I do a
lot of breathing, and like a lot of, like, quiet, thinking before the test, as opposed
to like cramming because they will just like stress me out more. How I see it as
you like let's say you have 3 weeks to prepare for a test, you need to evenly
prepare like multiple times. If it's the night before the test, I don't think there's
much you can do at that point, because like I don't really think cramming works,
especially for language. So I like to prepare over long like evenly over a long
period of time. And then like the night before, or the morning of, I'll just kind of
take a breather and really try and come in fresh because if I wake up really early
and I'm trying to study then I'm already going to be tired by the time I take the
test.
Along with a well-organized planning strategy by Jane, Lena elaborated further regarding
her time management and utilizing plentiful resources.
I look at my schedule pattern and like how I'm listening. And I evaluate and I see
what I need to be doing different and like what worked and worked really well…I
intentionally plan based on like what's coming up so when I did first and first
semester I had a comprehensive plan for what I was going to do every week and
then I would have my base homework, which I would do every night so that
would be like the topic presentation and the homework book. And then I assigned
myself a writing assignment every night based on the words that we were going to
see the next day. And then depending on whether it was I have two days
designated for listening, and two days designated for reading, and then Sunday is
all around study deck. So, on Monday and Wednesday, I would do because there's
just so much more resources in semester one.
Less-proficient learners, however, do not know how to approach or plan and evaluate
their listening comprehension and merely follow the way they were taught without any
adaptation or questioning of it. They also lack learning process awareness, which is not
limited to listening modality. Sophie mentioned her limited strategy use.
I just don’t really think about how I can do it differently, because I don’t really
know any different listening methods. Besides the finding the keywords and
prereading the questions and forming the words in my head. And then I know the
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one change I need to do is the practicing and understanding and in the target
language that I think that’s something we’re all currently working on.
Sophie further responded that she had not thought about evaluating her listening process,
such as checking on his comprehension for 10 seconds after listening. In a similar vein of
planning and evaluation, less-proficient learners do not articulate their specific plan for
their listening improvement. Instead, when asked how to improve listening
comprehension, they could not specify their listening strategy. James commented that
When I'm listening I think I just want to try and listen as much as I can...probably
just be thinking that I need to watch more dramas and listen to more news that
kind of thing. But nothing like directly like listening strategies. I guess just more
studying.
A limited plan and an evaluation strategy are utilized by less-proficient learners, whereas
more-proficient groups elaborated a systematic planning and evaluation strategy before,
during, and after listening. In particular, less-proficient learners responded listening more
is their strategy for enhancing listening comprehension, not mentioning how to utilize
plentiful listening resources and their time.
Theme 3: More-proficient students are aware of the negative impact of losing
concentration during listening, but use various strategies to redirect
their attention to listening
As for directed attention, both more- and less-proficient groups indicated that they
have experienced mental distractions in a situation, such as listening texts are too difficult
or too long, that is, more than 3 minutes. The difference between the groups is how they
deal with the situation. For instance, more-proficient learners are aware of the importance
of remaining focused during the listening and getting ready to focus before listening to
circumvent distractions. With that in mind, they integrated various strategies to stay

77
focused, such as identifying where to focus and employing shadowing tactics. Mike
provided this response:
I do think it’s important to not lose concentration. If I do find myself doing that. I
try really hard to get back even though it’s really hard to pick it back up...when I
do [was distracted], I instantly think of the exact words they’re saying at the
moment. Understand like what their function is in the sentence and if it’s an
adverb I probably wouldn’t pay too much attention that, if it’s a noun I’ll
immediately try to grab that and then make sure 100% I get the 100%, I have to
get it. Or at least understand if it’s like something negative something positive.
And then compare it to what I already knew or listen to before getting distracted.
Jane responded with a specific tactic, called Shadowing, to refocus her attention on
listening, which is used by repeating the audio while listening,
Sometimes if I noticed that I'm like, struggling with focusing like it was
particularly long audio. I'll start like “shadow listening” in my head. So like, even
if it's like going really fast it's really long and I'm starting to lose focus, I'll just
kind of in my head go along and kind of almost shadow and speak it to myself
until I kind of start to catch on to what's going on. And that helps me refocus if I
like drift somewhere else. But I try and mentally prepare before audios like I'm
going to focus on this and prepare for this and not look at anything else, while this
is happening.
Unlike more-proficient learners practicing various strategies to stay focused on listening,
less-proficient learners do not focus or do not manage their concentration in an informal
setting, such as in the classroom or when doing homework. James provided the factor
causing his mind to wander was the high level of the listening passage as well as
depending on the situation, such as listening practice in a class or listening test.
If it's like an important test I know I need to really like focus and then I will. But
sometimes, like in class I just. Sometimes I won't focus as much as I need to…I
just get distracted and I won't listen for like, maybe 10 seconds and then I guess
after listening I'm like geez I missed that whole part like I have to concentrate
better, but I think it's just me losing concentration really what it is…I think,
honestly, I think it depends with our test room class because I think sometimes
want to make class and there's a really hard listening sometimes I just kind of give
up. If it's really hard. But if I know it's a test I know I have to really get it. So I
really try and pay attention. If it's a test. But sometimes I can only get a few words
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or something and so it can be kind of hard. If I get more of it then it's easier to
concentrate. I don't have a clue I think it's kind of easy to like daydream.
Sophie provided this response:
I realize I get stuck on a word, and either I stay on that word or it's just, it's so
hard that I just shut down. And I just don't even try to focus back on it for a little
bit. But if I do go back to it later. It sometimes is easier. It just takes more
practicing class to help me out with some of these passages…usually I just shut
down and I don't want to do it for the time being.
Instead of staying focused, it seems easy for less-proficient learners to give up. David
supported giving up with this statement.
I don't know if you can tell by just speaking now like my mind follows like
streams. All I'm thinking about at that point I'm thinking about next time because
this time is already like a lost cause. What's going on, so I just have to get it next
time.
In the case of Wade, his medical situation had a negative effect on paying attention
during listening activities. He acknowledged the importance of concentration and its
effect on his comprehension but still has trouble concentrating while listening.
The reason that happens is I'm actually diagnosed with ADHD [Attention Deficit
Hyperactivity Disorder] recently. Yeah, so I don't know how you feel about
psychological things in Korea. It's not a thing but, I have a problem with focusing
just in general, and so might come from that. But that's changed recently. I'm
being medicated now and so that's my mind doesn't really wander anymore but I
think the reason for that is also at this point if I don't understand something in
depth. It's easier to instead of working through it, it's easier to become, to lose
your concentration. It's easier to say I'm not going to concentrate rather than try to
break apart and analyze the contents of it. So I think when you when your mind
wanders and it's hard to recover your concentration. It likely means that you lack
comprehension or understand that specific topic.
The factors that hinder learners’ concentration vary from a long listening passage,
medical condition, and fatigue after physical training; however, the differences regarding
using strategies to restore concentration between more- and less-proficient learners is
revealed.
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Along with strategies that more-proficient students use to regain concentration, a
more-proficient student (Kelly) was able to identify the importance of managing her
anxiety while listening. Participants agreed that listening is more difficult than reading in
Korean due to the speed of the audio or limited revisiting of the texts in listening. For that
reason, anxiety of being nervous with listening is inevitable. The relationship between
anxiety and self-efficacy and academic performance has been investigated (Chang &
College, 2008; Cheng et al. 2014; Horwitz et al., 1986; Martirossian & Hartoonian, 2015;
Tsao et al., 2017) and have been found to be directly related to each other (Rahimi &
Soleymani, 2015). Both groups felt anxiety when taking tests and stress from learning
Korean but the more-proficient group used specific strategies to address anxiety before
tests. Kelly implemented strategies for anxiety, such as taking deep breaths and
stretching, in her daily practice and also was aware of the importance of doing it. As she
stated,
I do have very bad anxiety, but I feel like I've found good ways to deal with it.
Like I said before very deep breaths before I do it before listening or reading a
new passage. I always have water next me and I'll like [to] stretch my arms or like
label them out just because I feel like a lot of people you don't realize how much
you tense up when you like physically when you take test. And that aspect
directly mental ability. I think it's very important to be paying attention to how
your body is reacting because when you're when you feel like you're getting lost
or dizzy or usually be physically tensed up that you think.
Jane voluntarily revealed her test anxiety and how to deal with it. Basically, to reduce test
anxiety and stress level, she avoided cramming her study and spread out her study plan
three weeks prior to the test.
Theme 4: More-proficient students use contextualization and discourse knowledge
More-proficient learners used various cognitive strategies, such as prediction,
contextualization, discourse knowledge, syntax and vocabulary knowledge, and prior
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knowledge. The more-proficient group used a variety of strategies to comprehend
passages and were able to describe the process in detail. The main strategies of moreproficient learners differ from the less-proficient group in using contextualization,
activating background knowledge, and proactively utilizing discourse and syntax
knowledge. More-proficient learners tend to study vocabulary in context with a sentence,
not isolating vocabulary and merely translating word by word. Rose commented:
Especially before unit tests our teachers have vocabulary in playlists. All
sentences with a vocabulary. And I think that really helped me the most because I
would study the words, without context, but then hear them in context, and like I
said I would just have it playing maybe just cleaning or the day before the
morning before us and getting ready for class.
Kelly is aware of the importance of background knowledge but at the same time, she is
cautious about hinderances to comprehension when she applies her background
knowledge or prediction. Thus, she is flexible in activating her background knowledge
based on her comprehension of a passage. As she said,
I think background knowledge is very important especially if it's a cultural topic
or if it's about like economy or politics. I feel like having the background
knowledge, definitely helps because even if you don't understand every word you
know what the situation is like in English, you have that background knowledge
so you can apply it, and you're it's easier I don't want say assume. Because you
can't really assemble this thing but it's easier to predict what they're going to talk
about. If you already have the knowledge, but that I feel that also can be harmful
in some ways because sometimes you can get too caught up in what you think is
gonna (sic) happen that you miss what actually happens. And those things are
especially in the listening to reading. If you miss read something and you're
confused, you can just go back and look at it, but for listening, you have to tread
very carefully.
Verifying her understanding of the passage while activating background knowledge is a
strategy she used. Similarly, Jane addressed how she applied background knowledge to a
multiple-choice question.
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I'll rely heavily on background knowledge and context to cut fill in the blanks, or
even during multiple-choice questions to select the best answer saying with like
my understanding of Korean culture or society you can kind of use that context to
fit in with the audios. So like for example when I practice North Korean multiplechoice listening. I'll listen as best I can. But then if I'm like stuck on and think if
this is an authentic North Korean audio there's certain things they won't say or
they won't do because of propaganda, so they'll never say anything negative about
“Kim Jungeun” [Supreme leader of North Korea]. So you can automatically like
eliminate those choices. Even if you didn't really hear that or you thought you
heard them say something negative, they wouldn't. So that's what I used they
would like if it's about global warming, like, and they're like what's happening for
global warming, you can kind of fall back on your background knowledge of like
well these are usually what happens because of global warming. So I do a lot of
context when I'm listening or reading.
The final test that students have to take includes authentic texts with various genres and
sociocultural backgrounds and multiple-choice questions. She shared her thinking process
on how to tackle choosing the correct response.
Regarding discourse and syntax knowledge, Mike addressed his approach to a
higher-level text, when he said,
I would probably keep a mental note, or maybe even a physical note maybe write
it down how people tend to express certain things right. People would talk about
their opinions a little differently from how they would report like a traffic
accident. There's a specific structure. When you're reporting something and there's
kind of a more free, like a free ball structure when they're talking about what they
think should happen, or their opinions and things like that.
He continued to discuss how he approaches comprehending a passage based on the
genres of the listening passage, which is utilizing contextualization by characteristics of
genres.
It also this mainly depends on the kind of passages. So I try to identify whether
it's like a news article or sorry news clip, or maybe like an opinion or like a radio
show or things like that. If it's a news clip, for the most part I would say like 90%
of news clips, it would have the main information at the very beginning…At least,
the very first goal would be to pay attention, very hard to the first section of the
passage.
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Along with an elaboration identifying the purpose of texts and its organization by Mike,
catching the nuance of a passage to grasp the main idea by utilizing syntax knowledge
was explained by Jane.
When I'm trying to listen in Korean I try and pick up keywords. And I try and at
least get the subject and verb. So even if it's kind of getting confusing in the
middle of trying to pick up at least like the verb. At the very end, or if it's like a
negative or a positive on past tense or present tense. Like, especially with news or
something if something is increasing or decreasing, even if I don't understand like
the numbers, trying to pick up trends, by the verb alone, but listening is very hard
for me.
The less-proficient group did not provide details regarding discourse analysis and
contextualization except Wade.
My major was in international relations and political science. And so maybe
hearing things about economic sanctions, they'd heard about previously like
through my college classes, kind of tucked away and was able to use that context
words to obtain additional detail.
Both more- and less-proficient groups, however, have something in common in that they
predicted that before listening they focus on main verbs and pay attention to key words.
For instance, 6 students out of 10 addressed that they read multiple choice questions and
possible answers before listening and try to predict what a passage is about, and possible
vocabulary or phrases they might hear. Rose described the preparation before listening to
audio.
I usually like to look up the question or look at the answer and look at the
multiple-choice answer. Make sure I have a bit [of] understanding. When I look at
the answers and the questions, I try to think of what it could possibly be about. So
that I have you know certain vocabulary words I'm already thinking of.
Both groups try to circumvent being stuck on unknown words. Jane said:
I definitely think being able to let go of unknown words is important because a lot
of times you're still able to get the gist of the sentence if you're able to let go of
what you don't know. But if you focus on it [unknown word], you're going to miss
everything you could understand. So I definitely think it's important…So that's
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why I try and focus on keywords and let myself forget about that. And like
hearing things in context is very different than when you're just like looking at on
a page.
The less-proficient group used similar phrases in their responses, such as reading the
multiple-choice questions and paying attention to the ending verbs.
Theme 5: Students with language-learning experience show their reflection and
awareness in their listening strategy
Second-language experience contributes to learners’ awareness of using strategies
and enables learners to adopt and build a proper strategy for their Korean language
learning. Three students from the more-proficient group directly addressed their secondor first-language learning experience, whereas one from the less-proficient group brought
attention to his second-language experience. Additionally, one less-proficient student
(Wade) addressed his experience in second-language learning, but said that implementing
a strategy of not translating word by word is difficult. For instance, Lena elaborated on
how she has learned to picture a word as an image instead of translating a word into
English:
It's also a method that I use in English. Okay. It's one of the reasons I don't like
nonfiction work that much is because I work better when I can like kind of see it
in my mind. But I just because I grew up speaking Portuguese. So, when I would
think of like a word I wouldn't think of like, oh this word and then candy or in like
in English I would just think of like the word and then like what it was.
Rose applied strategies from high-school and her experience from home with her parents
who speak a different language.
Our “선생님” [teachers] mentioned it, but just from high-school. Just a lot of tests
and strategies that I like, [I] brought [them] into Korean. Also for me, I think it's
the fact that I also know another language. So, I don't really read it I feel like this
is why my reading score is not as good, but my listening score is a lot better
because at home. My parents will speak another language to me, and I don't just
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automatically translate it in my head I just listened to it and understand. So when I
do listening in Korean, that's also how I do it.
In contrast, although Chris addressed his academic success in college, he has never
experienced satisfaction with listening comprehension in Korean.
Because I've gone through college, and you know I did well in high school, I did
well in college, like I understood everything that I was doing. And so when it
comes to Korean which is really hard …I'm pretty much just never satisfied with
my amount of comprehension and listening.
Similarly, Wade addressed a difficulty in employing a strategy (e.g., not translating word
by word) into his own practice after learning another language fluently.
But the reason I agree to that though is because there are still words that I
translate in my head because I haven't obtained that level of fluency in that yet.
But I disagree, as in I don't translate every word by word… if I do translate word
by word, I'll get stuck on the words like can't translate and so I try to listen
to…but at the age of 20 years old, I moved to Thailand for three years and I
became fluent in the language after about 18 months. I took the DLPT [Defense
Language Proficiency Test] recently I got a 333 on that on that test. So I'm
speaking from the experience of having learned a language to fluency. And so I
understand that but it's still hard to put into practice.
Unlike the four participants from the more-proficient group who have grown up in a
family that has spoken other languages, all participants from the less-proficient group
have grown up in families that spoke only English. The four less-proficient students of
the five did not provide any reflection on their second-language learning experiences,
except for Wade, who had an experience of learning Thai in an immersive setting
learning in Thailand for about three years.
Theme 6: Students use and wish to practice more authentic listening materials from an
earlier semester
Five participants addressed the importance of practicing with authentic listening
materials to be exposed to various genres and different nuances of listening text. They
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were aware of its role to enhance listening comprehension in Korean by listening to more
authentic materials in a class and in their own spare time. Students can easily access
authentic materials thanks to advanced internet infrastructure developed in South Korea,
which has resulted in abundant digital texts being available. Learning popular Korean
culture through K-pop, K-dramas, and K-movies, motivates Korean-as-a-foreignlanguage learners to use more authentic materials as their learning tools. In a similar vein,
Rose said many authentic materials are available to choose from based on students’
interests.
There's many resources in which you can make listening fun like I'd like to listen
to K-pop but actually, you know, try to listen to the lyrics or watching dramas and
I feel like as long as you have, you know, a fun way to practice. And the more
that you are exposed to it I feel the better you will get. And you would even have
like vocabulary words just playing in the back like let's say while I'm cleaning,
and that would really help me with my unit tests as well just because my ears can
pick up on it.
Kelly has been exposed to Korean culture by watching Korean dramas and was familiar
with the names of places. She explained that was a big benefit for her in grasping the
ideas and topics in the spoken texts.
I grew up watching a lot of Korean dramas. So I had a little bit more
understanding about Korean culture. And so like I feel that helps with like
pronouns, like locations, names of places or people. And it's just easier to
distinguish those…I also feel like having background knowledge about Korea as a
culture and as a society, just as a country like if you know where places are.
Jane suggested practicing authentic listening materials in an earlier semester due to its
significant role.
I guess I would stress the importance of authentic material and adjusting to
listening to it early on in the course, so that by the time the tests are 100%
authentic, it's nothing new.
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Less-proficient learners also emphasized that starting listening practice with authentic
listening material is significant as the texts of the final test includes only authentic
listening texts. Sophie responded what she would do differently to improve listening
performance - watching more authentic materials and learning more colloquial phrases in
context.
I'm probably going to start trying to like, and listen to small sections just to see
how much I'm actually comprehending. But if I watched the news more or watch
dramas more on like the weekends. Some of my comprehension might actually
improve…there's more authentic materials. I think if they introduced a few more
authentic materials in the beginning, it might actually help out, as well as teaching
colloquial phrases more because sometimes when you're listening, hear this and
maybe know the literal meaning but not know the actual meaning behind it that, at
least in the context. And sometimes it just feels like a slap in the face. So I would
definitely say more authentic materials and more colloquial.
Similarly, Wade shared his listening practice with more authentic materials because of
the importance of getting exposed to various genres of listening texts and comprehending
subtle nuances that native speakers use with each other.
It's been really recent unfortunately that I started to expose myself to a lot more
variation. And so in the future I'd like to continue to expand the different types of
listening, that I do, so like listening to say “세바시” [a program like TED Talk]
type things, news, blog posts, podcasts, interviews, dramas, movies. So
expanding, you know your variation, and then extending the different sound of the
authentic material. Yeah, so I think it's incredibly important and even actually
doing more speaking with native people, is also, I think the absolute most
important thing because in that sense you can gain the nuance of conversation
which allows you to kind of dial in on like all the nuances like I mentioned
earlier. I think the most important thing about comprehension is or gaining that
fluency is being able to internalize the feeling of the different words. I think you
gain that the most quickly through native conversation with people because those
words have emotion and emphasis and tone in them that allow you to understand
the word at a deeper level.
Unlike more-proficient learners who already utilized many authentic materials on their
own study time, less-proficient learners mentioned that they wished to have been
introduced to authentic materials from an earlier semester. Wade shared his experience of
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integrating more authentic materials in his listening practice but acknowledged that his
use of authentic materials was slightly late.
Theme 7: More-proficient students tend to set a goal with an attitude to master the
given task
Another finding was that the more-proficient students set a goal and try to master
the task. The more-proficient group addressed their goals before being asked, whereas the
less-proficient group did not mention them, except for Wade. At least two participants
from the more-proficient group mentioned “my initial goal,” “my main goal,” or “it was
the goal” throughout the interview. Additionally, more-proficient learners know the
importance of mastering new vocabulary. During the interview, they tended to use
directly indicative words for mastery level, such as “make sure” “thoroughly,” “until I
master,” and “fully understand.” Mike expressed a mastery attitude in this way:
When I study vocabulary I try to study it to a point where, when I hear it doesn't
sound like a foreign word to me. I'm gonna (sic) go back to the “집” [house]
example. I don't want to study it and just say, “집” [house]. I'm going to translate
the house every time. When I study the vocab, I study it very thoroughly, like I
want to make sure that it's not something I have to think about too hard. I'll
remember it. If it comes up, I know what it is. I can use it in any context,
whenever any conversation, whenever I want to study it to that point. And if I can
study to that point, if I can understand it. Then, I will have no trouble listening to
it in a passage.
The more-proficient group understood the importance of studying vocabulary thoroughly
until a word is no longer foreign to them and until they can recall it in any setting, either
in listening, speaking, or reading. Their vocabulary knowledge might enable them to
comprehend the audio accurately and fluently.
The less-proficient learners did not provide details regarding setting a goal or
mastery level of work; however, an interesting comment was that they wished that
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teachers placed more emphasis on the importance of focusing on the big picture and not
translating word by word in earlier semesters. They need to see demonstrations of the
listening-strategies step by step individually for internalization. A student from the moreproficient group suggested the need for guidance for the less-proficient listeners:
So I feel like if we actually sat down and said like, Okay Hey, what strategy do
you use, then people would be more aware like I should use a strategy. This is the
strategy I should use instead of them (teachers) always just saying, like you know,
make sure to do this and this, without really checking in on them (students). I feel
like if people were checking like oh what strategy do you (researcher) use and
they're actually asked and, you know, interviewed like you are doing with me,
then maybe, then it will click in their head like there is a better strategy because
sometimes they're not aware that this is a strategy I'm using and it's not really
good.
As the student suggested, less-proficient learners wished to have a one-on-one strategy
session emphasizing grasping the big picture.
In summary of the qualitative analysis of interviews, seven themes were identified
to describe the difference between the more- and less- proficient groups regarding their
listening strategies. The data in Table 13 indicate specific strategies both groups used in
listening. More-proficient learners used various listening strategies and described the
details of their listening process. Less-proficient learners used limited listening strategies
and did not provide much detail, because some participants had not thought about
metacognitive listening strategies in their listening performance.
Summary
The descriptive analysis (Research Question 1) based on the Metacognitive
Awareness Listening Questionnaire (MALQ) indicated the most commonly used
strategies for both groups: problem solving, planning and evaluation, directed attention,
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mental translation, and personal knowledge, in order. The test for population correlation
coefficients indicated no statistical significance from zero (Research Question 2),
indicating the relationship between the MALQ and listening test for all learners (r=.09),
more-proficient learners (r=.17), and less-proficient learners (r=-.26). The z test for
difference between independent correlation coefficients (Research Question 3) indicated
that there is no statistically significant difference between the two groups.
Table 13
Summary of the Difference Between More- and Less-Proficient Learners on Perceptions
of Their Listening Strategies
Strategies
Mental
Translation

More-proficient group
Avoid translation into English
Listening to the whole thing
Making a story
Imagery
Focusing main idea

Less-proficient group
Translating into English
Stuck on unknown words

Planning and
Evaluation

Systematic planning
Consistent evaluation after listening

No details

Directed
Attention
Problem Solving
(monitoring
processes)

Strategy to get back to concentration

‘Daydream’
‘Next time’
Read the questions and
multiple-choice
Predict what is going to be
talked about
Awareness of the
importance of building
background knowledge

Personal
knowledge
(self-efficacy;
anxiety; linguistic
confidence)

Implemented second language
learning strategy
Strategy for test anxiety and stress
Setting a goal for a task
Mastery attitude

Selective listening
Prediction through prompts
Systematic comprehension evaluation
Thorough review process
Contextualization
Extended listening practice
Identifying the tones of the passage
Awareness of the importance of
building background knowledge

No details
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The qualitative analysis (Research Question 4) found different perceptions of
listening strategies. Although the most- and least-used strategies from both groups were
almost identical and no statistically significant correlation between the questionnaire and
the proficiency test, the interview data were provided observable differences between the
two groups. Some discrepant information regarding their responses on questionnaire were
found through the interview. The main difference between the two groups was due to
mental translation. More-proficient learners employed the strategy to comprehend a
passage as a whole and make a story and use imagery, unlike being stuck with unknown
words like less-proficient learners. Furthermore, the strategies for planning and
evaluation were evident in more-proficient students, with thorough review practice when
they do not understand the audio with transcripts, and studying vocabulary thoroughly to
promote their recall process while listening. Both groups experienced uneasiness in terms
of listening, compared with reading; however, more-proficient learners approached the
anxiety of listening with some tactics, such as taking a deep breath and stretching to
release tension and mental fatigue. Last but not least, a variety of problem-solving
strategies were used by more-proficient learners, such as contextualization and a
thorough review process and analysis of passages by identifying tones and discourse.
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CHAPTER V
SUMMARY, LIMITATIONS, DISCUSSION, AND IMPLICATIONS
This chapter consists of a summary of the study, including the purpose of the
study, its theoretical framework, methodology, and research questions, followed by a
summary of findings for both the quantitative and qualitative study. Subsequently,
limitations of the study, discussions of findings, conclusions, and implications for future
research, and educational practice are provided.
Summary of Study
Although listening plays an important role in daily communication, many
researchers agree that listening is being overlooked in language acquisition compared
with other modalities, such as reading, speaking, and writing (Vandergrift, 1997;
Vandergrift & Goh, 2009; Zeng & Goh, 2018). With a shift from teacher-centered to
student-centered learning, metacognitive-strategy use has received more attention in the
second- and foreign-language environment (Vandergrift & Baker, 2015; Vandergrift &
Goh, 2012; Vandergrift et al., 2006; Vandergrift & Tafaghodtari, 2010).
Flavell’s (1979) model of metacognitive knowledge served as a theoretical
framework for this study. Metacognitive knowledge is one’s thoughts and beliefs about
one’s learning. He defined metacognitive knowledge as “that segment of your (a child’s,
and adult’s) stored world knowledge that has to do with people as cognitive creatures and
with their diverse cognitive tasks, goals, actions, and experience” (Flavell, 1979, p. 906).
Metacognitive knowledge is classified into three components depending on the learner,
the learning task, or the process of learning: person, task, and strategic knowledge.
Wenden (1998) expanded the concepts of metacognitive knowledge in language learning.
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Research on metacognitive awareness and L2 listening has been investigated in various
aspects: sociocultural practice (Cross, 2010), age (Goh & Taib, 2006), motivation
(Vandergrift, 2005), process-based instruction (Vandergrift & Tafaghodtrai, 2010),
scaffolding (Graham & Macaro, 2008), educational level (Rahimi & Katal, 2012), and
listening ability (Goh, 1999; Tavakoli et al., 2012; Kök, 2018). In particular, a positive
relationship between a metacognitive-listening strategy and listening proficiency has
been documented in the English as a Second Language (ESL) and English as a Foreign
Language (EFL) settings (Go & Hu, 2014; Maftoon & Alamdari, 2002; Rahimi & Katal,
2012).
Given that the relationship between a metacognitive-listening strategy and
listening proficiency is positive, most research has been conducted in ESL and EFL
settings. Still, an investigation in different contexts is needed (Goh, 2008). Little research
has been carried out in a Korean-as-a-foreign-language (KFL) setting. Additionally, the
research site of this study is a military intensive-language program, unlike a university or
college where language courses are offered for only 2 to 3 hours per week for a semester.
Students in the intensive language programs are required to have good study habits, such
as metacognitive strategy, self-regulation, and autonomous learning, to graduate from the
program successfully.
Thus, this study aimed to investigate the relationship between metacognitivelistening-strategy use and listening proficiency outcomes by more- and less-proficient
students among KFL adult learners. Recognizing the problems is essential for the
following reasons: First, identifying what metacognitive strategies were used is important
for practitioners to provide differentiated instruction, based on a learner’s needs, by
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proficiency level. Second, identifying metacognitive-listening-strategy use by a group
and the relationship between metacognitive awareness and listening proficiency in an
intensive language setting plays a critical role in enhancing listening comprehension.
Last, this study expanded the literature by exploring the relationship between
metacognitive awareness and listening proficiency in more- and less-proficient groups
and investigating their perception of metacognitive-listening-strategies.
To accomplish the purpose of the study, the four research questions were
addressed.
1. What metacognitive listening strategies are used most commonly by moreproficient and less-proficient learners?
2. What is the degree of the relationship between the scores on the listening
comprehension test and the Metacognitive Awareness Listening Questionnaire
(MALQ) (total) for (a) all learners, (b) more-proficient learners, and (c) lessproficient learners?
3. Is there a statistically significant difference for more- and less-proficient learners in the
correlation coefficient between the listening comprehension test scores and the MALQ
(total) scores?
4. How do the more- and less-proficient learners differ in their perceptions of listeningstrategy use?
The purpose of the study was to examine the relationship between perceived
metacognitive-listening-strategy use, awareness of it, and listening proficiency outcomes
in two proficient groups. To accomplish the study using the research questions listed
above, a mixed-method design with a descriptive quantitative and a qualitative interview
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approach was carried out using the MALQ (Vandergrift et al., 2006) and the ListeningIn-Course-Proficiency Test (LPROFT). The MALQ served as an instrument to gauge
participants’ metacognitive-listening-awareness and perceived metacognitive-strategy
use, and contains 21 items with five subcategories: person knowledge, mental translation,
directed attention, planning-evaluation, and problem-solving. The LPROFT measured
participants’ listening proficiency outcomes. Participants (n=61), ranging from 18 to 30,
were divided into two proficiency groups based on participants’ accumulated grade point
average scores: above 3.0 (more-proficient group; n=31) and below 3.0 (less-proficient
group; n=30). For a qualitative component, five students from each group (n=10)
participated in interviews and were questioned about perceptions and beliefs regarding
listening strategies to identify any differences between the groups.
Data analysis was conducted through two methods: a quantitative method
(Questions one to three) and a qualitative method (Question four). For the quantitative
method, descriptive data were used to identify the frequency of use for each item in the
MALQ by the two proficient groups to answer the first research question. The difference
in relationships between metacognitive-listening-strategy use and listening proficiency
outcomes for two groups was analyzed using the t test for testing population correlation
coefficients different from zero. The difference between the groups in the overall and
subcategories of metacognitive-listening-strategies was analyzed using the z test for
independent correlation coefficients (Glass & Hopkins, 1996, pp. 359-360) with the two
Pearson product-moment correlation coefficients for more- and less-proficient groups.
For the qualitative method, the interview data from both groups were analyzed by
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following the steps Merriam (2009) suggested—(a) Category Construction, (b) Sorting
Categories and Data, and (c) Naming the Categories—and a coding book was created.
Summary of Findings
The findings of the study include both quantitative and qualitative results.
Research questions 1 to 3 were addressed by quantitative findings and research question
4 by qualitative findings.
For research question 1, the results of the descriptive analysis demonstrated the
strategies from the most frequently used to least frequently used by more- and lessproficient groups. Both groups responded similarly to the MALQ, and the results by
subcategory are almost identical. Problem-solving subscale was the top strategy both
groups used, whereas personal-knowledge subscale was the least used.
For research question 2, the correlation coefficient is positive and small for the
more-proficient learners but negative and small for the less-proficient learners, which
results in a close to zero correlation for all learners. For research question 3, the result z =
-1.62 is not statistically significant for the difference between the correlation coefficients
for the two groups regarding listening and the MALQ scores.
For research question 4, with interview data, the differences between the two
groups regarding metacognitive-listening-strategy use were analyzed and coded into
seven themes: (a) more-proficient students comprehend listening passages by making a
story or imagery, not translating into English, (b) more-proficient students employ a
systematic planning and evaluation strategy, (c) more-proficient students are aware of the
negative effect of losing concentration during listening, but use various strategies to
redirect their attention to listening, (d) more-proficient students use contextualization and
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discourse knowledge, (e) students with language-learning experience show reflection and
awareness in their listening strategy, (f) students use and wish to practice more authentic
listening materials from an earlier semester, and (g) more-proficient students tend to set a
goal with an attitude to master the given task.
Limitations
This study has four limitations: (a) use of survey report, (b) discrepancy between
belief and strategy use, (c) convenience sampling, and (d) generalizability.
First, the MALQ is based on students’ self-reported information regarding metacognitive
awareness and perceived strategy use. To mitigate the concern of using a questionnaire
regarding how well it represents participants’ perceptions and beliefs, the instrument
(MALQ) with high reliability and validity evidence was employed (Rahimi & Katal,
2012; Zeng, 2012). To validate the instrument, Vandergrift et al. (2006) carried out a
study with a large number of participants (n=966) and a confirmatory (n=512) factor
analysis.
Second, some scholars have raised concerns regarding discrepancies between
what students believed and the strategies they have used (Cohen, 2007; Vogely, 1995).
To identify the gap between knowing metacognitive listening strategies and actually
using them during their listening practice and tests, a mixed-method design for the study
was conducted. From both more- and less-proficient groups, interview participants
verbalized their listening process and metacognitive-listening-strategy use. Additionally,
students’ interpretation of questionnaire items could vary and they might misinterpret the
questions and not respond in the way they intended. For instance, Rose reflected, “I just
actually agree on this one. I just was confused on the question,” and Wade said, “I think
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of that response now, and I believe it’s actually an agree not to disagree.” To prevent any
confusion or misinterpretation before the data collection, the researcher was present
during the survey so that students could clarify any questions if necessary.
Third, a convenience sample technique for a quantitative method was used for the
study due to constraints of accessibility to the entire population. Each cohort was
registered at the Korean school about one or 2 months apart (depending on a projection),
and the largest input of a cohort at the beginning of the course would be 12 to 54
students. In other words, there is a limitation to using convenience sampling for the study
regarding generalizability. For the interview of the survey participants, a stratified
random sample technique was employed to enhance generalizability. The names of
interviewees were listed alphabetically and coded numerically. From the list,
interviewees were randomly selected (n=10).
Last, the generalizability of the study is limited because the study was conducted
at a military intensive-language-training site where the setting and context are unique.
The study cannot be generalized to a setting at a university, college, or short intensivelanguage program.
Discussion of Findings
This section presents the discussion of the findings for the research questions.
Descriptive data analysis was used to answer the first research question “What
metacognitive listening strategies are used the most commonly by more-proficient and
less-proficient learners?” Contrasting with the findings of Goh and Hu (2014), that
problem solving was the most important predictor of the listening outcome, followed by
planning and evaluation and directed attention. The most frequent strategy participants
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used in the study was problem solving (4 items out of 6 items for problem solving ranked
at the top). Problem solving refers to predicting the meaning of unknown words,
comparing understanding with a topic that students already know, utilizing students’
experience and knowledge to comprehend a passage, and adjusting interpretation
accordingly while listening. Personal knowledge, however, was ranked the least used,
that is, how to boost a learner’s self-efficacy, increase test-taking skills, and manage
anxiety and how to overcome the challenge for learners who feel difficult listening
comprehension is more complicated than reading. The results of the study support the
finding of Al-Alwan et al. (2013) that problem solving (M=4.21, SD=4.10) was the
highest response, and person knowledge (M=2.77, SD= 2.99) was the lowest.
There are two possible explanations for these findings. First, considering the
advance that characteristics of adult learners who have more background knowledge and
life experiences than typical foreign-language learners (Goh & Taib, 2006), more real-life
related knowledge and experience is needed when it comes to comprehending higher
level spoken texts. The MALQ items for problem solving include whether learners use
prediction for unknown vocabulary, comparing texts with existing background
knowledge and experience (with which adult learners have a more tremendous advantage
over teenagers), and adjusting interpretation (being flexible). Additionally, high drop-out
rates in the early program could account for the result. Out of 12 to 16 students for each
cohort, about one-third of students either disenrolled or are pulled out to move to an
earlier part of the program because of low-language performance. When conducting the
study, around the middle of the third semester, most of the low performers already had
been eliminated from the course.
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Second, all students in the program are required to have an orientation for the
third semester regarding learning strategies and how to prepare for the upcoming
semester as part of the curriculum. During this third semester orientation, students reflect
on their language learning up to this point (at this time, they have been studying Korean
for a year) and plan how to study and mentally be prepared for the remaining days before
the final exit test. Learning resources and strategies for higher-level authentic materials
also are introduced. Along with the one-day training, teachers during the third semester in
the military intensive-language-training setting could have emphasized making
predictions and inferring before listening to passages. They could have highlighted
reading prompting questions of passages while, before, and during listening. For instance,
when comparing survey results of the interviewees with what they said in the interview,
the participants were familiar with learning strategies and the interviewees referred to
their teaching teams’ instructional advice. The participants could have responded to the
questionnaire with the ideas of what they thought they were supposed to do when they
participated in the survey rather than what they actually do. Zhang and Goh’s (2006)
study raised up the concern that there is discrepancy between students’ strategy
knowledge and their strategy use in learning performance. Both more- and less-proficient
listeners could respond to the questionnaire that they were aware of and use problem
solving.
Flavell’s metacognitive knowledge (1979) made a distinction between person
knowledge and task knowledge. Problem solving refers to predicting meanings of
unknown words, comparing understanding with what they already know, and utilizing
their experience and knowledge to comprehend a passage. Unlike problem solving,
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person knowledge is about their self-efficacy in listening comprehension, test-taking
skills, anxiety management, and overcoming challenges in listening. As person
knowledge is about self-efficacy, test-taking skills, and anxiety, students at the military
language-training site have a tremendous responsibility as language students and military
personnel and endure the intensity of learning the target language. Most participants do
not have language-learning experience except for a few credits in high school or
university. They might express their concerns and stress regarding listening
comprehension, which is the most challenging modality, as in need of enhancement,
compared with the reading modality.
To answer the second and third research questions “What is the degree of the
relationship between the scores on the listening comprehension test and the MALQ (total)
for (a) all learners, (b) more-proficient learners, and (c) less-proficient learners?” and
“Is there a statistically significant difference for more- and less-proficient learners in the
correlation coefficient between the listening comprehension test scores and the MALQ
(total) scores?” the results showed that the correlation coefficient is positive and small for
the more-proficient learners (r=.17) but is negative and small for the less-proficient
learners (r=-.26), which results in a close to zero correlation for all learners. The z test for
independent correlation coefficients was computed. The result z = -1.62 is not statistically
significant for the correlation coefficients between the two groups regarding listening and
the MALQ scores.
The current study results are inconsistent with previous studies (Goh & Hu, 2014;
Tavakoli et al., 2012; Vandergrift & Tafaghodtari, 2010). Goh and Hu (2014) carried out
a study among 113 English-as-a-second-language Chinese learners, 18 to 20 years old,

101
who were attending a 6-month full-time English communication skills program at a
university. They found a statistically significant relationship between metacognitive
awareness and listening proficiency, and metacognitive awareness accounted for 20% of
the variance in listening proficiency with medium effect size (r = .44, r2 = .20). Aligned
with Goh and Hu’s (2014) study, Tavakli et al. (2012) found a statistically significant
positive but weak relationship between metacognitive awareness and listening
performance (r=.40) among intermediate and advanced-level students (n=66) who
enrolled at a language institute in Iran. The result of the current study is not consistent
with either Goh and Hu (2014) or Tavakoli et al. (2012) regarding the correlation between
the MALQ and listening proficiency outcomes.
One possible reason for the inconsistency would be the different language setting.
Both studies were carried out in a short-term language setting, either those attending a 6month language program or with those who enrolled in the winter-term language
program. The current study setting is intense and requires learners’ resilience and selfregulation to proceed successfully in their language learning. Thus, the curriculum at the
institute includes various training by the Students Learning Service (SLS) division. The
training is offered earlier, regarding how to study language, what strategy must be used in
each language modality, and how to manage their time and stress. Learning a language at
the military intensive-language-training institute requires students to both master the
language as a linguist and excel in their military duties. Some married students have extra
familial obligations. Thus, both more- and less-proficient listeners in the current study
have heard of and are somewhat familiar with learning a language and managing their
learning curve of ups and downs. In a similar vein, Korean language teachers, whether a
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new teacher or one with more than 30 years’ experience at the institute, have shared
strategies of how to improve listening for students, as the listening modality has caused
students’ attrition rate to increase and precluded students from becoming successful
linguists. Both more- and less-proficient students would be familiar with the exemplary
way to approach listening. They would have responded to the questionnaire based on
what they had heard and had been taught.
Furthermore, Tavakoli et al. (2012) investigated the correlation between
metacognitive-listening-strategy awareness and listening proficiency outcome by
proficiency levels; more-proficient (n=32) and less-proficient (n=34). The positive
correlation among subcategories is directed attention (r=.74), problem solving (r=.64),
and planning and evaluation (r=.27), and a negative correlation is a mental translation
(r=-.66), which resulted in a positive and statistically significant relationship for the total
scores (r=.40). The current study is consistent with their findings that no difference
between the two groups was found for the subscales.
To answer the fourth research question, “How do the more- and less-proficient
learners differ in their perceptions of listening-strategy use?” a qualitative approach using
an interview was conducted from the more-proficient group (n=5) and less-proficient
group (n=5). The most noticeable difference between the two groups is more-proficient
learners elaborate and have a greater awareness of their listening process. In contrast,
less-proficient learners do not explain their listening process in detail and have not
thought about specific strategies (e.g., evaluation), stating “haven’t thought about that”
and “I do not have much more than that.”
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Out of the seven themes, the finding that more-proficient learners comprehend a
spoken text by making a story or using imagery instead of translating it into English is
consistent with the qualitative study’s finding of Tavakoli et al. (2012). Two students
from each group in their research participated in a stimulated-recall session. They found
that more-proficient listeners use directed attention while listening and that less-proficient
listeners engaged in more mental translation. Similarly, participants (n=10) in the current
study show a similar tendency that more-proficient listeners make an effort not to
translate what they hear into English and addressed that comprehending spoken text in
Korean is much easier for them to understand and recall the meaning. At the same time,
they create mental notes, using imagery to connect the story of a passage. In other words,
comprehending a passage using a holistic approach is what more-proficient listeners do.
Less-proficient listeners, however, shared their awareness that mentally translating
passages into English is not a good way to comprehend them but agreed that they have a
propensity to do it while listening. Both more- and less-proficient listeners are aware of
the importance of comprehending a spoken passage in the target language, but the
difference between the two groups is that one utilizes the strategy not to while listening.
Aligned with one of the findings from Tavakoli et al.’s (2012) qualitative study,
more-proficient listeners employ systematic planning and evaluation strategies to
enhance their listening proficiency. Planning and evaluation strategies play a vital role in
the intensive language setting. Contrasting with the result of the MALQ responses that
there is no difference between the two groups, the current qualitative study showed that
more-proficient listeners use planning and evaluation strategies before and after listening.
For instance, prior to taking a test or reviewing learning materials, more-proficient
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listeners have the propensity to set a goal to master the content thoroughly until the
language does not come to them as foreign, so that it is easy to recall and comprehend it
immediately as they are hearing it. Less-proficient listeners are not inclined to plan and
evaluate their listening comprehension and did not provide details of how to review their
listening comprehension, except for reading a transcript of the listening passage. James
stated, “more studying.” The current study did not investigate goal setting as a
metacognitive-listening strategy, but it is essential to set a mastery-level goal as identified
in Theme 7; more-proficient students tend to set a goal with an attitude to master the
given task.
Regarding using directed attention, the current study results support findings from
Tavakoli et al.’s (2012) qualitative study. Both more- and less-proficient listeners had
times that their minds wandered during listening and were aware of the importance of
getting back to listening. More-proficient listeners did not give up when being distracted.
Instead, they elaborated on how to avoid distraction by identifying the nuance of a
passage such as negative or positive (Mike), practicing shadowing, and repeating after the
audio, to circumvent any distraction (Jane). Whereas less-proficient listeners have the
propensity to give up or wait for the next audio playing when they missed a few seconds
instead of trying to concentrate on the listening quickly. Along with the directed attention,
two students from a more-proficient group addressed their test anxiety and explained how
to reduce it by stretching or taking a deep breath. More proficient listeners develop tactics
to enhance listening comprehension by planning and studying in advance thoroughly. No
less-proficient listeners, however, provided such details.
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It is not surprising that more-proficient students use contextualization and
discourse knowledge (paying attention to transitional devices) to comprehend a spoken
text. Mike addressed the importance of paying attention to discourse knowledge by
questioning herself mentally as to how the speakers would narrate their opinions and
different topics. Another strategy Jane addressed identifying the nuance of a passage as
either positive versus negative or increasing versus decreasing, which enables listeners to
reduce their cognitive loads while processing listening comprehension and have a big
picture of the main idea more accurately even though they may encounter unknown
vocabulary. Less-proficient learners, however, did not address details regarding
contextualizing and using discourse knowledge, except Wade whose major was in
international relations and political science in college. He guessed contextual words by
utilizing his background knowledge.
More-proficient listeners reflect on previous language-learning experiences
whether from high-school, college, or at home with parents who speak in a language
other than English. Their previous experience enables them to utilize trial and error in
learning Korean and know what works and what does not. In an intensive language
setting, those who want to be military linguists come from different backgrounds. Some
have learned another language and have good ideas of how to learn another language, but
some do not come with that experience. Thus, providing a similar experience by sharing
second-language experience from those who have it might motivate those who do not
have it. Some teaching teams provide that opportunity in their curriculum by inviting
previous students (mainly from a Military Language Instructor the teaching team
previously taught). At an institutional level, current Korean military linguists are invited
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to the school and scheduled to visit each teaching team to share their experiences in
learning Korean and what they do in the field as a Korean military linguist. By doing so,
the gap between those who have experience in learning another language and those who
have not would be reduced.
Both more- and less-proficient listeners are aware of the importance of watching
authentic materials to obtain background knowledge on Korea, because a language
heavily relies on culture and how to articulate the different linguistic characteristics. As a
rule of thumb, authentic materials are introduced later in the program, starting in the
second half of the program, and gradually complete authentic materials are used in class
or provided as daily assignments. Students prefer to acquaint themselves with authentic
materials as early as possible. It is not surprising, because the final exit test includes only
authentic materials of various styles and genres, such as news, a talk-show, a
conversation from a scene of a drama. Additionally, students often experience that the
speed of speaking in authentic materials is too fast for them to fathom and grasp a main
idea in detail.
Last, the more-proficient group tended to have set a mastery goal, whether they
were aware of it or not. During the interview, they used some indicative words, such as
“my initial goal,” “my main goal,” “make sure,” “thoroughly,” “until I master,” and
“fully understand.” This study did not investigate the relationship between learners’ goal
setting and listening performance; however, setting a goal for a small chunk of task is a
fundamental learning strategy.
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Conclusions
This study investigated the relationship between metacognitive-listening-strategy
use and listening-comprehension outcome by more- and less-proficient groups, and their
perspectives on listening strategies among adult Korean-as-a-foreign-language learners in
an intensive language-training site. The participants (n=61) responded to the
questionnaire to gauge their metacognitive listening awareness and perceived use. Based
on the participants’ accumulated grade point average (GPAs above or below 3.0), two
groups (more- and less-proficient) were categorized, and their questionnaire responses
were compared and analyzed to identify the difference between the two groups regarding
metacognitive-strategy use and their perceptions. Of the participants, five students from
each group volunteered to participate in the one-on-one interview with a researcher after
the completion of the questionnaire.
The study did not find a statistically significant relationship between the two
groups’ metacognitive-listening-strategy use and listening comprehension outcomes,
which is not consistent with the previous studies (Goh & Hu, 2014; Tavakoli et al.,
2012). The finding that problem solving is the most commonly used strategy among
more- and less-proficient students and person knowledge is the least strategy least used,
which is inconsistent with the findings of Goh and Hu (2014).
The qualitative study, however, supports the argument that more- and lessproficient listeners use metacognitive strategies differently (Table 13 Chapter IV). Moreproficient listeners employ various metacognitive strategies, such as planning and
evaluation, directed attention and using imagery and avoiding translation, whereas lessproficient learners use fewer strategies. Both groups were taught and were aware of the
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importance of not translating word by word, rather focusing on main ideas and utilizing
background knowledge to make the best inference. The more-proficient listeners
approach listening comprehension by grasping the big picture and using imagery,
whereas less-proficient listeners attempt to translate word by word.
In addition to mental translation, the differences between the two groups are that
the more-proficient group uses systematic planning and monitoring consistently, tactics
of redirecting their attention to listening when they become distracted, and
contextualization and discourse knowledge when they comprehend listening information
not merely relying on syntax or words. Additionally, the more-proficient listeners adapt
their previous experience of learning another language, which shows that they use
evaluating strategies and are reflective learners. Last, setting a mastery goal is another
difference between the two groups. For instance, more-proficient listeners use pertinent
words, such as “thoroughly,” “make sure,” “fully understand,” and so on.
These findings confirm that more- and less- proficient listeners utilize
metacognitive-listening-strategies differently. This study emphasizes the importance of
increasing metacognitive-listening-strategy awareness and its use among less-proficient
listeners. Given that metacognitive strategy enables students to comprehend spoken
information more effectively and efficiently, teaching less-proficient listeners how to
utilize metacognitive strategies in their listening process is profound. Although lessproficient listeners have heard of and been taught metacognitive strategies in listening,
they need to have time and someone who can coach them to internalize and be aware of
the importance of using metacognitive listening strategies.
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Implications for Future Research
This section outlines five suggestions for future research: (a) investigating the
effects of metacognitive-listening-strategy instruction to improve metacognitive
awareness among less-proficient listeners, (b) expanding teachers’ training on how to
instruct students in metacognitive strategy, (c) using various instruments to have a better
understanding students’ metacognitive-listening-strategies, (d) replicating in a
nonintensive language setting and in a KFL setting, targeting English speakers in a
different setting for generalizability, (e) investigating the relationship between
metacognitive awareness strategies and cultural aspects, and (f) investigating effects of
other language experiences on metacognitive-listening strategy.
First, this study investigated the relationship between metacognitive-listeningstrategy awareness and its perceived use and listening-comprehension outcomes among
adult KFL learners and their perceptions regarding metacognitive-listening-strategy use
between more- and less-proficient groups. Future research is needed to investigate the
effects of metacognitive-listening-strategy instruction to improve metacognitivelistening-strategy use among less-proficient listeners. In other words, an experimental
research design is ideal to ferret out the effects of metacognitive awareness intervention
with instruction on metacognitive awareness strategies for two groups (experimental and
control groups).
The results of the qualitative study show that less-proficient listeners use fewer
metacognitive listening strategies in their listening process. Although the results of the
quantitative study show no relation between metacognitive-listening-strategy awareness
and listening-comprehension outcomes among adult KFL learners, the relationship is not
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causal. In a similar vein, Tham et al.’s study (2019) excluded 67 students from grade 11
who responded to the questionnaire that they do not employ listening strategies to
facilitate their listening comprehension. Enhancing the use of listening strategies by lowproficient listeners or those who do not use them regularly is essential for listening
comprehension. Thus, future study is recommended to focus on how to improve
metacognitive-listening-strategy awareness and how to execute metacognitive strategies
in their listening process.
Second, the teachers’ role in boosting students’ metacognitive-listening-strategy
use is critical in language learning to guide less-proficient learners who do not have
awareness of metacognitive-listening-strategies. Thus, future study should be focused on
teachers’ training of how to assist students’ metacognitive-listening-strategy awareness
and its use in their learning. To my knowledge, no studies have been conducted on
teachers’ training in this area.
Third, future study is recommended to use various instruments to obtain a better
understanding of students’ metacognitive-listening-strategy use, such as students’
reflective journals (Goh, 2008), class observation, and recall protocol (Mareschal, 2007).
Cohen (2007) raised the concern of discrepancies between the beliefs and strategy use.
To investigate the concern, using various instruments to gauge students metacognitive
listening strategy is beneficial to identify and discern to what extent students use
metacognitive listening strategies to improve their listening comprehension.
Fourth, the study was carried out in an intensive language institute, which is
different from other institutes, such as universities or summer language schools, in terms
of the length of the program and the intensity of the language instruction itself, within the
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time constraint, as well as the extra responsibilities of military personnel. Additionally,
the study was carried out in a KFL setting. Future study is recommended to replicate this
study using the MALQ and interview of both more- and less-proficient groups in a
nonintensive KFL setting, to learn whether the results are consistent.
Fifth, further study should investigate the relationship between metacognitive
awareness strategies and cultural aspects in a foreign- and second- language acquisition
context. English speakers who learn an oriental language, such as Korean, Chinese, and
Japanese, may experience more difficulties, because of not only linguistic differences but
also cultural unfamiliarity. In other words, learning Korean is very different for English
speakers culturally and linguistically.
Last, the participants of the interview for this current study incidentally happened
to be divided for more- and less- proficient groups by those who have experienced
learning other language exposure or not. This current study was not focused on effects of
other language experiences on metacognitive-listening strategy, however, the future study
should investigate the relationship between metacognitive-listening-strategy use among
multi groups who have experience of learning other language.
Implications for Educational Practice
This section presents suggestions for four educational practices: (a) providing
one-on-one strategy training, (b) presenting level-appropriate listening texts for listening
practice, (c) incorporating the speaking modality to enhance language proficiency, and
(d) sharing expectations for students by practicing authentic materials earlier in the
program.
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First, a customized one-on-one strategy training with a student will be beneficial
for two reasons. The first is that knowing a strategy and executing it are entirely different.
Less-proficient learners might respond that they are okay and good enough because they
do not know what they do not know. In Flavell et al.’s (1970) study, younger subjects
tended to respond that they knew and were ready to answer questions, but they were not.
Zhang and Goh (2006) addressed the discrepancy between being aware of the usefulness
of strategies and a lack of confidence in strategy use. The second reason is providing
sufficient time for less-proficient students to internalize and execute their metacognitive
knowledge in their learning. For instance, when an interview participant was asked about
how to assist students in improving their metacognitive-strategy awareness, she pointed
out that the interview process, such as what she was doing with the researcher, would
help to improve students’ awareness of how to employ the strategies they have never
thought about or have heard about but not implemented in their listening process.
Therefore, it is essential for teachers to guide students to be aware of
metacognitive strategies and walk them through how to implement metacognitive
strategies to become a good language learner. To do so, as an example of the study, a
student completes the MALQ and a teacher asks the student how and why he or she
responded to the questionnaire so that he or she can elaborate and reflect on their
listening comprehension process before, during, and after the listening. For instance,
more-proficient listeners in the study elaborated on their listening comprehension process
in greater detail than less-proficient listeners. Students who are able to observe and reflect
on the listening process would have a better chance of an “a-ha” moment.
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The findings of the study show that less-proficient listeners need to be more
aware of and implement the strategies of planning and evaluation and mastery level of
study. To do so, less-proficient learners should have a close monitoring system, either
with an academic counselor or a peer who has a better understanding of language
learning and is a more proficient learner. In particular, a study log can be used to increase
awareness of planning and evaluation by putting specific and detailed study times in
writing, with small chunks of tasks. By doing so, students will be aware of how to tackle
any challenges that arise in the 64-week language program. It should not be a short-term
habit. The meetings should be consistent and purposeful, with prompting questions that
enable students to be motivated and self-reflected in their learning.
Given that success in the intensive program requires significant effort and in
particular for those who have not experienced how to build up good study habits
(including deliberate practice), the research site provides training for learning strategies
from early in the program, not only offering the training but also tracking students’
learning strategy profiles periodically by a supporting division. Undoubtedly, a wellorganized supportive division and system would assist students in establishing concepts
of listening strategies. Metacognitive-listening-strategy training, however, is not limited
to a special training day or time for students. Instead, teachers can incorporate the
training in their daily instruction after receiving training on how to promote students’
metacognitive-listening-strategy use.
Second, learners become distracted by outside factors, such as allergies or ADHD,
over which teachers do not have control. Interviewees addressed that they would get
easily distracted when the listening passages were too difficult or too long. Appropriate-
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level listening text would be critical to circumvent students “zoning out” or becoming
distracted. Lena shared her experience in the interview. When there was a big jump in the
listening level from the first semester to the second semester, she could not concentrate
and had to give up on the listening activity because the curriculum abruptly was leveled
up. Thus, teachers’ training on accessing a learner’s level and selecting appropriate texts
plays an important role. Also a graduated approach to leveling up would support those
students who are having difficulty with listening.
Third, 3 out of 10 students directly addressed the need to incorporate speaking
practice and recommended total immersion in Korean from day one. It is understandable,
because listening and speaking cannot be separated and go hand in hand as listening
comprehension is based on spoken information. Because of the lack of students’ language
proficiency, instructors have the propensity to start with speaking both Korean and
English. By providing students more listening opportunities from a native speaker
(teacher) and among students themselves, students would tune their ears to the target
language more attentively throughout the day, not only for the listening practice hour.
Last but not least, introducing authentic materials early in the program could
enable students to raise their expectations of listening. When authentic materials, by
nature spoken more rapidly and including tremendous colloquium that students do not
understand, are introduced later in the program, and teachers anticipate students will
comprehend it well, students might feel that it is too much and wish that they knew the
expectations earlier on.
The study’s findings emphasize the importance of teachers’ role in guiding and
helping students become better listeners in language learning. The question, how do
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students comprehend better, has been a riddle for teachers to solve. Saying “Listen more
or study hard” does not suffice for students to improve their listening comprehension.
Teachers cannot make students sit 24 hours for study or dramatically enhance students’
cognitive capacity. There is no one-fit-all magic for enhancing listening comprehension.
However, providing bite-sized examples and demonstrations on employing
metacognitive-listening strategies in their learning will help students, especially lessproficient listeners, based on their metacognitive-listening-strategy awareness and its use.
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Metacognitive Awareness Listening Questionnaire (MALQ)
Strategy or belief/perception
1. Before I start to listen, I have a plan in my head for
how I am going to listen.
2. I focus harder on the text when I have trouble
understanding.
3. I find that listening in Korean is more difficult than
reading, speaking, or writing in Korean.
4. I translate in my head as I listen.
5. I use the words I understand to guess the meaning of
the words I don’t understand.
6. When my mind wanders, I recover my concentration
right away.
7. As I listen, I compare what I understand with what I
know about the topic.
8. I feel that listening comprehension in Korean is a
challenge for me.
9. I use my experience and knowledge to help me
understand.
10. Before listening, I think of similar texts that I may
have listened to.

1 (Not agree) - 6
(Strongly agree)

1 2 3 4 5 6
1 2 3 4 5 6
1 2 3 4 5 6
1 2 3 4 5 6
1 2 3 4 5 6
1 2 3 4 5 6
1 2 3 4 5 6
1 2 3 4 5 6
1 2 3 4 5 6
1 2 3 4 5 6

11. I translate key words as I listen.

1 2 3 4 5 6

12. I try to get back on track when I lose concentration.

1 2 3 4 5 6

13. As I listen, I quickly adjust my interpretation if I
realize that it is not correct.
14. After listening, I think back to how I listened, and
about what I might do differently next time.

1 2 3 4 5 6
1 2 3 4 5 6

15. I don’t feel nervous when I listen to Korean.

1 2 3 4 5 6

16. When I have difficulty understanding what I hear, I
give up and stop listening.

1 2 3 4 5 6
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17. I use the general idea of the text to help me guess the
meaning of the words that I don't understand.

1 2 3 4 5 6

18. I translate word by word, as I listen.

1 2 3 4 5 6

19. When I guess the meaning of a word, I think back to
everything else that I have heard, to see if my guess makes 1 2 3 4 5 6
sense.
20. As I listen, I periodically ask myself if I am satisfied
1 2 3 4 5 6
with my level of comprehension.
21. I have a goal in mind as I listen.
(excerpted from Vandergrift et al., 2006)

1 2 3 4 5 6
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Interview Questions
1. (For everyone) Tell me about the process you use while listening to passages in Korean.
2. (For everyone) Tell me about the listening strategies you use while listening for
comprehension.
3. (For everyone) What listening strategies do you think help you the most with your
listening comprehension?
The following questions (4) are for more-proficient group:
4.

Based on the results of the MALQ, this (x) is a strategy that is used most frequently.
(a) How did you learn how to use this strategy?
(b) Who taught you or did you figure it out yourself?
(c) Do you think it is important to use this strategy? Why or why not? How long have
you used this strategy?

The following questions (5) are for less-proficient group:
5. Based on the results of the MALQ, you have not used this (x) strategy.
(a) Why do you not use this strategy?
(b) Do you think it could be helpful to use this strategy? Why or why not?
(c) What are some other strategies people have suggested you can use to help your
listening comprehension?
6. (For everyone) What would you do differently in the future to improve your listening
performance?
7. (For everyone) What suggestions would you give new students on
improving listening performance?
8. (For everyone) What suggestions would you give to teachers to help students improve
their listening performance?
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Metacognitive Listening Awareness Questionnaire
Demographic Information
The questions below are for research purpose only, and any information obtained will remain
confidential. Please answer the following questions or check the proper answers.
1. Gender: Male (

) Female (

2. Age: Below 20 (

) 20-25 (

)
) 26-30 (

) Above 30 (

)

3. Please indicate the semester and the instructional week that you are currently in:
Semester ________________

Week _________________

4. Did you grow up speaking a language other than English?
Yes, which language? _____________________
No
5. Have you studied languages prior to attending DLIFLC?
Yes, which language(s)? ____________________________
for how long? _______________________
No
6. Have you ever traveled to or lived in Korea before?
Yes, for how long? _______________________
No
7. In order to understand more about how students use metacognitive listening strategies, I am
conducting an interview for about 30 minutes as the follow-up of this questionnaire. Would you
be interested in participating in this interview?
Yes __________
No _________
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Strategies Used by All Learners
Sub Item number and the strategy
M
SD
PS 9. I use my experience and knowledge to help me
5.13 0.61
understand.
PS 17.When I use the general idea of the text to help me
5.00 0.70
guess the meaning of the words that I don’t understand.
DA 12.I try to get back on track when I lose concentration.
4.98 0.78
MT 11.I translate key words as I listen.
4.89 0.91
PS 5.I use the words I understand to guess the meaning of the 4.80 0.91
words I don’t understand.
PS 7.As I listen, I compare what I understand with what I
4.79 1.01
know about the topic
DA 2.I focus harder on the text when I have trouble
4.75 1.12
understanding.
PS 19.When I guess the meaning of a word, I think back to
4.59 0.76
everything else that I have heard, to see if y guess makes
sense.
PE 1.Before I start to listen, I have a plan in my head for how 4.49 0.86
I am going to listen.
PS 13.As I listen, I quickly adjust my interpretation if I
4.33 1.02
realize that it is correct.
PE 21. I have a goal in mind as I listen
4.31 0.95
PE 10. Before listening, I think of similar texts that I may
4.25 1.18
have listened to.
DA 16.When I have difficulty understanding what I hear, I
4.23 1.13
give up and stop listening.
MT 4.I translate in my head as I listen.
4.08 0.99
PE 14.After listening, I think back to how I listened, and
3.92 1.14
about what I might do differently next time.
PE 20.I have a goal in mind as I listen.
3.70 1.14
DA 6.When my mind wonders, I recover my concentration
3.07 1.06
right away.
PK 15. I don’t feel nervous when I listen to Korean.
2.97 1.40
MT 18.I translate word by word, as I listen.
2.75 1.22
PK 3.I find that listening in Korean is more difficult than
2.33 1.37
reading, speaking, or writing in Korean.
PK 8.I feel that listening comprehension in Korean is a
2.03 1.00
challenge for me.
Note: Sub= Subscale; PE=planning and evaluation; PK=person knowledge; DA=directed
attention, MT=mental translation; PS=problem solving
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Codebook
Code name
No translate word for
word

Receiving it in Korean

Making a story;
Organizing thoughts by
making a story

Thorough vocabulary
study

Prediction by reading
questions and multiple
choices

Definition
Avoid translating word
from Korean to English

Example
I don't want to go from Korean to
English and then English back to
Korean, I want to avoid that process
completely. The reason is that it
would be more efficient to just
understand the words as it is.
Understand the meaning In my head I don't translate it to
of the passage or
English word for word like exactly I
sentence without
sort of tried to. Just receive it in
translating to English
Korean if that makes sense and just
understand it from there. I feel like if
you receive it just in Korean and
understand it like that it's a lot easier.
Develop a story using his I can imagine a situation like that
or her imagination to
really quickly. So if a news article
organize what is going on about a traffic accident comes out, and
in the passage based on
they totally say there was a hit on
his or her understanding
collision between a truck and a small
of the passage
car. I don't need to translate that I can
imagine that instantly and I already
know what's going on. So, for me that
it's way quicker.
That (making a story) helps me
organize my thoughts, even after those
things done. Because if I don't do that
and I just try to have all the details as
little separate bubbles. I just either
forget them all, or I mix up the
information. So, and then that just gets
confusing, so I feel like organizing
your thoughts, while you're listening
helps you.
Study vocabulary
When I study vocabulary, I try to
thoroughly for easy recall study it to a point where, when I hear
of the meaning of the
it, it doesn't sound like a foreign word
word
to me …When I study the vocabulary
I study it very thoroughly like I want
to make sure that it's not something I
have to think about too hard.
Read the guided
I usually like to look up the question
questions and answers
or look at the answer and look at the
before listening to predict multiple-choice answer. Make sure I
have a bit understanding. When I look
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what the listening
passage is about

Inferencing using context

Employing existing
strategies

Ensuring to understand
prompting questions
Selective listening:
Attention to the
beginning and end
Selective listening:
Sensing the tones of the
passage

Identify the gap between
his or her prediction and
actual comprehension of
the passage

Utilize context clues for
inferencing when his or
her prediction of the
passage is different
Use his or her existing
study strategies from
high school or previous
learning experience into
their current learning
situation
Pay close attention to
understand prompting
questions before listening
Pay close attention to the
beginning and the end
sentence or phrases to
grasp main idea
Identify the tones of
passage whether the tone
of the passage is negative
or positive or increasing
or decreasing
Identify the gap between
his or her prediction and
information of listening
passage

at the answers and the questions, I try
to think of what it could possibly be
about.
Look at the questions…kind of like
brainstorm like in my head, like if it
was listening about like environmental
issues. And there's like specific words
that come up…I would like kind of
think of the umbrella, that it falls
under. So it just allows me to hear
those words either if I'm thinking
about them.
If I don't hear what I would like to
hear for the answer, I just use context
clues.
Just from high school, just a lot of
tests and strategies that I like, I
brought them into learning Korean.

I take a little longer just to make sure I
understand the question.
I like to make sure to pay attention to
the very beginning, especially because
I know that's when they have the main
idea and also the very end.
If it's like a negative or a positive on
past tense or present tense like,
especially with news or something if
something is increasing or decreasing,
even if I don't understand like the
numbers, I try to pick up trends by the
verb alone.
Sometimes in my head I think this
answer has to be righteous because it
comes from my common sense. But,
of course, I don't know everything. So
sometimes the listening will have
information that I don't know about,
and then it could be a different
answer. So I think, instead of locking
down on that answer, I am trying to
listen just for the answers to make
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Not assume the answer,
rather comprehend, not
totally rely on prior
knowledge only

Avoid fixed assumption
merely relying on his or
her background
knowledge on the topic
of the listening passage

Being flexible to deal
with similar texts

Be flexible and keep
open minded
understanding the
different passages in a
similar topic

Work on colloquial

Spend time to study
colloquial
Pay attention different
vocabulary connotation
in different contexts

Pay attention to
connotation

Use various authentic
resources

Use various authentic
resources for listening

sure to be open to all the other
answers, because I don't know, at least
with what I have in my head are more
open minded to listen to the whole
passage.
Background knowledge is
important…if you are too caught up
in, like, you've already made in your
head. You could end up, totally
missing anything that was it
contradicts I guess...when I do that if I
focus too much on what I think is
going to happen. I just feel like I'm
looking for what I think, rather than
listening for what the audio is saying.
It's good to have general knowledge
but you shouldn't assume the answer.
I want to be very flexible. When I
listen to the things I don't want to have
like a preset point of view on it. I don't
want to assume anything about the
passage because the passages that ends
up being different from what I
thought. Then I might have a hard
time understanding.
Even though it is maybe similar and
maybe just the context is different
depending on the tone or maybe it's
like disagree or agree and it just
depends on the topic. So I just want to
keep an open-mind.
I think working on colloquial.
I think working on negative and
positive connotations for work. So
sometimes a word will have a negative
connotation. I think, “마르다” [to be
skinny] I think my teacher told me
that's a bad connotation so you
shouldn't use it and I didn't know that.
So I feel like that's where I should
learn like okay this is good and bad to
make sure I know the tone on the list.
There's a lot of resources in which you
can make listening fun like I'd like to
listen to K-Pop but actually you know
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comprehension practice
(e.g., K-drama, K-Pop)
Listening vocab lists in
context

Study vocabulary in
context with audio files

Picturing/Imagery

This involves using
words from the text and
sometimes background
knowledge to construct
the meaning of the
original input…It can be
the form of a metal
representation of what is
heard, or even mental
images. (Goh 1998,
pp.135-36)

Construct his or her
understanding by using
main verbs

Use main vocabulary or
phrase to construct his or
her understanding to
grasp main idea

Systematic reviewing
process

Have systematic review
process (e.g., reviewing
scripts, thorough
vocabulary study,
studying sentence
structure that he or she
could not understand)

try to listen to the lyrics or watching
dramas and I feel like as long as you
have a fun way to practice.
Especially before unit tests our
teachers have vocabulary in playlists
all sentences with a vocabulary. And I
think that really helped me the most
because I would study the words,
without context, but then hearing them
in context
Whatever I understand if it's a word I
know, then I just picture it in my head.
So I would imagine the situation in
my head and I would interpret it as is.
For example, that's a horrible car
crash. If I hear the car flipped over, in
my head I'm imagining a car flipping
over on the side of a road by the CE or
something what I try to create a
picture in my head because it is easier
to remember than words. Because if I
can remember that picture, I can
describe it in my own words… it
conveys the same meaning. So, it's
just easier to remember and I feel less
overwhelmed.
Let's say I don't understand like a few
words. The main verb usually kind of
tells you if it's something good
happened something bad happened,
and then whatever now you picked up
in between. You can use that to
construct, sort of a story or an image
in your head.
I looked at a look at a script and figure
out like what I missed and why I
missed it. Most of the times is because
I didn't know the vocabulary. So at
that point, then I would study the
vocabulary and understand it fully.
And then listen to it again and see if I
can pick it up again. If I don't pick it
up again then it's probably something
like sentence structure or something
I'm not really familiar with. And if
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Comprehension
evaluation

Evaluate his or her
comprehension
frequently after listening
to a passage

Reviewing by reading the Utilize listening
script
transcripts to enhance his
or her understanding

Utilizing Syntactic
Knowledge

Use syntactic knowledge
for listening
comprehension (e.g.,
compound sentence,
sentence order, etc.)

Contextualization

Understand words or
phrases in a context of
the listening passage

Stay focused on main
idea

Focus on main ideas
instead of understanding
every single word

Pay attention to
connecting words

Pay attention to
connecting words
(Transitional words) to
comprehend the whole

that's the case then I look at the
sentence structure.
I check my comprehension often,
especially if I realized I didn't
understand things quite clearly, It
could be in class, or it could be
homework, it could be things I do on
my own time, even in like watching a
YouTube video in Korea. I realized I
don't understand it, I tried to figure out
why I didn't understand it.
I go into a listening, and I understand
like nothing. I'll go and I'll find the
scripts, and then I'll listen again and
read, and that'll like boost it, and then
I'll go again, just reading and not
listening to fully comprehend that's
where I like to look at the dictionary.
And until I fully understand the script.
And then I'll put the script away and
I'll listen to it again.
Korean has a lot of compound
sentences. Make sure you keep a note
of the compound sentences because
there's going to be ‘는데 but;
however’. And you got to know
switching gears we're talking about
making something similar, but it's a
different sentence it's going to be a
new verb there. So, keep track of that.
Try to understand like the situation at
hand like if two people are talking
about, for instance, they're describing
something like, make sure that if
you're understanding the context. It'll
be a lot easier to understand the actual
words associated with it.
It's not possible for us to understand
every single word that comes out in
the listing. So I focus on main idea
and then I focus on things I do
understand.
One thing I think it's very important
that a lot of students miss is
connecting words, because it's
passages could give you a whole
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passage and follow the
flow of the passage

Not hung up on unknown Avoid to hung up on
words
unknown words
Listening to the whole
thing

Listen to a big idea and
overall topic instead of
translating word by word

Exposure to Korean
culture

Maximize to expose to
Korean culture (e.g.,
watching K-dramas)

Evaluation

Evaluate his or her study
schedule and for
effective listening
comprehension
(frequently or by
semesters)

Planning

Plan his or her study
comprehensive schedule
for ever week including
various modalities (e.g.,
listening, reading, and
vocabulary) and learning
resources such as
homework book and
writing assignment

clause, but then they'll put like
connecting words like for example,
like ‘오히려 rather’ ‘그것보다 더
More than that’ ‘ 그에 반해 In
contrast to’ they which totally negates
what you just heard, and so if you
missed that, then you missed that, that
passage was being needed.
I would definitely stress letting go
what you don't know because you'll
almost never grasp everything.
I don't try to translate word by word.
It's better to listen to the whole thing
or the whole thing and kind of get an
idea of what the overall topic is about.
I'm like trying to look like maybe I
hear word and I'm like I know a big
idea of what you are but I'm not quite
sure. So I won't like try and directly
translate it, I'll just wait for the next
word to come and see if I get like the
whole, the whole sentence.
I grew up watching a lot of Korean
dramas. So I had a little bit more
understanding about Korean culture.
So like I feel that helps with like
pronouns, like locations, names of
places or people. And it's just easier to
distinguish those.
I look at my schedule pattern and like
how I'm listening and I evaluate and
see what I need to be doing different
like what worked and worked really
well…I had to come into third
semester and reevaluate like how
much studying I was doing and how
effectively I was going to do it.
I intentionally plan based on like
what's coming up so when I did first
and first semester I had a
comprehensive plan for what I was
going to do every week and then I
would have my base homework,
which I would do every night so that
would be like the topic presentation
and the homework book. And then I
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Use strategies for test
anxiety

Use strategies for
reducing test anxiety by
taking deep breaths,
stretching arms, and
drinking water

Practice speaking for
listening comprehension;
Utilize multiple
modalities

Practice speaking to
enhance linguistic
knowledge such as
vocabulary and grammar

Using Quizlet

Listen to audio files of
words in Quizlet
(Educational app)

assigned myself a writing assignment
every night based on the words that
we were going to see the next day.
And then depending on whether it was
I have two days designated for
listening, and two days designated for
reading, and then Sunday is all around
study deck. So, on Monday and
Wednesday, I would do because
there's just so much more resources in
semester one.
I do have very bad anxiety, but I feel
like I've found good ways to deal with
like very deep breaths before listening
or reading a new passage. I always
have water next me and I'll stretch my
arms … I feel like a lot of people you
don't realize how much you tense up
when you take a test and that aspect
directly mental ability. I think it's very
important to be paying attention to
how your body is reacting because
when you're when you feel like you're
getting lost or dizzy or usually be
physically tensed up that you think.
I feel like listening and speaking are
very directly and correlated …
speaking is helpful to remember
vocabulary and grammar and just
being comfortable. When you're
speaking something, you use your
muscles, it can change your muscles to
remember what was like and then you
hear this and you have to like make
sense of it in your head before you
speak it and before you hear it from
yourself.
One of the ways that I did was
listening prep before in the first
semester using Quizlet. I would go
and there's a Quizlet like listen option.
And you hear the I would hear the
word and close my eyes and then type
it in Korean
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Shadowing strategy for a
concentration

Repeat after the audio to
refocus when losing
concentration

Systematic preparation
for the test

Prepare the test with
well-organized plans to
revisit contents
thoroughly to avoid
cramming

Stress management

Manage stress before the
test by getting enough
sleep and mind control

Reflect and connect L2
experience

Reflect his or her other
language experience

Setting a goal

Set a goal before the
listening where to focus

Reading aloud

Read aloud transcripts or
reading passages

Study frequent words
from authentic materials

Study frequent words
from authentic materials

I'll just kind of in my head go along
and kind of almost shadow and speak
it to myself until I kind of start to
catch on to what's going on. And that
helps me refocus if I like drifted
somewhere else.
Let's say you have three weeks to
prepare for a test, you need to evenly
prepare like multiple times. If it's the
night before the test, I don't think
there's much you can do at that point,
because I don't really think cramming
works, especially for language. So I
like to prepare over long like evenly
over a long period of time.
I don't try and cram like if it's the day
of the test and I'll make sure I sleep…I
try and focus on destressing like I do a
lot of breathing, being quiet, thinking
before the test, as opposed to like
cramming because they will just like
stress me out more…. And then like
the night before, or the morning of, I'll
just kind of take a breather and really
try and come in fresh because if I
wake up really early and I'm trying to
study then I'm already going to be
tired by the time I take the test.
At the age of what 20 years old, I
moved to Thailand for three years.
And I became fluent in language after
about 18 months… So I'm speaking
from the experience of having learned
a language to fluency
Finding the main point is my initial
goal. So before I listen, my goal isn't
to get all the details.
I used to read everything out loud to
kind of help… when you can listen to
something, it doesn't always click, but
if you read like scripts out loud, it'll
kind of click in your head a little
easier so I try to read things out loud
every time.
Something I do to improve my
comprehension is watching more
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after watching K-drama,
K-movies, News, or
Podcasts

Solidify syntactic
knowledge

Being fluent in the
language

Use discourse knowledge

Mastery attitude

authentic like Korean dramas and
movies, news, podcasts etc. I have
noticed certain high frequency words.
As I hear words frequently I make an
effort to kind of notice those words
that are used more frequently and to
learn those.
Ensure to learn syntactic Making sure that you understand
pattern
what's the grammar principle and
what's not, and making sure you have
this grammar principle, so you don't
get stuck up.
Be fluent by internalizing You get to the point where you
meaning of words in the
internalize the meaning of something
target language
in other language and understand the
associated with the
culture and what that word actually
culture
means in the foreign country. Then
you're at that point, you become fluent
in let's say that word. When you hear
that word evokes an emotion, and a
thought rather than a translation into
your native language. And so
obviously there's still words and
things that I haven't obtained fluency
on … that I have to still translate in
my head. I don't have an option
because I'm not a I haven't earned
internalize that to the point where I'm
fluent in that.
Use discourse knowledge I'll usually look up a few words that I
(e.g., syntactic structure
hear that stand out, maybe through
to convey meaning, key
emphasis, like it sounds like the
phrases or words for the
speaker is putting emphasis on certain
passage’s intention)
words…if you're putting emphasis on
a word, it probably is for a purpose,
there's a reason for that. And so when
I hear certain emphasis on words I
looked those up.
Have an attitude to
So just more thorough understanding
master a word(s) or
of vocabulary and structures and not
structure
translating English.
I study it very thoroughly, like I want
to make sure that it's, it's not
something I have to think about too
hard.
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Transcripts of Interview
Interview with Rose
R: Tell me about the process you use while listening to passages in Korean.
S: I usually like to look up the question or look at the answer and look at the multiple-choice
answer and make sure I have a bit understanding. When I look at the answers and the questions I
try to think of what it could possibly be about. So that I have you know certain vocabulary words
I'm already thinking of. And then, when I share the passage it helps me have a better
understanding, and it's easier that way to pick out which answer was best for me. For my
listening strategies, as I said, I think this is why I do a lot better for multiple, multiple-choice
questions, especially, you know, for the DLPT as we have to use those types of questions. So, I
feel like I just had to own this test-taking skill to where I look at each answer. And in each
answer I pretty much kind of translate it very quickly into Korean in my head, so that I have
those vocabulary words there. And then once I translate those words I kind of think okay I have
to wait and see if these words show up in the passage. And then if I hear them elsewhere, I'm like
okay this is the answer. And I try to correlate it with the answers. Other than that, I think for
listening strategies. I like to make sure to pay attention to the very beginning, especially because
I know that's when they have like the main idea. And also the very end just because that's when
they wrap it up and, you know, they also put state has an idea, but I also noticed that for some
answers. They do say like they keep the answers sometimes, or a lot of the times, if I don't hear
what I would like to hear for the answer. I just use context clues from the things I did here.
R: Do you think that those strategies help you for your listening comprehension, such as you
mentioned about paying attention at the end, at the beginning, and context clue like thinking in
advance what's going to happen in the passage?
S: It helps because you know I get a feel of what it's going to be about, or even sometimes we do
“세바시” [a Korean program like Ted Talk] in class. And I would just make sure to read the
title. Instead, because I would answer the questions later and just try to listen to it. In that way,
but in my head I don't translate it to English word for word like exactly I sort of tried to. Just
receive it in Korean if that makes sense and just understand it from there. Because I know some
people when they listen, they try to translate it super fast, and then they just end up really
listening and I feel like if you receive it just in Korean and understand it like that it's a lot easier.
R: How did you learn how to use those strategies that you mentioned like grasping the main idea
first and then try not to really pay attention to translation but getting a main idea so how did you
learn all those strategies and or who taught you or how did you figure it out?
S: For me, well our “선생님” [teachers] mentioned it, but just from high-school. Just a lot of
tests, and strategies that I like, brought into Korean. Also for me, I think it's the fact that I also
know another language. So, I don't really read it I feel like this is why my reading score is not as
good, but my listening score is a lot better because at home. My parents will speak another
language to me, and I don't just automatically translate it in my head I just listened to it and
understand. So when I do listening in Korean, that's also how I do it.
R: Based on your responses to the MALQ, you agreed on the statement ‘I have a goal in my
mind as I listen and before listen I play in my head.’ Could you tell me more about it?
S: So other than also look possible answers and make sure to look and read the questions.
Sometimes I take a little longer just to make sure I understand the question. That way when I
listen, I can pick up on the key words.
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R: Also, you disagreed on the statement, ‘As I listen, I compare what I understand what I know
about the topic.’ Tell me more about it.
S: So, I know sometimes I read the questions and look at the answers. Sometimes in my head I
think oh this answer has to be righteous because it comes from my common sense. But of course
I don't know everything. So sometimes the listening will have information that I don't know
about, and then it could be a different answer. So I think, instead of locking down on that answer,
[I am] trying to listen just for the answers to make sure to be open to all the other answers,
because I don't know, at least with what I have in my head are more open minded to listen to the
whole passage.
R: You slightly disagreed on the statement, ‘Before listening I think of familiar text that I may
have listened to.’ ‘After listening, I think back to how I listened and about what I might do
differently next time.’
S: So for the first one, It's similar to what I disagreed on. So I feel like I do sometimes but I try
not to because just like I said I want to keep an open mind and make sure, even though it is
maybe similar maybe just the context is different depending on the tone or maybe it's like
disagree agree it just depends on the topic. So I just want to keep an open mind and then, after
listening I think about back to how I listen and what I might do differently next time. Honestly
for one test taking you start like when I start thinking back and, Oh, maybe I should have done
this and this and try to listen. I feel like I don't do that because then you start second guessing
yourself and you can't listen to the passage again. So then you start second guessing and you start
looking at the answers and you start thinking okay maybe it's this one. But then I always find out
that later. Especially when we take practice to DLPT in class and when you second guess
yourself, then you always have the right answer beforehand and then you pick a different answer.
So then I think okay maybe I should just you know keep it at that and move on.
R: You disagreed on the statement, ‘I focus harder on the text, when I have trouble
understanding.’
S: Oh, yeah, that's really difficult sometimes. So, what I actually try to do is I just try to sit there
and, like, just really focus on it so I actually agree on this one I just was confused on the question
R: What would you do differently in your future to improve your listening performance?
S: I think working on colloquial. And also, negative and positive connotations for work. So
sometimes a word will have a negative connotation. I think, “마르다” [to be skinny] I think my
teacher told me Oh like that's a bad connotation so you shouldn't use it and I didn't know that. So
I feel like that's where I should learn like okay this is good and bad to make sure I know the tone
on the list.
R: How about regarding the listening strategy?
S: I think for me a lot of time, a lot of times I do lose focus in the middle of a listening,
especially if it's really long like I really do good with if it's just like a minute 30 seconds. But as
soon as it starts hitting three minutes to four minutes. That's one, especially if it's a topic that I'm
not really interested in, that's when my mind starts to wander, and then I catch myself falling
back in oh I have to pay attention and I miss a few words or a few sentences. So, I feel like for
me it's just learning to maintain that focus.
R: What suggestion would you give to new students to improve the listening performance?
S: I think because for me watching it [K-dramas or shows] around. For me what I really didn't
like reading. I think for me because I saw it more as a chore. But there's a lot of resources in
which you can make listening fun like I'd like to listen to K-pop but actually you know try to
listen to the lyrics, or watching dramas and I feel like as long as you have, you know, a fun way
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to practice, don't make you want to practice. And the more that you are exposed to it I feel like
the better you will get. And you would even have like vocabulary words just playing in the back
like let's say while I'm cleaning, and that would really help me with my unit tests as well just
because my ears can pick up on it. Um, honestly in my class we have “세바시” [Korean show
like Ted talk] which I really liked, because it was just like Ted Talks sometimes really good
stories, and I feel like it's also a good way to hear tone and just, it's they're very interesting in my
opinion, so it's nice and it's not really long it's just 15 minutes and you don't have to understand
the whole thing. I feel like you're pretty interesting to listen to. And other than that, especially
before unit tests our teachers have vocabulary in playlists. All sentences with a vocabulary. And
I think that really helped me the most because I would study the words, without context, but then
hearing them in context and like I said I would just have it playing maybe just cleaning or the
day before the morning before us and getting ready for class, and it would really help me be able
to pick up the words just because I'm just hearing them, and they're not authentic because I think
they have them recorded for teachers been recorded. But, just being able. It's just like a little
warm up in your head, kind of, because it's a lot more easier to listen to it.
R: What's your suggestions to teachers to help students improve their listening performance?
S: I like how my teachers did it. I don't know if it's how all the other teams do it, but we would
listen to it twice. And then maybe look at the video and then they would go over the script with
us, I'm pretty sure that's how you know they technically do I just really liked how they would
break it down for us. So we wouldn't know what we heard or not after they would ask us after
like Oh hey, what did you hear, and then, you know, just compare what we heard and what we
didn't
R: Do you think you had enough listening strategy training in the course?
S: I think they [teachers] can't really confirm like this is what the students are doing in their
heads. So maybe if they try like you're doing right now asking you what I do. I feel that maybe if
some of the students were, you know, ask these things and sometimes people just listen and they
don't even know if they have a strategy or not. So I feel like if we actually sat down and said like,
Okay Hey, what strategy do you use?, then people would be more aware like oh yeah I should
use a strategy. This is the strategy I should use instead of them always just saying, hey, like you
know, make sure to do this and this, without really checking in on them. I feel like if people were
checking like oh what strategy Do you use and they're actually asked and, you know, interviewed
like you are doing with me, then maybe, then it will click in their head like, Oh yeah, there is a
better strategy, because sometimes they're not aware that oh this is a strategy I'm using and it's
not really good.
Interview with Mike
R: Tell me about the process that you use while listening to passages in Korean.
R: Yes. So as I'm listening I try not to translate the words directly. My main goal when I was
learning how to listen how to read and speaking, was that I wouldn't. I don't want to go from
English from Korean to English and then English back to Korean, I want to avoid that process
completely. The reason why is because it would be more efficient to just understand how, you
know, understand the words as it is, you know, like if I think of “집” [house], I would
immediately think of house I wouldn't like translated to house and then understand is the house.
So that was my main goal for the entire like course. And I believe I've reached that point so
when I listen to a passage. Regardless of the difficulty that could be one plus it could be three.
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Whatever I understand if it's a word I know, then I just picture it in my head. So I would imagine
the situation in my head and I would interpret it as is. So without translating the most part that's
how I did it. And I would say that my comprehension of most Korean passages is sufficient. Not
good.
R: Then tell me more listening strategies you use while listening for comprehension. The first
question was a process how you are processing the listening passage. The second question is
more specific on listening strategies you use.
S: So, it also this mainly depends on the kind of passages, so I try to identify whether it's like a
news article or sorry news clip, or maybe like an opinion or like a radio show or things like that.
If it's a news clip, for the most part I would say like 90% of news clips, it would have the main
information at the very beginning, right. So, I mean, at least the very first goal would be to pay
attention, very hard to the first section of the passage. Let's say I don't understand like a few
words. The main verb usually kind of tells you if it's something good happened something bad
happened, and then whatever now you picked up in between. You can use that to construct, sort
of a story or an image in your head. Like I guess so far I would try to make a mental image of
what happened. So yeah, so while listening, I guess my main strategy is to go for the main verb.
Whatever nouns that I can pick up in between any adverbs, things like that, just use it to make a
story in my head.
R: You mentioned that earlier that you're trying not to translating word by word and also
picturing the situation in your head. How does this strategy help you to comprehend a passage in
Korean?
S: For me, specifically, I think it helps because if I were to translate it would take a lot more time
to do that and more time in and passages are go right they don't stop talking they don't wait for
you to understand, they just keep going. So, the quicker you can understand it, the better. And for
me just once. I know if I know a word to the point where I can just instantly imagine what it is.
For again the house. I don't need a translate house in my head, I use a “집” [house]. I'm gonna
say, I'm gonna think of how it sounds. So that's for me. I can imagine a situation like that really
quickly. So if a news article like about a traffic accident comes out, right, and they totally say
there was a hit on collision between a truck and a small car. I don't need to translate that I can
imagine that instantly and I already know what's going on. So, for me that it's way quicker. And I
can listen to the rest of the passage, without having to translate this in my head.
R: How did you start to use the strategy in your listening process? Who taught you or did you
figure it out by yourself?
S: Um, our teachers definitely try to push, not translating. I think for the same reason. But I don't
think they really nailed down on how to do that they just tell us not to. I think it boils down to
like the basic comprehension of a vocabulary. When I study vocabulary, I try to study it to a
point where, when I hear it doesn't sound like a foreign word to me. I'm gonna go back to the
“집” [house] example. I don't want to study it and just say, “집” [house]. Right, so I'm going to
translate the house every time. When I study the vocab I study it very thoroughly, like I want to
make sure that it's, it's not something I have to think about too hard. I'll remember it. If it comes
up, I know what it is. I can use it in any context, whenever any conversation, whenever I want to
study it to that point. And if I can study to that point, if I can understand it. Then, I will have no
trouble listening to it in a passage
R: You disagreed on the statement, ‘Before listening, I think of similar texts that I may have
listened to.’ Please tell me more about it.
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S: So again, when I study Korean I make sure I want to understand everything as best as I can.
However, if I try to base my understanding of a current topic or current passage, based on
another passage. I think get to a point where I'm like comparing the two, I don't really like doing
that. It confuses me also depends on the situation, like maybe “저출산율” [low birth rate]. If it's
a topic like that they're usually pretty similar to each other. So I can expect I can probably expect
like, you know, a cover the same like government reaction you know same social reaction kind
of like that. But it's not always the case. So I want to be very flexible. When I listen to the to the
things I don't want to have like a preset point of view on it. I don't want to assume anything about
the passage because the passages that ends up being different from what I thought. Then I might
have a hard time understanding. So that's why I disagree.
R: You responded that you're good at planning and monitoring your listening process. For
example, you agreed ‘After listening, I think back to how I listened, and about what I might do
differently next time.’ So, how often do you use this planning and monitoring strategy?
S: If I listen to a passage and I realize that I understood. I either didn't understand it the main idea
or what the purpose of the passage was. I looked at a look at a script, or if possible look at a
script and figure out like what I missed, and why I missed it. Most of the times is because I didn't
know the vocabulary. So at that point, then I would study the vocabulary, understand it fully.
And then listen to it again and see if I can pick it up again then it's probably something like
sentence structure or something I'm not really familiar with. And if that's the case then I look at
the sentence structure. Okay, this is how they say it, why do they say like this, what kind of
message. Are they trying to convey by saying it like this, that that's what I usually do passages.
So yeah, it's mainly if I don't understand it completely, then I'll look back at it. If I do understand
it. Most of it, like the main point main message, everything in between.
R: How often do you usually practice that kind of monitoring and self-reflecting process?
S: Yes, I usually I do it pretty often. Especially like I said, especially if I realized I didn't
understand things quite clearly. It could be in class, it could be homework, it could be things I do
on my own time, even in like watching a YouTube video in Korea in Korea. I realized I don't
understand it, I tried to figure out why I didn't understand it. This usually applies to homework.
Just because in tests, we don't have scripts that we can compare with, so I wouldn't be able to
understand why I didn't understand it, but it usually boils down to vocab and sentence structure.
R: You strongly agreed on the statement, ‘when my mind wanders around, I am quick to come
back to the passage and try to focus on.’ To what extend do you think it is important?
S: In our case, we're listening to things to get a good grade or, you know, it's kind of risky.
You're losing concentration, so I do deem important in our situation, and I would seem, I would
think it's also important in any other context, like if you're talking to somebody and you just, you
know, wander off when you're in your head it's probably not the best interaction. So, yeah, I do
think it's important to not lose concentration. If I do find myself doing that. I try really hard to
get back, even though it's really hard to pick it back up. Just because, like how Korean sentence
structure works like yeah the main verbs at the end if you can catch that you can get an idea but
you'll miss all the nouns and miss, it's very hard and so, losing focus and listening to Korean is
very critical so I would try to avoid that, as much as possible.
R: Do you have any tips of how to back to concentration?
S: I wouldn't be the best person to ask because I'm not really good at coming back. But when I
do, I instantly think of the exact words they're saying at the moment. Understand like what their
function is in the sentence, like if it's an adverb I probably wouldn't pay too much attention that if
it's a noun I'll immediately try to grab that and then make sure 100% I get the 100%, I have to get
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it. Or at least understand if it's like something negative something positive. And then compare it
to what I already knew or listen to before getting distracted. See if that has any correlation. Other
than that, it's kind of hit or miss.
R: What would you do differently in your future to improve your listening performance?
S: Definitely to improve my listening performance. I don't know if I would do anything much
different. I feel like, obviously that there's things I can improve on. I'll realize what could be
improved. The more I do it. I think for now. What I'm not doing perfectly would be like
completely understanding a sentence structure but that's not something you can just learn to do,
it's just with time you'll get more used to how people say things. So, I would probably keep a
mental note, or maybe even a physical note maybe write it down how people tend to express
certain things right. People would talk about their opinions a little differently from how they
would report like a traffic accident. There's a specific structure. When you're reporting something
and there's kind of a more free, like a free ball structure when they're talking about what they
think should happen, or their opinions and things like that. So, especially in the DLPT. There is a
lot of opinions. Without saying what they are definitely different structure, different structures
with that so I think if I were to improve I would definitely try to keep track and how people say
certain things sentence structure wise.
R: What suggestions would you give to new students on how to improve listening performance?
S: I would say listen, and if you're going to catch anything, catch the last and the main verb. And
make sure you understand that. Once you know your vocab you're slowly understanding
everything, understand if it's a good thing. or if, like, overall, it's something positive happen or
something negative happen, you know. Usually you'll get 50% of like the context with the last
verb. So if you can catch anything at all. Make sure you're paying attention to the main verb and
Korean has a lot of compound sentences. Make sure you're once you get better. Make sure you
keep a note of the compound sentences because there's going to be “는데” [however]. And you
got to know Okay, we're switching gears we're talking about making something similar, but it's a
different sentence it's going to be a new verb there. So, keep track of that. And try not to translate
that try not to translate on the spot. Try to. In my opinion this helped me so I assumed it might
help somebody else. Just make create a story in your head like an image rather and try not to
translate as much. It might be hard, but the more you practice, the more it'll come naturally, I
think.
R: Regarding the listening strategy wise, do you have any tips for the new student?
S: Listening strategy? again main verb and get those nouns. If you're if it's new students they're
probably not listening to news articles but try to understand like the situation at hand like if two
people are talking about, they're describing something like make sure that if you're understanding
the context. It'll be a lot easier to understand the actual words associated with it. Like if they're
describing a house. They're not going to talk about some car accident, they're gonna probably
talk about house things, so you can, it'll be easier to picture things, I think.
R: What suggestions would you give to teachers to help student improve their listening
performance?
S: My teachers just kind of pushed me in the direction of not translating. However, it wasn't
really enforced they kind of just try not to translate. And I mean you can tell them to do it but, I
mean, it's not something that comes naturally when you're learning. This is my second-language
that I learned it. My first foreign language was Italian. When I first learned Italian I had to, I was
trying to translate everything into English. And that's hard to do. It's mentally toxic and it takes a
long time to have a conversation, and things like that. So if they can really really push the non-
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directly translating something. and if the teachers will help students like fully understand of
vocab and how to exactly it's very hard because of the amount of words that we're studying every
day. But if students can easily, like, understand a word if you say it's here, some thinking about
it, without the need to translate it to English. I think that would be the best thing. So just more
thorough understanding of vocab sentence structures and not translating English. You can push
that on to students that would be the best they might need that.
Interview for Kelly
R: Tell me about the process you use while listening to passages in Korean.
S: If it is multiple-choice, I look at the questions. First, if there's questions that come with it. No,
I don't want to what I'm listening for. And I kind of like brainstorm, like in my head, like if it
was listening about like environmental issues. And there's like specific words that come up. For
example, if it was like global warming I would think okay what do I know that are related global
warming, “지구 온난화” [global warming] “매연배출” [exhaust gas emission], I would like
kind of think of the umbrella, that it falls under. And so it just allows me to hear those words
either if I'm thinking about them. I do that. And as I'm listening I try as hard as I can to not get
worked up in the words that I don't understand. Like, obviously, especially for like level, like
high level listings like twos and two pluses. It's not possible for us to understand every single
word that comes out in the listing. So I focus on main idea. And then I focus on things I do
understand. And one thing I think it's very important that a lot of students miss is connecting
words, because it's passages could give you a whole clause, but then they'll put like connecting
words like for example, like “오히려” [rather] “그것보다더” [more/better than] “그 반” [In
contrast to] and they which totally negates what you just heard, and so if you missed that, then
you missed that, that passage was being needed. So you end up like especially if it's multiplechoice where they'll have two similar answers, get confused. So I think connecting words, and
knowing your grammar is very important.
R: While comprehending the listening passage, what kind of strategies do you use?
S: I always realized the main idea of listening, or even reading a passage will come out either,
right at the beginning. If I listened to everything from listening and I don't understand any of the
details. At the end, like the there always be like a little summary almost, where it'll restate the
main idea. So if I try to listen. I try I think a lot of people aren't able to focus right away right
when they start it takes them a few seconds and those few seconds So usually when the main
idea is said, and then based off of that main idea. I kind of in my head I don't if I can jot down
notes I'll like try to like, write down everything that I hear I'm pretty fast typer so like that helps.
But, for, for like cases like the DLPT the multiple-choice test, obviously you can't take notes. I, I
look at the answers. And I get rid of the answers that are obviously wrong, because then
multiple-choice test there's always gonna be that one answer or those two answers that clearly
don't make sense. So I do that. But while I'm listening. I almost try to make a little story out of it.
So, for example, like I focus a lot on cause and effect because if, if I hear like a reason, like,
they'll always be like oh, screw you, or like because of this reason, like “그 이유로” [because of
the reason] and “원인” [cause] and all that. So listen for indicator words, and then connected to
whatever it comes with before what comes after it, and then kind of make a story, like so.
Because of this, this happened, or this happened because of that. And that helps me organize my
thoughts, even after those things done. Because if I don't do that and I just try to have all the
details as little separate bubbles. I just either forget them all, or I mix up the information. So, and
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then that just gets confusing, so I feel like organizing your thoughts, while you're listening helps
you.
R: You mentioned you're picturing the story. So did you adopt that strategy early on, at the
Korean program or before the Korean program you've been using it?
S: I feel I really started picturing like listening and reading passages. Not really during first
semester because a lot of first semester is the. I would say like daily. So I've actually experienced
a lot of those things. However, the second semester to like news reports, Or like North Korean
topics. I have to imagine those things because I don't have experience in it so for example that's a
horrible car crash. I'll listen, if I hear Oh the car flipped over in my head I'm imagining a car
flipping over on the side of a road by the CE or something what I try to create a picture in my
head because easier to remember than words. Because if I can remember that picture I can
describe it in my own words, like, instead of like it may be not anything towards the listening
passage had, but it conveys the same meaning. So, it's just easier to remember and I feel less
overwhelmed.
R: You mention about activating your prior knowledge before listening to the passage. Could
you elaborate on it?
S: Yes, I think background knowledge is very important, especially if you're, especially if it's
about cultural. If it's a cultural topic or if it's about like economy or politics. I feel like having the
background knowledge, definitely helps because even if you don't understand every word you
know what the situation is like in English, you have that background knowledge so you can
apply it, and you're it's easier I don't wanna say assume, because you can't really assemble this
thing but it's easier to predict what they're going to talk about. If you already have the
knowledge, but that I feel that also can be harmful in some ways because sometimes you can get
too caught up in what you think is gonna happen that you miss what actually happens. And those
things are especially in the listening to reading. If you miss read something and you're confused,
you can just go back and look at it, but for listening, you have to tread very carefully, but for me
personally, I grew up watching a lot of Korean dramas. So I had a little bit more understanding
about Korean culture. And so like I feel that helps with like pronouns, like locations, names of
places or people. And it's just easier to distinguish those. I guess details, for example, if someone
can get confused about, if it was talking about the person, and they don't realize that they are like
a place and don't realize that that's a name, they can get too caught too caught up on what that
word is because it's, it's not really a word, it's a pronoun so you can't define a pronoun. But I also
feel like having background knowledge about Korea as a culture and as a society, just as a
country like if you know where places are. You can be okay that makes sense because if I were
doing this thing and there was something about a car accident in like the countryside, I would.
Okay, that makes sense because in the countryside. I would assume like the roads are kind of
Rocky or in this in the winter it gets very cold and it creates snows a lot so, like, it's more likely
that a traffic related accident could happen in those weather conditions. So I feel like just little
things like that help. Especially with news reports because that's what I struggle with a lot
because they speak very fast. And those reports, like that helps a lot, because I kind of know
what to listen for. And then, I feel like just as you go through the course I feel like you learn to
buffer out. Like the filler stuff.
R: In your response to listening questionnaire, you agreed on the item, ‘I translate key words as I
listen, on the other hand, you disagreed on translation word by word.’ Would you elaborate more
on those?
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S: We are impossible to understand every single word in the passage. So I take the key words
and, like, we know that the way the Korean language works. The verb is always at the end. So if
it's like a really long attributive. I'll translate that in my head like okay so it's blah blah blah blah,
describing this subject with this noun, and they did this. That's how I kind of connect it, because
in English we're like, oh so did this act this, but it's not like that in Korean. So I have to like if I
hear a noun like okay, the doctor. Okay and then I'll listen to the end. And I'm like, Okay, so the
doctor from five seconds ago in the listening did this, but I can't. If I translate it word by word it
would make sense because I feel like it gets too confusing. So, that's why. And like I said earlier,
if I used to do that in first semester I'd be like, okay, but a lot of that one word, and as I kept
thinking about that what I would figure out what I was thinking, like, doesn't help. And it just.
That's how that's why I don't translate word by word practices I don't try to translate word by
word. It's better to listen to the whole thing or the whole thing and kind of get an idea of what the
overall topic is about.
R: You responded, “I translate in my head, as I listen. Can you tell me the two different
responses, one you just explained to me and your response on the survey?
S: I don't think it works to translate like every single one. Okay. So, while I'm listening I'm still
registering in English what the words mean that so that's what I take, I understand as translating
okay. So, but I'm not like translating every single sentence. Because if I do that I would think I
would miss whatever comes next after it.
R: You disagreed on the item, “before listening I think of similar texts that I may have listened
to.” Please tell me more about it.
S: Background knowledge is important but I feel like they can't afford a test, especially can use
that to like trick you. So, if you are too caught up in, like, you've already made in your head. You
could end up, totally missing anything that was it contradicts I guess it's like you end up missing
and that contradicts what you think is supposed to happen because you're so lazy about the words
and those ideas, at least for me, that's what I do, because if he told you how and I look at the
question as I brainstorm what words, or what concepts fall under that umbrella of topic. And so
when I do that if I focus too much on what I think is going to happen. I just, I feel like I'm
looking for what I think, rather than listening for what the audio is saying. It's good to have
general knowledge but you shouldn't assume the answer.
R: Next question is about planning and monitoring strategy. You disagreed on the item, “After
listening, I think back to how I listened, and about what I might do differently next time.”
S: So for me this isn't just for learning Korean, this is like how I do school and tests in general, I
get very nervous when I start doubting my answers or I start doubting myself. So, when I, when I
take tests, especially listening to stuff, because once you finish, listening, you can listen to it
again. So I think it's just better to go with my gut. And what I thought I heard the first time
because if I start looking back at the answers. I'm going to start applying my background
knowledge, instead of trying to answer because I can't remember what the listening said exactly.
So I'm going to start pulling from my background knowledge like okay but this makes sense in
life. So, I feel like that's not good especially multiple-choice test where it gets confusing because
the choices are similar. So, after I listen to a passage I just leave it be.. I'll go over make sure I
answered everything. And make sure I chose the answer that I meant to choose but I usually I
almost never change my answer on the listening test, just because I feel like it's better to trust my
gut. If I wrestled a lot with certain topics like especially in semester, two and obviously semester
three topics like the harder topics such as like economics and politics, just by, I realized that I
don't, I have a hard harder time with these subjects because I don't I'm not used to hearing about
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them, and I'm not used to talking about these topics. So what I do, if I were to just go on in the
classroom would do like listening practice or something. After class after I'd done my
homework, I do extra practice with NFLC [Language self-study sites]. So I just do used to
hearing the words and hearing the words in context. So I can like tie them together easier,
because I can study vocab all day but if I don't know which words work with what concepts and
it doesn't really help. Because when you think you're not gonna hear one vocabulary word at a
time. It's usually obviously in a longer audio passages, so I just do more similar with listening
practices.
R: You strongly disagreed on “I do not feel nervous when I listen to Korea.” Tell me more about
it.
S: My answer is correct so I feel nervous when I was in Korea I think that is absolutely false. In
my case, I, I have pretty bad test anxiety. So, when I take tests, I literally have to take very like
take a big deep breath before I look at next, the next question. I definitely get very nervous when
I listen to Korean, because I feel like in my head we have practiced this in class we do homework
about it and there’s no reason I wouldn't understand. There's no reason why you wouldn't be able
to answer it. So I think it's more self critical thing where I would, I feel like I'm disciplining
myself and my teachers and like this everyone that supports me if I do bad, so I think it's just I
bring that onto myself. It's just the way I grew up, because I never really struggled in highschool. So, coming here and learning a new language is this is hard like high-school was easy,
because this is the first time I've really struggled academically, I guess. So I think it's an
unfamiliar feeling and that's what scares me. I do have very bad, anxiety, but I feel like I've
found good ways to deal with it. Like I said before, very deep breaths before I do it before
listening or reading a new passage. And was it I, I always have water next me and I'll like stretch
my arms or like label them out, just because I feel like a lot of people you don't realize how
much you tense up when you like physically when you hit test. And that aspect directly mental
ability. I think it's very important to be paying attention to how your body is reacting because
when you're when you feel like you're getting lost or dizzy or usually be physically tensed up
that you think.
R: What would you do different in the future to improve your listening comprehension?
S: Let’s see our upcoming tests, because it's the semester three topics. Like economics, politics,
all that I feel like I just need to study English for, like, build background knowledge, and I'm not
very good multiple-choice test taker. I'm used to writing down everything I hear as like your and
then organizing everything. So, in order to become better at grasping a main idea. I was just I
was just doing more practicing utilize the DLI resources like they gave us, because those do help,
and if you want to buy like the, like, DLI course as a whole, like, starting from the beginning. I
would definitely as a study I had a lot more, because I have come to realize and is a lot easier to
preview, and it is review, because if you're reviewing you're trying to review something you
don't know what's happening doing you're learning and you're cramming, and that doesn't work
in the long run because when it comes to ICPT [In Course Proficiency Test]. And you have to
remember everything you've learned since semester one, it kind of becomes overwhelming to
have to study others so having a good semester one foundation. I feel like even worse thing like
midway through semester two, I think, up to that a solid foundation. You have a lot a lot less
stress. So that was one thing I would do differently, study a lot more.
R: Do you have any suggestion to your fellow students to improve their listening performance?
S: I would say, focus on vocab, because I know a lot of people will be like, oh I struggle with
grammar but if you know all your grammar but you don't know any words, you can't practice
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grammar. So I think it's very it's a lot more important to study vocab but especially the first
course, you get to a point where studying vocab out of a glossary or out of the dictionary doesn't
help it, because a lot of the higher level. I guess vocabulary is, if not more concept ideas. So,
definitely, do your research, do you have background knowledge, and like I said before, I just
have a very solid foundation on the basics to where you shouldn't have to think well they're
almost automatic and common phrases that you hear a lot. It's important to know those like for
example with news reports you always like “밝혀졌습니다” [to be revealed]”
“보도되었습니다” [to be reported] so like that stuff can register and filler. And instead of
stressing about what the end means you're just, they're just reporting something. That reduces
your stress especially you take a test.
R: Do you have any suggestion to teachers to help students to improve their listening
performance.?
S: I feel like listening and speaking are very directly and correlated. So, I don't know about other
team I've heard from other students that are just here and they don't do a lot of classes Speaking
everyday. And I think that's very important for us. What I find that really helps me is that we
have an hour. During six hour every single day. And Speaking helpful and remembering
vocabulary remembering grammar and just being comfortable and because when you're speaking
something it, you use your muscles, so it can become, it can change your muscles to remember
what was like and then you hear this and you have to like make sense of it in your head before
you speak it and before you hear it from yourself. So, I feel like speaking and listening definitely
a correlated. Like, speaking should definitely be blocked off at least an hour every day in class.
And I also for. I think it's good to start the multiple-choice practice. Earlier today like halfway
through second. I feel like, at least for me. I don't really know how to take multiple-choice test.
So, that. So I think what we'll do is practice to definitely implement that. I think, at least,
especially DLI textbook are made quite a while ago, so they're a little outdated. So, those cases, I
think it's important for the teachers to be tracking on that and for them to include current
authentic materials to supplement to just make them more relatable. Obviously as time goes
society changes news changes. So if a student is particularly struggling I feel like it's good to talk
to them and figure out what they're just interested in because it's easy to learn something when
you told her about it when you're interested in it. So I have a one of our classmates where I was
talking to her about how she improved her listening because she was what she struggled with the
most. And she said, she listening got very tired. Practice because she's a huge volleyball fan. She
forced herself to watch, volleyball, but in Korean. She was still entertain but at the same time,
oh, I have to actually pay attention to what's going on. So, I feel like that does work for me
personally, I love food. And as I said earlier, I've watched dramas with my mom from a young
age, so I watch a lot of dramas and I find that that is a good way. It's like a low stress level, kind
of way of study. Like when I know I'm getting a study book. I don't have any brain juice to like
do my level 2 listenings, I'm like okay I'll watch a drama, drama, then warm my brain up and
then go on to whatever I need to do. Obviously, the current situation was coronavirus cannot get
together go to class and learn in person, which I think is definitely a very big part of learning a
language is the interaction. And I know, normally, there's like immergence and class like buddy
projects but a lot of the classes that I picked up are have gone through the coronavirus epic has
struggled because we have not had the chance to get that in person interaction and the impersonal
immersion. Was that there's nothing that teachers can really do.
Interview with Lena
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R: Tell me about the process that you use while listening to passages in Korean.
S: I recently tried to change my style of listening, where before I would look when it was the
long answer or the short answer ones and I would look at the questions and I would look at the
prompt and then I would figure out what information I needed to take out. And what I could like
filter through and so I did that. And then I recently changed it because of the multiple-choice
because I found that the multiple-choice I was trying to pick out too much I was trying to look at
four things rather than just like one. So now I don't look at the questions or the prompt, I just
listened to it and hope that I get it right. But my first learning Korean because I speak other
languages. One of the things I tried to employ was a not learning the English translation, but
rather to learn the word as the word. So that in this sentence, I'm not going like, “사과” [apple]
like, I'm not going like “사과” [apple] and an apple. I'm just thinking “사과” [apple], and then
like the image of an apple because then I don't have to do the work of doing the translation just
then so I try to employ that kind of tactic as well when I'm listening.
R: You mentioned about picturing of a passage in your head. How long have you employed that
tactic in your listening comprehension?
S: Um, I would say since like day one. It's also a method that I use in English. It's one of the
reasons I don't like nonfiction work that much is because I work better when I can like kind of
see it in my mind. But I just because I grew up speaking Portuguese. So when I would think of
like a word I wouldn't think of like, oh this word and then candy or in like in English I would just
think of like the word and then like what it was.
R: In a case of abstract topics I assumed that it would be a little bit difficult to do that. What do
you think?
S: That is where things get a little bit trickier. So it's not a perfect system, but for stuff like I did a
listening yesterday about receipts and I listened to it once and then I looked at the questions and I
saw, I was like okay I can answer this one and I'm like, but I still need this one. So then it was
like they were like oh the length of this receipts. So in my mind when I heard, like, “길어요”
[long], like how long it is. I was like okay receipt length and I saw in my mind very quickly an
image of like receipt length. And then I like moved on because I didn't have to translate it into
English because I could see receipt length in my head. Or like if it's like to go down or up and I
sometimes I'll do like the movements of my hand and like to go down to go up or I'll imagine
like a graph, or something like that.
R: What listening strategies do you use when you're listening?
S: Another one I do is I write things down. Like just key words and phrases that I'm like or if I
hear something multiple times I'm like okay this is probably important or like I need to know this
but I try to stay away from that. Because it's fine for the short answer, but it's not fine for the
multiple-choice because you're not gonna be able to do that on the DLPT. But yeah, like a little
notebook where I'll jot down, I'll be like, “친환경” [eco-friendly], or like whatever we're
working on. Like I know that this is going to relate somehow I just have to figure out how all of
these words come together.
R: You mentioned about translation while listening. Could you elaborate on how you use the
translation into your listening comprehension?
S: Um, I try to avoid translation and just see it as it is. I guess because I feel like if I try to
translate too much then I'm going to be like, I'm going to get stuck on a word. And then the
listening is still going and I'm still stuck trying to I'm like oh this word is sticking out to me
‘what does it mean,’ and then like the listening is still going. It's like rather than translating it on
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like word by word. I'm like trying to look like maybe I hear word and I'm like I know a big idea
of what you are but I'm not quite sure. And so I won't like try and directly translate it, I'll just
wait for the next word to come and see if I get the whole sentence.
R: Based on your responses to the survey, you agreed, ‘I translate in my head, as I listen’, and
also you agreed on ‘I translate key words as I listen’. On the other hand, you disagreed on ‘I
translate word by word, as I listen’.
S: When I answered that way, I was more talking more about my new listening methods, where I
don't write anything down, and I'm just trying to get as much understanding as I can, I think, Oh,
yeah. and then like stuff that that jumps out like keywords that I don't have to like spend time
thinking, like, Okay, this and that, this this part so then it's that, then like stuff like that. Will like
pop up in my head I think.
R: You agreed on both items, ‘I use the words I understand to guess the meaning of the words I
don’t understand, and as I listen,’ and ‘I compare what I understand with what I know about the
topic.’
S: Yeah, so with the like we're like the guessing you know if I hear that something is going to go
down and we're talking about the economy and like it could be one of four things, you know, is it
the, is it the interest rate like something's going down so I'll kind of guess. But then like as I
compare what I understand with what I know about the topic, I do this a lot with North Korean
listening, because I have a pretty good relationship with both North Korean teachers because I go
to North Korean club a lot with them. Um, so, sometimes when it's like a North Korean topic
comes up. I'm like I understand the context of this because you know like today's a good
example because we had speaking our mark teacher made a script because we have a talent show
on Friday. And so she made a script with a situation which is weekly in North Korean you
probably know they do like the performance reviews every week. Mm hmm. Um, so she made a
script of that and I was like is this real criticism of us. And then I realized that no it's like the
script for us to perform of that scenario, so I could be like, Oh, I get it, because I'd already spent
that time learning with her. So if it had been like listening maybe I could maybe I could have
gotten it. If I was lucky if they used a few words that I knew. Because I don't know the word for
criticism
R: You disagreed on your concentration recovery. Tell me more about it.
S: Once it's gone it's gone. Like many students, there's only so much listening I can do where I
don't understand anything. And then I'm like, I guess I'll just wait until we start listening again.
Because if there's like lines and lines where I just don't know anything that's going on, it can be
frustrating. And then my brain just gets tired like if we did, we used to do like a ton of listenings
where I just didn't understand anything. And that was I think when we were making the big jump
from like semester one to semester two, and we started using the supplementary LCs a lot, and I
was like these are just 100% like out of my realm. So, if the listening was like two or three
minutes long, I was like, she's in the wind. Like I wish I knew that. There's just no way I'm going
to figure out what's going on here. But I also have issues focusing on my end. So like, with my
attention deficit disorder so vocab that lectures no vocabulary I know where I can't even get a
foothold. Then, it's hard to pay attention the whole time because it's just white noise.
R: How often do you feel that you want to stop listening because of the difficulty of the passage?
S: I wouldn't say it happens very often because it's not very often that I feel uncomfortable with
where we are in class. I mean, when we make big jumps to like a three, you know, or we would
do UCAT [Language study platform], a lot, we would use UCAT and use those. And if I didn't
have the background for the North Korean work we were doing, then I got nothing out of it
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where are we get like a very like some very few things. But I wouldn't say it happens all the
time. It definitely doesn't happen with a textbook but if it's a really high level text that I'm like it's
the text isn't like it can be in the wind for me not the reading. I can usually find my way through,
but like a really, really tough listening, since it can be very tough.
R: What would you do differently in the future to improve your listening performance?
S: Well after the ICPT [In-Course Proficient Test] I had to revamp my listening. So, I have been
just piling on a lot more multiple-choice and doing multiple-choice at my level. So I've been
doing that, and I mean every, every ICPT [In-Course Proficient Test] or every semester. I look at
my schedule pattern and like how I'm listening. And I evaluate and see what I need to be doing
different and like what worked and worked really well. Like what didn't work so um I think my
prep for like the first ICPT [In-Course Proficient Test] is like completely different than now.
Because back then I was like if I can just hear the word through like the Quizlet listen, then I
should be fine but now I'm like that won't cut it, because it's so quick so I need to focus on like a,
like a multi dimensional approach, and we'll see if that works and that helps because right now.
With my multiple-choice I'm doing a lot of the KALM [Supplementary materials]. With those
right now I'm not looking at the questions and I'm not looking at the title of the listening. I just
know that the theme is the environment because that's what we're studying right now. And then
we'll go ahead and try to understand as much as I can. And then look at the questions and see
what information I still need to get or like what I really need to listen hard for, and then go from
there. So we'll see if that works.
R: You mentioned planning and evaluation. So you said that you have evaluated how you've
been doing and that's different approach that you have employed in your listening practice.
Does it come to you naturally or have you intentionally developed those evaluation in planning
strategies?
S: I intentionally plan based on like what's coming up so when I did first and first semester I had
a comprehensive plan for what I was going to do every week and then I would have my base
homework, which I would do every night so that would be like the topic presentation and the
homework book. And then I assigned myself a writing assignment every night based on the
words that we were going to see the next day. And then depending on whether it was I have two
days designated for listening, and two days designated for reading, and then Sunday is all-around
study deck. So, on Monday and Wednesday, I would do it because there's just so much more
resources in semester one. I would just do everything, everything I could, I would just do it, I
would do as much as I could. Until I like couldn't keep my eyes open, and the next day I would
read as much as I could, or do as much reading practice and the next day, listen, and then that
changed because you lose that breath of resources from semester one because there's so much
easy stuff you can do. And then in second semester. I did a lot of GLOSS [Online supplementary
material]. A lot of like guided listening activities, and then still leaning on some of those more
easy with those easy resources, but I had set myself up really well in first semester so second
semester was kind of easy for me. But then I took my foot off the gas too much, so I had to come
into third semester and reevaluate, like how much studying I was doing and how effectively I
was going to do it so now I can send you my schedule if you want to see it. I have like the daily
homework that I do. And then there's supposed to be two glasses every night. Depending on
reading or listening, and then at least like one authentic source, in addition to like whatever other
stuff I'm going to assign myself. I said to other students. In Unit Two I was like you don't
understand I said, if you work so unbearably hard in semester one, you can take a break, briefly
in semester two. That's it.
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R: You mentioned your sharing plan and evaluation of how you studied. Do you have any
suggestions for the new students on how to specifically improve listening performance?
S: Yeah. One of the ways that I did was listening to prep before in the first semester using
Quizlet. I would go and there's a Quizlet like listen option. And you hear the I would hear the
word and close my eyes and then type it in Korean, because they would say it and then you have
to type out what they say. And if I knew the translation, then I would, I would write it down
properly, if I didn't know the translation then I would have to do it again. So you have to do that,
two times with each word correctly to get it correct. And so for each unit test, go through and do
each word and do that because there's a Quizlet guy who made all of the vocab words for the
Korean course. So that's, like, that's one method for listening. Another method is key sentences.
Another method, oh man, it's been so long. I have so many things to do. Oh, do the
Supplementary LCs because depending on your teaching team, they might or they might not
include it started including them in second semester, which I like doing them as homework so I
was sad about that, because they removed a resource for me but, yeah, um, as far as they're
listening don't like get caught up on words you don't know, like just keep going. But you know
sometimes everything that you need to know. And if it is, then just be better vocab.
R: Teachers suggest the strategies, not hanging on the unknown vocab but try to grasp the main
idea of the passage. Some students don't get it and still hung up on unknown words. What do you
think about that?
S: I think, how do I say this, I think Americans are really used to speak English, and they like to
understand every word. So, if they don't know something, it can feel overwhelming. And it's a
little bit humbling to be like I guess I just didn't know that word, you know, or I guess I just don't
know this language or I guess I'm not going to understand every single aspect of this sentence,
and then like you want to know every word as well and. But I don't know. I can talk to my friend
about it he was like, I spend three hours on the topic presentation, I was like stop doing that
there's no legal reason for you to spend that long. Topic presentation. Who cares if you don't
know the word because it's not mission critical to your understanding of the passage. Stop doing
that.
R: How about any suggestions to the teachers to help students to improve their listening
performance.
S: Um, my only suggestions I think would be that like during class time. When teachers play the
listening through their computer, it can make things hard to understand. So that is a tough one,
but it doesn't necessarily like. It's not like some help, but I find it difficult like if it's a truly like
high level, the audio quality is very bad and when a teacher plays it through their speaker to me.
It always makes it like that much more difficult. Um, yeah I don't I my personal opinion is that
like a lot of these like self improvement things are personal then students have to make the
personal decision to improve or get better, so I don't like my mentality was like it's not the
language fault, and it's not the teachers fault if I don't understand something, it's my fault because
I didn't. I'm not trying hard enough, or like I didn't do enough. So I think if more students
thought that way instead of like my teaching team doesn't give me enough support on the
listening I'm like go into UAB and find the KALM and download them all and you'll be fine.
R: Do you think Korean school provided enough listening strategy workshop for the students?
S: Um, I would say so, I think so, um, Yeah, I would say yes, I think that it's tough. The only
thing that was tough for me is when I wanted more resources, it was hard to find them. Because I
had to go into the UAB, but even doing that was doable. So, but I do also think that like at the
end of the day it's like the students responsibility to find those listening strategies, and also, you
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know, listening, just like reading is kind of down to vocab and like vocab knowledge and the
ability to understand the context and there's only so many ways you can teach someone to listen.
But I'm biased. I don't like it when students complain, so I'm like I don't care.
Interview for Jane
R: Tell me about the process you use while listening to passages in Korean
S: I usually when I'm trying to listen in Korean I try and pick up keywords. And I try and at least
get the subject and verb. So even if it's kind of getting confusing in the middle of trying to pick
up at least like the verb at the very end or if it's like a negative or a positive on past tense or
present tense. Like, especially with news or something if something is increasing or decreasing,
even if I don't understand like the numbers, trying to pick up trends, by the verb alone, but
listening is very hard for me. I am the kind of person that does get stuck on unknown words. So
that's why I try and focus on keywords and let myself forget about that. And like hearing things
in context is very different than when you're just like looking at on a page. But yeah, those are
the strategies I use.
R: Do you think that strategy avoiding unknown words is important and why?
S: Yes, I definitely think being able to let go of unknown words is important because a lot of
times you're still able to get the gist of the sentence if you're able to let go of what you don't
know. But if you focus on it [unknown words], you're going to miss everything you could
understand. So I definitely think it's important. I think it's helping, I think it's helping with my
listening, but I am not entirely sure.
R: What kind of strategies do you use to focus and get back on focusing on the listening
passages?
S: Sometimes if I noticed that I'm like, struggling with focusing like it was particularly long
audio. I'll start like ‘shadow listening’ in my head. So like, even if it's like going really fast it's
really long, and I'm starting to lose focus, I'll just kind of in my head go along and kind of almost
shadow and speak it to myself until I kind of start to catch on to what's going on. And that helps
me refocus if I like drifted somewhere else. But I try, like, and mentally prepare before audios
like I'm going to focus on this, and prepare for this and not look at anything else, while this is
happening
R: Before the test what kind of preparation do you do?
S: So I definitely have a lot of testing anxiety. So I don't try and cram like if it's the day of the
test. I'll like make sure I sleep. I sleep well and I'll wake up and just kind of like, try and focus on
destressing like I do a lot of breathing, and like a lot of, like, quiet, thinking before the test, as
opposed to like cramming because they will just like stress me out more. How I see it as you like
let's say you have 3 weeks to prepare for a test, you need to evenly prepare like multiple times. If
it's the night before the test, I don't think there's much you can do at that point, because like I
don't really think cramming works, especially for language. So I like to prepare over long like
evenly over a long period of time. And then like the night before, or the morning of, I'll just kind
of take a breather and really try and come in fresh because if I wake up really early and I'm
trying to study then I'm already going to be tired by the time I take the test.
R: After the listening, how do you evaluate your listening performance?
S: I would say just by the amount of like percent that I comprehend it. Or, more than that, like, I
was able to at least take the main point away. Um, if like I was able to get the gist of it and like
where what and why and how I think I did a good job on that passage, but if I came away like
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maybe knowing one detail, like only when that I would say I needed to work better on that
listening. so every time like I go into a listing and I understand like nothing. I'll go and I'll find
the scripts, and then I'll listen again and read, and that'll like boost it, and then I'll go again, just
reading and not listening to fully comprehend that's where I like to look at the dictionary. And
until I fully understand the script. And then I'll put the script away and I'll listen to it again.
R: In your responses of the survey, you agreed with the statement, ‘I translate in my head as I
listen and I translate keywords as I listen.’ On the other hand, you disagreed with the statement,
‘I translate word by word as I listen.’ Could you elaborate on it?
S: I do feel like I translate in my head as I'm listening. So as I'm listening I'll be kind of like
mumbling into myself almost and actively trying to figure out what the English counterparts
would be. And then I do try and focus on keywords. So, the reason I disagree with word by word
is because I'm not listening for each word I'm listening only for the keywords, especially if it's a
difficult passage. I'm really trying to catch the main points like where when what the verb. The
deep the important details, or even more specifically like what the questions for that audio were.
So if the question is like when did this happen. Then I'll almost like tune out, what, where why
because it's not relevant to the question. And then I can focus on the specific information or the
specific words that I'm looking for. I think if you try, also with the translating word by word. I
don't think Korean and English, aren’t very compatible to translate word for word. They don't
make sense in that way so you kind of have to always be looking at the big picture of the
sentence. And if you try and focus on word by word you're gonna get confused when you try and
put it in English.
R: Next one is you disagreed on the item, ‘when my mind wanders I recover my concentration
right away,’ but disagreed, ‘I don't feel nervous when I listen to Korean.’
S: So for the first one. My mind goes wander, and I'd like to say I can get it back right away. But
as I said I have to like I'll start to shadow speaking to try and like reengage myself, but it takes a
second, it can sometimes take a little bit to get reengaged with the audio. If I do want my mind
doesn’t wander away, it's something I'm working on because with the long audios. Sometimes I'll
just start thinking about something else. So I'll eventually get back to it but I just wouldn't say
right away. It takes some effort to readapt to Korean. And I do definitely feel nervous when I
listen to Korean because I sometimes be a perfectionist. I want to understand it all. But that will
never happen. At this point, so I get really nervous because I don't know if I'll be able to
comprehend the information I need to especially if it's like a multiple-choice question. I'll miss
any parts or I don't know if the audio is going to be hard or if it'll be easy so I get a little stressed
out. Before I listen to it because I you know I won't be able to comprehend it but sometimes it's a
little hard for me.
R: You agreed on ‘I compare what I understand, but what I know about the topic.’ Could you tell
me more about it.
S: Yes, definitely like for example all comes with the North Korean audios and they're a little
trickier. So I'll rely heavily on background knowledge and context to cut fill in the blanks, or
even during multiple-choice questions to select the best answer saying with like my
understanding of Korean culture or society you can kind of use that context to fit in with the
audios. So like for example when I practice North Korean multiple-choice listening. I'll listen as
best I can. But then if I'm like stuck on and think if this is an authentic North Korean audio
there's certain things they won't say or they won't do because of propaganda, so they'll never say
anything negative about Kim Jungeun [Supreme leader of North Korea]. So you can
automatically like eliminate those choices. Even if you didn't really hear that or you thought you
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heard them say something negative, they wouldn't. So that's what I used they would like if it's
about global warming, like, and they're like what's happening for global warming, you can kind
of fall back on your background knowledge of like well these are usually what happens because
of global warming. So I do a lot of context when I'm listening or reading.
R: You disagreed on, ‘I think a similar text I may have been listened to.’ Could you tell me more
about it?
S: I wouldn't say that I specifically prep before I start listening. It's more like when, while I'm
listening, or maybe at the end while I'm thinking about what information I gathered that I'll put it
on context. But I don't know if I really sit down before and think about words or context clues
that I shouldn't do that I think it's a very good strategy. But I haven't made it a habit.
R: What would you do differently in your future to improve your listening performance?
S: I want to do differently in the future to listen to authentic material. I think it's a bit of a
handicap in the beginning to, like, adjust to the premade recordings for me, because they're a lot
easier. So, I want to focus on only authentic as well as less reliance on scripts. So if I don't
understand I like to go through the scripts and figure out what's said, but you know, in real life
scenarios you can't do that. So, just like building my own confidence in my listening ability. So
when I say like no I did hear that, instead of like okay I got to do double check the scripts to
make sure I was right. And then, while I'm listening I do, I actively work on staying focused,
especially if it's long. And I do think it's a good idea to do a little bit of like word mapping before
audios. I wanted to start doing that. Listening is one of the tougher subjects for me so I've
thought a lot about.
R: What suggestion would you give to new student teachers we really concerned about like how
we can help students better?
S: I think the biggest thing that helped me and my teachers have told me this over and over
again, is to not try and translate word by word. I would definitely stress letting go what you don't
know. Because you'll almost never grasp everything. And I would definitely tell new students to
focus on keywords and focus on context if they're lost. But also, I guess I would stress the
importance of authentic material and adjust to listening to it early on in the course, so that by the
time the tests are 100% authentic, It's nothing new. I thought like my teaching team did a really
good job and giving us all. Listening strategies, very early on in the course. I think I suggested
them I would be. I don't know if this pertains specifically, they just like when we listen,
sometimes. Teachers will skip the questions. So we don't get to kind of prepare, what we're
looking for. I think that'd be, it's very helpful for me to go through the questions and our time to
figure out what I'm supposed to be listening for before I start listening. Especially now that they
are also all in Korea, it takes me a moment to go through and comprehend the questions
themselves. So just like teachers providing that time, or even going through the questions with
you so you're fully prepared. By the time the audio starts. But my teaching like my teaching team
does is like 75 or 80% does this, but it's just like, Sometimes we skip over them.
Interview with James
R: Tell me about the process you use while listening to passages in Korean.
S: I think just beforehand I like to look at the question. And think about things I might hear. And
then just listen. If I don't know what's going on, I just try and pick out the words that I do know,
and then try and I guess make a situation where that might be happening and, like, get some
context.
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R: Tell me about any listening strategies you use while listening for comprehension.
S: Nothing really different I guess just looking at. I think it helps like to focus on what they're
saying not translated during the listening just to just to listen and then think about it afterwards
because I think if I translate while I'm listening I'm not really paying attention to what they're
saying.
R: Do you think not translating during the listening is helpful?
S: I think so I think I just try to remember it and Korean and then after it's all done and then just
put it all into English.
R: After the listening, you're still translating to English.
S: Yeah.
R: How do you adjust your production if the passage turns out something different than you
predicted?
S: Ah, I just try to listen as much as I can and I try to get the big picture first and try and see
what's going on and then go from there. But if I can't tell what's going on or what the context is
that it's really hard.
R: Based on the survey of the MALQ you completed, you partially agreed on the statement, ‘I
focus harder on the text and I have trouble understanding.’ On the other hand, you disagreed on
the statement, ‘when my mind wanders I recover my concentration right away.’ Could you tell
me more about those two responses?
S: I think, honestly, I think it depends on our test room class because I think sometimes want to
make class and there's a really hard listening sometimes I just kind of give up. If it's really hard.
But if I know it's a test I know I have to really get it. So I really try and pay attention. If it's a test.
But sometimes I can only get a few words or something and so it can be kind of hard. If I get
more of it then it's easier to concentrate. [If] I don't have a clue I think it's kind of easy to like
daydream.
R: Do you have any difficulty to get back to attention to the listening?
S: Ah, sometimes. Yeah. I think it just depends if it's like an important test I know I need to
really like focus and then I will. But sometimes, like in class I just. Sometimes I won't focus as
much as I need to.
R: You slightly disagreed on the statement, ‘I find that listening in Korean is more difficult than
beating speaking or writing in Korean.’ You partially agreed on the other statement, ‘I feel that
listening comprehension in Korean is challenging for me.’ Could you tell me about that?
S: I do feel like it is a challenge because I know the like the Level two listenings are kind of hard
and I know I still need like to work on that. But I also think that while listening I feel like, you
know, compared to like reading. You can just catch like the speaker's like tone of voice and I feel
like I kinda understand what they're saying even if I don't understand the words but, I just like
hear the way they're saying it, then I can kind of grasp the meaning that way so I feel like that's
like an advantage to listening more than reading. Ah, I think I don't get those extra clues of like
the voice and the way they're saying. But I guess with reading you get to read it over and over.
R: You agreed on the statement ‘I translate keywords as I listen,’ and disagreed on ‘I translate
word by word as I listen.’ Could you elaborate them?
S: Wow. Okay, yeah, I really disagree with myself, Oh, Yeah, I guess I was thinking like, I don't
like to translate it all, all at once sentence by sentence because then I feel like while I'm traveling
one sentence I feel like they're still speaking and then I'm missing out on what they're saying. So
I just like to keep it in Korean, but then sometimes when I don't know what's going on. And I
don't know it's just kind of blowing by but uh like catch a word, then sometimes I'll take that
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word I'll translate it and then like okay well maybe if that word means this then maybe it could
have this context and I guess I try to use that like it what's going on to understand the other
words. I guess it just kind of depends on how hard it is.
R: You disagreed the statement, ‘After listening, I think back to how I listened, and about what I
might do differently next time.’ And ‘As I listen, I periodically ask myself if I am satisfied with
my level of comprehension.’ Could you elaborate on them?
S: When I'm listening I think I just want to try and listen as much as I can. But then I guess
afterward I have more time and I can, I guess kind of figure out what I did wrong. And I can
think about how to do it better.
R: Do you have your time to evaluate and monitor your listening comprehension and plan how
you can do differently next time for a reflection? If so, how do you do it?
S: Yeah, sometimes I do like some types or what I'm like in a test or I'm doing like homework
read to listen, or even in class like sometimes I just get distracted and I won't listen for like,
maybe 10 seconds and then I guess after listening I'm like geez I missed that whole part like I
have to concentrate better, but I think it's just me losing concentration really what it is.
R: What would you do differently in your future to improve your listening performance?
S: Well definitely especially on the tests like give the first listen just to listen. I think that's a
good idea just to listen and concentrate and then get the get the main idea. Then, I guess also you
could look at the questions and then if you can't remember just try to remember where those
answers were maybe in the passage and then just focus really hard when you know that parts
coming up so you can get the answer may be that.
R: What suggestions would you give to new students on how to improve listening performance?
S: I think I'm sure the same thing that you said something, just like keeping it in Korea. I think
that's like the best thing. Just not translating as you go, and you're going to miss everything. So,
other than that I don't really have anything.
R: Do you have any suggestions to the teachers to help students to improve their listening
performance?
S: I think our teachers say the same thing, honestly just reading the questions and get the main
idea first. so I think they're pretty spot on with it.
Interview with Sophie
R: Tell me about the process you use while listening to passages in Korean.
S: I'm like, in class, if we're listening to it on our own, I have to listen to multiple times. But the
main process is trying to find the key words after reading all the questions beforehand. I usually
do that for the homework as well.
R: What does the process look like especially when you're reading the questions?
S: So the questions I'm thinking of possible words or phrases that I could possibly hear, but
doesn't always work that way but if I tried to give myself a general idea of what I'm going to be
hearing, it helps.
R: Tell me about the listening strategy you use during listening comprehension.
S: Just don't know. I used to read everything out loud to kind of help, get my ears. So because
you can listen to something and it doesn't always click, but if you read like scripts out loud, it'll
kind of click in your head a little easier so I try to read things out loud every time.
R: What do you do when you encounter a really difficult listening passages. How do you deal
with it?
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S: I ended up listening to more than five times sometimes. If it gets too hard I try to step away
and do something different before tackling it again.
R: How do you do after listening? How do you evaluate your listening process?
S: I haven’t thought about that. We go over the listening homework in class, that's kind of when
I'm like, oh, that's what I've missed. And I jot down the notes on the listening homework like this
is what that is and the teachers will share the script and I read the script and like, okay, and then I
re-listened to it. That kind of helps, that's, that's my usual. What kind of mistakes I made.
R: Based on your responses to the survey, you agreed on the statement, ‘I translate word by word
as I listen, I translate in my head as I listen’. Would you elaborate it?
S: Um, that's one thing I do struggle with is when I'm listening to something. I tried to literally
translate it into English and instead of listening into Korean. And that's one thing that does make
everything really hard. That's something I'm working on. I do think it's a helpful method because
it's everything translates well into English because English is a hard language. And I would think
it's more beneficial to actually understand in this target language. So something I want to work
on is actually understanding in the target language and not just translating.
R: You disagreed on the statement, ‘When my mind wanders I recover my concentration right
away’, ’I tried to get back to track when I lose concentration.’ Could you tell me more about it?
S: When the passages get really really hard and I realize I get stuck on a word and either I stay
on that word, it's so hard that I just shut down. And I just I don't even try to focus back on it for a
little bit. But if I do go back to it later, it sometimes is easier and it just takes more practicing
class to help me out with some of these passages.
R: What makes you to wander around not fully concentrate on the listening?
S: Truthfully, It's my pride. So, if it makes me feel dumb, or if it's too challenging for me.
Usually I just I just shut down and I don't want to do it for the time being.
R: You disagreed with the statement, ‘As I listen I quickly adjust my interpretation if I realize
that it is not correct.’ Why did you disagree with the statement?
S: I really don't remember where I disagreed on that.
R: Do you think you agree with it?
S: I think so. Okay, because I've noticed on like the homework. I'll think it's something and then
I realized that it is something else but I can usually quickly be like, Okay, this is the info I need.
R: You disagreed on the statement, ‘After listening, I think back to how I listened, and about
what I might do differently next time”, “As I listen, I periodically ask myself if I am satisfied
with my level of comprehension.” Could you tell me more about?
S: So, this is just my normal thinking, I normally don't actually think about what I'm going to do
differently, or if I'm satisfied because I'm usually never. Yeah, I just don't really think about how
I can do it differently, because I don't really know any different listening methods. Besides the
finding the keywords and prereading the questions and forming the words in my head. And then
I know the one change I need to do is the practicing, understanding and in the target language
that I think that's something we're all currently working on. But other than that I don't really
know what I can do different,
R: Have you tried to evaluate your listening process, for instance, checking on your
comprehension how much you comprehended the passage for 10 seconds after listening?
S: I haven't thought about that. That's a good thing to try though.
R: What are some other strategies people have suggested to you maybe your teachers, your
teaching team or your classmates?
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S: The only one that my team leader suggested to me as they're reading the questions beforehand
and coming up with like, words that it could be other than that, nobody's really suggested
anything to me. And maybe that's just because my grades are still passing in that region.
R: What would you do differently in your future to improve your listening performance?
S: I'm probably going to start trying to like, listen to small sections just to see how much I'm
actually comprehending. But if I watched the news more, or watch dramas more on like the
weekends. Some of my comprehension might actually improve. Maybe I can try doing that. I'm
definitely going to need scripts on the news though. Not to where I can hear the numbers but not
always what they are associated with.
R: Do you have any suggestions to new students on how to improve listening performance?
S: So this is what I've told people like tutored before taught to listen to podcasts that pertain to
the subject. Because, the Talk To Me in Korean (TTMK) podcasts are more so scripted not
authentic. It's still kind of helps at least in the beginning. And I tell them to watch the news,
because at one point I was watching the news and then I stopped watching the news. So that
that's what I tell them to do and then I tell them if they can get the script read the script because
that is something I do.
R: Lastly, any suggestions to your teachers or teaching team, it is not limited to your teaching
team to help students to improve their listening performance?
S: I think as the course goes on, there's more authentic materials. I think if they introduced a few
more authentic materials in the beginning, it might actually help out as well as teaching
colloquial phrases more because sometimes when you're listening, hear this and maybe know the
literal meaning but not know the actual meaning behind it that at least in the context. And
sometimes it just feels like a slap in the face. So I would definitely say more authentic materials
and more colloquial.
R: Some students struggle a lot when the authentic materials were introduced at the early stage.
In those cases how can teacher help those students?
S: Um, I think, I guess it's really hard to find authentic materials that are super simple unless it's
kids programs which they could do the kids programs that's kind of fun. But I think the teachers
should, if it's possible, get a script for each thing to kind of help out because reading and
listening really do go hand in hand. But at least when you're working on the listening and if they
still comprehending, maybe they should try to take some time and watch it on their own just train
their ears to listen, not necessarily understand but just to listen because that will help as well.
Interview with Wade
R: Tell me about a process that you use while listening passages in Korea.
S: Okay, so in the past, I would really get stuck up on words I didn't understand. So I would stop
and pause and or didn't understand. And as I did that and because I did that, I would lose track of
the rest of the sentence. Noticed that that was very inefficient and it wasn't working. And I
realized that in English or in any native language, we, when we don't understand a word we don't
pause on that word we typically will skip that and try to understand it through context. And once
I understood that I tried to do the same thing in Korean. And since then I've noticed my
comprehension has increased significantly. So I believe that it's a superior method to make sure.
But now, I will just try to listen to context. So the first time I listen, especially I'm listening,
multiple times. The first thing I'll do is I'll just listen through, and I'll try to figure out the main
topic, typically. So if I might hear like “폭우” [heavy rain] or “날씨” [weather] it's or it's a
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weather forecast for instance. And then the second time I listened through I'll try to give them
more important details from it some more, more detailed information on, say, the weather
forecast or an earthquake that happened, etc. I've noticed since doing that, that it's improved
drastically, and on tests, even, even if I don't understand. Quite a few of the words occasionally
I'll still be able to get the main points. Important points and it allowed me to, I guess, answer
questions correctly or comprehend enough to.
R: Could you tell me about listening strategy or tactic you use if you have more?
S: I don't think I have much more than. I mean obviously, something I do to improve my
comprehension is, as I've been watching more authentic like Korean dramas and movies, news
podcasts etc. I have noticed certain high frequency words. And as I hear words frequently I make
an effort to kind of notice those words that are used more frequently, and to learn those. And I
think that's been really important because a lot of the vocabulary that we're learning for instance
in class isn't necessarily high frequency. So it's really rarely used. And I think making sure we
understand that high frequency words help your fluency, significantly, or your comprehension
significantly as well as, like, certain grammar principles, making sure that you understand what's
the grammar principle and what's not, and making sure you have this grammar principle so you
don't get stuck up on those, those portions as well has been useful.
R: How do you plan listening process before listening? How do you evaluate your listening
process?
S: Finding the main point is my initial goal. So before I listen, my goal isn't to get all the details.
My first time listening a goal is to just understand what the topic is period, because I feel like if I
try to find too many things at the beginning, it just gets confusing to me or I'm trying focus on
too much. So my first step is always to find the main topic, and then I'll try to find additional
details. And then afterwards, I'll usually look up a few words that I hear that stand out, maybe
through emphasis, like it sounds like the speaker is putting emphasis on certain words. Just like
in English if you're putting emphasis on a word, it probably is for a purpose, there's a reason for
that. And so when I hear certain emphasis on words I looked those up, it usually adds either
emotion or like a word, it adds either an emotion, that will help me to comprehend more or
increasing detail that allows me to understand what he wants. Afterwards, if I can find like a
script or some sort of way to find out what it's actually about, then all evaluate my
understanding. And if I, if there's grammar bounce off, or maybe a couple of important words
that might have thrown me off I'll make an effort to learn those, and then I'll listen again to see if,
if my comprehension is improved.
R: How do you relate your background knowledge to the listening passages?
S: Definitely, that's great. That's a great point I am generally a person that's very interested in
news, current events. I probably read the news on my own about an hour every day or more. And
that's been incredibly helpful. So for instance, what's a good example. Like the Coronavirus I
guess like we know that's going on around us right now. And we know the vaccines are being
produced, etc. And so if you want to hear a passage about. Not even that I guess. Recently we
did like longevity villages like Blue Zones and longevity villages and populations that live
increasing amounts of time. And so when I'm listening to a passage and it talks about, like the
specific countries that I know have longer living populations, and I hear those countries and that
I hear like dying at a later age or I hear you know, people living to be 100 something years old
instantly that that triggers previous memories from a documentary that I watched about longevity
villages and like what causes that like certain diets, things like that. And so because of that, I was
looking out for those words. So I automatically thought oh okay this is probably going to talk
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about the diet, it's probably gonna talk about the climate, and it's going to talk about lifestyles,
like less stress and things like that, and I'm sharing this because it's actually it has happened this
year, like in one example, and then that's happened multiple times actually like my major was in
international relations and political science. And so maybe hearing things about economic
sanctions, they'd heard about previously like through my college classes, kind of tucked away
and was able to use that context words to obtain additional detail.
R: Upon your responses to the questionnaire, you agreed for example, ‘I translate my head as I
listen’; on the other hand, you disagreed that ‘I translate word by word.’ Could you elaborate on
your responses?
S: Yeah so I think I'm still in the process of becoming fluent. And I've actually experienced
being fluent learning and being fluent in other language. And so I know it's a process. When you
first start learning language I'm sure you've experienced this as well, you translate everything in
your head because you don't have anything else to compare it to. And so, you the only option
that you have is to translate it into your, into language, but the faster that you get to the point
where you internalize the meaning of something in other language and understand the culture
and what that word actually means in the foreign country. Then you're at that point, you become
fluent in let's say that word. And when you hear that word evokes an emotion, and a thought
rather than a translation into your native language. And so obviously there's still words and
things that I don't I haven't obtained fluency on like words that I haven't obtained native fluency
on in Korean, that I have to still translate in my head, I don't have an option because I'm not a I
haven't earned internalize that to the point where I'm fluent in that. Yeah like as an example you
have like “느끼해” [to be greasy], for instance, like if I had never heard that word and I heard it,
I might think like greasy or I might think, something to that effect, but as I've heard it, you know,
using context on like TV shows and things like that. Now, in my, I can't I don't want to describe
it as that but I can think of a person that has “느끼해” [to be greasy], for instance, and I can
think of that instead. And so now I can work. I don't think like greasy or, or, I don't think that in
English anymore, but I'm able to say oh look yeah like and I can feel that I can feel what emotion
that evokes in myself. And so, though, that word. For example, I no longer, I no longer translate,
okay. But the reason I agree to that though is because there are still words that I translate in my
head because I haven't obtained that level of fluency in that yet. But I disagree, as in I don't
translate every word by word, because I've realized that that isn't effective as I told you
previously, if I do translate word by word, I'll get stuck on the words like can't translate and so I
try to listen to. I think I asked about learning a second-language in your questionnaire. But, at the
age of what 20 years old, I moved to Thailand for three years. And I became fluent in language
after about 18 months. I took the DLPT recently I got a 333 on that on that test. So I'm speaking
from the experience of having learned a language to fluency. And so I understand that but it's
still hard to put into practice.
R: You disagreed on directed attention ‘When my mind wanders, I recover my concentration
right away.’ Please tell me more about it.
S: Hmm. So, I don't know. So the reason that happens is I'm actually diagnosed with ADHD
recently. Yeah, so I don't know how you feel about psychological things in Korea. It's not a thing
but, but that that I've had, I have a problem with focusing just in general, and so might come
from that. But that's changed recently. I'm being medicated now and so that's my mind doesn't
really wander anymore but I think the reason for that is also at this point if I don't understand
something in depth. It's easier to instead of working through it, it's easier to become, to lose your
concentration, it's easier to say I'm not going to concentrate, rather than try to break apart and
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analyze the contents of it. So I think when you when your mind wanders and it's hard to recover
your concentration. It likely means that you lack comprehension or understand that specific
topic.
R: You disagree with the statement, ‘before listening, I think of similar texts that I may have to
listen to’. Please tell me more about it.
S: What I think of that now reading that I believe it's actually an agree not to disagree. I think the
reason I put disagree is typically I tried to not know the main topic is before I listen. As I
mentioned before I think it helps me to, I kind of test myself, I test my own comprehension to
see if I can figure out what the main topic is before I listen. Those instances, I don't want to
know what the topic is because I want to see if I comprehend that specific topic. However, if I
know what it's about beforehand. For instance, if we go back to the weather. And I know it's
about maybe a typhoon in a specific country, I might be looking out for words like “강풍”
[strong wind], or I'll think of words that might be associated with a typhoon, as well think of
similar texts about typhoons and know beforehand that they're going to use things like strong
wind strong rain damage, death, flooding, etc. And so I'll think of similar text, and the
vocabulary and phrases used, and then I'll try to think of those in the language before I begin
listening.
R: You strongly disagreed on evaluation “As I listen, I periodically ask myself if I am satisfied
with my level of comprehension.” “After listening, I think back to how I listened, and about what
I might do differently next time.” Could you elaborate it?
S: That's what I'm gonna do differently, I strongly disagree on those silence greatly. Yeah, as I
listen, I don't think about that because it's a distraction, as I'm listening, I don't think my
understanding this, I focus on what I'm listening to you know I don't have the opportunity to
think about it while I'm listening. I think I used to do that. So like when I was taking tests, and I
noticed about tests. But, or even not tests, actually, so when I'm listening and I thought to myself,
Oh am I understanding. Usually I think that if I wasn't understanding, and then I get disappointed
and I'd loose kind of hoping I would get even more lost. And so I realized doing that wasn't
useful to think about my satisfaction level. While doing that, so I tried to block out everything
except for trying to understand what I'm listening to. Think about it and if I feel like I didn't
comprehend well then I realized I need to be studying that topic more in depth.
R: You agreed on “I do not feel nervous when I listen to Korean.”
S: I think that's not more or less. Korean itself and more of the atmosphere that we're in, which is
the consequences attached with not learning Korean. So I think that caused nervousness because
I was frustrated and nervous and understand, and the consequences attached with that, but now I
realized that, again, those outside emotions just interfered with learning and comprehend your
comprehension. And so now I again I try to be calm, and, and get lost in the listening or lost the
deciphering of the content that we're listening to so I don't feel really any emotion except for
calm now. I don't understand I try to remain calm.
R: What would you do differently in the future to improve your listening performance?
S: I wish I had more time, not time today I mean it just to learn Korean here, and that's off topic
but just in the future in Korean or just in language or in Korea you're learning. So it'd be better if
you're associated with Korean. I think just more. I think just more of it and more variation, I
think is important. For instance, like in Korea and you have “반발 [blunt ending form] “존댓말”
[polite ending form] and if you spend a year just doing “반발 [blunt ending form] “존댓말”
[polite ending form] you're not going to feel like you're not going to understand anything. And
the opposite is also true. And so I think variation is really important, as well as formal settings,
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against again in Korean you have formal “존댓말” [polite ending form] and “반말” [blunt
ending form] as well and so there's all these different things so if you. So I, it's been really recent
unfortunately that I started to expose myself to a lot more variation. And so in the future I'd like
to continue to expand the different types of listening, that I do, so like listening to say “세바시”
[a program like TED Talk] type things, news blog posts, podcasts, interviews, dramas, movies.
So expanding, you know your variation, and then extending the different sound of the authentic
material. Yeah, so it's I think it's incredibly important. and even actually doing more speaking
with Native people, is also, I think the absolute most important thing, because in that sense you
can get the, you can gain the nuance of conversation which allows you to kind of dial in on. like,
all the nuances like I mentioned earlier, I think the most important thing about comprehension is
or gaining that fluency is being able to internalize the feeling of the different words, and it's in, I
think you gain that the most quickly through native conversation with people, because those
words have emotion and emphasis and tone in them that allow you to understand the word at a
deeper level.
R: What would you give advice to new students who are about to start how to improve listening
performance?
S: First of all, like, get rid of your emotions like your any negative emotions you have actually,
that might be odd as a first suggestion, but remain calm, regardless of any stress you meet
outside stressors like expectations of your, the military expectations of your teachers. Throw that
out the window, like I think day one and try to remain calm and excited about the language. So
even we first start listening, obviously it's going to be very difficult. You're not gonna understand
things and that's frustrating, but honestly try to block out any of those, those types of emotions.
Because I think remaining calm allows you to be more analytical and to learn more effectively.
And then expose yourself as much as and as widely I guess, as you touched on that, that genres
thing. I didn't start watching Korean dramas until I like really started watching them until
probably couple months ago. And that's might be because I didn't feel confident enough, but I
don't think that matters I think from day one. Regardless your contents. Even if you don't
understand starts. Actually, I don't know if that's true, because high level stuff can be really bad
to listen to at the beginning as well, but a squid can start listening to a variety of things. I do
think that, due to the rigors of like the structure, there is, I still am not like a 4.0 student, so I
honestly have had a hard time with time management. I think some of that is just personal time
management, of course, it's something that I've had to learn to develop like time management,
how to use my time wisely. But I do. I remember feeling frustrated the first couple semesters that
due to the homework load I felt like I didn't have time to work on the things that I felt like I
needed to work on. I did the things that teachers wanted us all to work on. And I'm actually a
really firm believer of teach people. Since I think that's a really good place to teach the individual
and not to the needs of a group. And so I think that's important thing. I know we're not talking
about the class but I think students being able to focus on what they need, whether that be
grammar for comprehension, whether that be certain types of speech, it's a lot more important for
them than saying. Okay, today's weather and so please an example we're just gonna generally
teach you all weather.
R: Do you have any suggestions to teachers?
S: I think, definitely try to expose as much authentic as you can from beginning speak, I think,
speaking nothing but Korean. Actually, the teacher has mentioned that like in the beginning
because of grammar they hat to speak English. But if that's true then fine speak English during
grammar but other than that, I think it should all be 100% in Korean. I think it should be 100%
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immerging from day one, with, with absolutely no, no English, that's my, that's my intended to
teach, according to the needs a student rather than a class more individualized.
Interview with David
R: Tell me about your listening process in Korean.
S: When I'm listening first I guess I try to hear familiar words, that, that I know intimately, you
know, whereas that I don't have to think about what they mean so I can do this like the different
like grammar functions, things like that are connectors so I can like try to get the words like
together. I just tried to process them in English like in my head. So it's kind of like a translation.
It's probably not the best but that's what I do, probably not like a literal translation that like a
general saying, like I don't know if I hear something like, you know, so like now, I forgot what
it's called when you have like two words that go together, like for example, like “문이 닫혀서”
[because the door closed] something like that. So I know that means like, okay, something
closed, like a store closed or something like that. The doors are closed, you know I thought like I
said I won't literally be in my head like okay a door closed and I know that could either mean a
door closed, a store is closed or, you know something's done operating. You know, I try to think
about that and then I just try to file it in my head in, move on to whatever is being said next.
Sometimes it is like hard because you know “한국사람” [Korean] talk so fast. We were listening
to a weather today and it sounded like the like the reporter was like in a rush, trying to hurry up
and go. I don't know why she was talking so fast.
R: Can you comment on any listening strategies that you use while listening?
S: So I guess like if I'm not a strategic person but you know if it is like a test or something or
something that activity in class where we listened like twice. You know I tried to the first listen. I
said I take the things that I got from the first listen. And then I kind of don't worry about those
and then I try to. On the second listen if there was something that I wasn't sure about my focus
on that to see if like that was like the connector missing link to the information that I got from
the first listening. So like, usually less than three times it's even better because then I can put
more but typically it's like two. So I try to take what I didn't get on the first listening and try to,
you know, combine it with what I know from the first listening.
R: What about evaluating your listening process and listening comprehension? In other words,
do you have time to evaluate your performance in listening?
S: No, sometimes I feel more confident and then other times. I don't know I mean I guess my
listening would be if we're talking about like the level that we're on like as a class. I don't think
you know I don't typically catch what everyone else catches. Yeah, I mean, so, you know, and I
watch a lot of dramas and things like that. So I guess like when we switch topics sometimes I
may have a harder time picking up my things only because the vocabulary. For example, we
were listening to a report about, I forgot what it was about, but there are a lot of words that I
understood but they were more of just like the common expressions, as opposed to the specific
vocabulary to that topic. So it kind of helped. I feel like my listening is okay because like so now
when I hear like certain words. I don't put so much energy into it because I know like, you know
that tmay just be like a connector or placeholder or like, you know, like I used to think that when
I would hear “뭐, 뭐” [Um, um]. It will confuse me because, you know, we learn that more
means like what. So like in my head I was like what are they asked me what it is and then it was
like oh no that's just like when you guys say, Oh, yeah. Okay, so now I hear that I could just put
it to the side and, you know, listen to what's important. So I think my listening is pretty average.
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I feel like you know one doesn't need much time to look at themselves and see what you know, I
mean if you're honest with yourself. It doesn't take a lot of time if I listen to something here, if I I
feel like I was lost on a test, immediately after the test, I can look at myself and be like yeah I
need to get so hung up on this or I need to get that.
R: What listening strategists help you the most with your listening comprehension?
S: I tried to catch the, the “은/는” [subject markers]. I don't know I guess like listening to Korean
more, you kind of everyone speaks different, but there are certain like intonations, that people
like those like I listen for those. It kind of helps me like identify what's the most important part
of that sentence or that part of the speaking. I don't know like “아빠는” [daddy with a subject
marker]. In a like emphasize “는” [subject marker] is I can say okay they're talking about, dad.
And then I listen for the end of the sentence. And then if I got lost in between, I just tried to take
the main subject. If I recognize the last or the last verb phrase, [I] try to like put them together.
xxx teacher kind of showed me that with reading. So I tried it and I tried to apply the same thing
with the listening. That helped me the most with reading, so it's like I felt like he [xxx teacher]
got to try to apply to listen to me.
R: Based on your responses of the questionnaire, you agreed on mental translation, for example,
you agreed, ‘I translate word by word as a listen’, ‘I translate in my head word by word as I
listen.’
S: I try to take the context of what I know and any background information that I know what I'm
talking about whether it be the questions that we read before. Or if it's a conversation what the
previous person has said, you know, I tried to take, like the situation. And then like I said, then
the words that I do know in trying to put them together make like the scenario, I guess, more so
than just like literal translation I don't know if that makes sense.
R: Some scholars mention that mental translation hinders listening comprehension, To what
extent do you agree or disagree with that based on your experience?
S: I mean I guess I agree because I know that phrases and things don't always line up or mean the
exact meanings, but as an adult learner or not even just adult, this beyond like the you know
adolescence stage like a teenager as second-language learner as well. I feel like it's almost hard
to distinguish, for example like I know “책상” [a desk] it means desk, and I can hear a “책상” [a
desk] and I don't know. I just know that that means like desk because my whole life. So like it
was it's kind of impossible for me not to translate that. Probably not on purpose, but just
naturally. So, I agree that it hinders. Okay, I'm sorry, my mind is… I feel like if you're
approaching if like your learning approach is to translate everything literally, then yeah, it will
hinder it will hinder but um, I don't know like naturally if you just if you try to associate what is
the foreign language that you're learning. You have an easier transition into that language.
R: You disagreed on directed attention, ‘when my mind wanders I recover my concentration
right away’.
S: Yeah, I do not do that. I don't know if you can tell by just speaking now like my mind follows
like streams. Like they call it my streams of consciousness so when I yeah like so for example if
I'm listening to a passage, and it's just like I said I'm listening for those for the words that I know
the friends that I know and it's just like not happening. And they're just talking so fast and it's just
so much. I'll start thinking about things like I need to study this. You know I mean but like all
I'm thinking about at that point I'm thinking about next time because this time is already like a
lost cause. I just have to get it next time. I guess it's kind of like a confidence thing it's like once I
lose like the confidence. I don't want to just like give up. But, you know that there's a saying in
English they say a wise man knows when to quit. You know, it's kind of like that. I don't know
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what's going on I just don't stress it. I don't know like the passages have gotten like more
complex or you know different like multiple clauses and sentences and things like that. Knowing
that helped me more than I did like before. So like, for example, if I don't know if I don’t catch
verbs. I'll try to listen, like I said I'll at least see if I can get the last end of the sentence. In the
beginning of the sentence so um, you know, I know, if something I know if something is ending
with the “네요” [ending form] ‘”니다” [ending form]. For me, it's like I can tell okay at the end
of that one. You know, I can kind of organize my thoughts a little bit better than the beginning.
So, I feel like the more that I get comfortable with the language and the just the magnetosphere,
you know, I'll be able to concentrate on listening.
R: How about you disagreed, ‘I don't feel nervous when I listen to Korean’.
S: Yeah, that's kind of like I was saying like earlier. Like it is like something if I don't know it,
then it's like I don't know. And then, if I do, then I feel good and I do, but it's not, I don't I don't
feel like it's anything to feel like nervous about. Um, so I know for sure that's what I was saying
earlier, like I said if I if I'm confident about a passage or particular part of something that I was
listening to. I can look at myself and say like, Hey, you were completely lost on that, you know,
what can you do next time. That's okay.
R: Let's move on to next question, ‘What are you going to do differently in your future to
improve your listening performance?’
S: I guess listening to or engaging or watching like things are like fun to me are interesting, you
know like step out of my comfort zone and listen to something that, you know, typically on my
fine bordering like economics or something like that, even as an adult is it be something I care
about but yes oh I guess like listening to more. I don't know, like, I don't want to say like a ball.
What do you call on this like news Academy world issue talking like listening to more there so I
can be more familiar with some of the higher level language.
R: What are your suggestions to students coming on board and Korean program so how to
improve their performance in listening?
S: Just like how the teachers have told me or us. Even like when like vocabulary, try to find you
know um phrases, so you can listen in chunks as to, you know, try to catch every single word.
You know if you can, you can listen in chunks and you can, it's easier to put together it's easier to
put together a puzzle pieces than it is with the 1000 pieces puzzle. That will be my advice.
R: The last suggestion is, ‘What suggestions do you have to the teachers to help students
improve their listening performance?’
S: Maybe to be patient. I know it can be hard sometimes when I think about if I was you know,
teaching English to people and I never really thought about this because I've heard English my
whole life. I mean we can all use patients. And you have to try out the information in this little
bit of time. I feel like not necessarily like impatient like over time, we're just like, relaxing, and,
you know, just try to come like I don't want to say like, naturally. But you know that like us, it's
not getting so like stressed to where like you're wearing up on. I don't know since I couldn't
make a more accurate guess, or the general I don't have like a general idea of what's going on in
a passage, might not be able to get it. I think you'll have a better idea of a person if you just like
relax.
Interview with Chris
R: What do you do before listening?
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S: I like to try to read the questions and see if I can put together in my head maybe possibilities
for what might come up and listen. If it's a topic that I know well enough then I like to some
words that I might encounter. And then just I try to focus.
R: Okay, what do you after listening?
S: So after the listening I think for me, like the way that sentences end is important, like certain
conjugation, such as having something “필요해요” [need] or “ 해야 합니다” [have to do]. It
kind of gives me that maybe there was something urgent about what I was listening to over there.
I try to compile the things that I did understand and try to remember the word and I maybe got
hung up on for too long and see if I can think about them now that I'm not active more.
R: What are the most helpful strategies that you've been using?
S: I would say, listening for the verb, and not getting hung up on words that I don't know. But I
got told probably a little bit later than I would have liked. Whenever I do sit down unable to
really focus and for the verbs to see if I can get that feeling and whenever I don't like as to all the
words that I don't know. It tends to go a little bit better. Anyone can do is, I guess, try not to hear
that you know you don't know. There's gonna be a lot of words that I don't know, because there's
so many words, not the best. So there's a lot of, that I recognize but I don't immediately
remember what it is and I'm just a lot of words that I don't. And it's really the only way that I
could get anything out of listening is if I don't try to remember the things that didn't stick out to
me at all because whether or not to try to remember them. I'm not going to remember them after
it's over.
R: You agreed on questionnaire items regarding the mental translation, ‘I translate in my head as
I listen’, ‘I listen, word by word as I listen’, ‘I translate the key word as I listen.’ Would you
elaborate your responses on that?
S: Sure. So, definitely they translate in my head is that what support is part of that, that part of
me that can hang me up sometimes and that's when I'm hoping that it's a word that immediately
translates into my head as just, you know, if I hear “학교 [School]” in listening, I don't have to
think about what it means I just know what it means. But sometimes other words will come up,
you know, maybe some random word like “소금 [salt]”, and then hopefully that helps. Also if it
takes long enough, it can kind of overshadow whatever comes after it and then I might not catch.
I do try to add in listening when, when they're talking, different parts of the sentences, and the
words and so at least I'm not getting caught up, trying to figure out what a word is and it's like
three words together. But I do tend to just turn whatever words I innately know, as I hear them
into just understanding and then. No, but I have to remember, it might take me a little longer but
hopefully, I can turn them into English quickly to understand it. And sometimes I can't and it just
get stuck and then it overshadows.
R: Some researchers say, in a second-language acquisition theory mental translation hinders
listening comprehension. To what extent do you agree or disagree?
S: I would say it depends on its worthy or not. If I hear a word, and this does happen sometimes
it'll be in the past and I'll hear a word come through and I'll be like, Oh, I know that word and I
think about it for a second, times I'll get it. And if I get it. Great. It's a coin toss really and if I
don't get it really does mess up everything else. And I have definitely realized that what I am
more super focused I can kind of sit there and just let everything kind of go through my ears. I
can kind of passively pick up whatever I would know it probably would be a better thing for me.
When I hear them, but there's a lot of words I mean we've heard 1000s of words in class and I
don't remember all. And it's very frequent that a word comes by, and I hear it and I know that I
should know it. And I feel like if I don't translate it. I'm gonna miss something.
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R: You said that ‘my minds wander so and don't recover quickly.’ So what made it so difficult
for you to get back to concentration in listening?
S: It's tough to say occasionally it's a factor out of my control. As you might be able to hear I'm
sniffing right now when my allergies are bad. It's very hard to focus and when I lose it for a
second, it's really hard to bring it back. So sometimes outside factors are actually for me. But I
think that also partially goes in line with the trying because I recognize a lot of words. And I
really am I guess afraid that what they mean when I hear them [words] and I missed the
opportunity for me to get it. I start for too long, and sometimes I step back into, like, too late and
have already lost a lot of time. I mean, unfortunately, times being tested it's really rough when
this happens, but I'll be listening, and comprehension will just stop and the words will go through
and I won't hear anything. I'm not hearing it. At the focus on, again, it's just like, sometimes, you
could just zone out while listening and be paying attention.
R: You disagreed on an item, ‘As I listen, I periodically ask myself if I'm satisfied with my level
of comprehension.’ Would you tell me more about it?
S: I think it's that I just got to be specific because I've gone through college, and you know I did,
I did well in high school, I did well in college, like I understood everything that I was doing. And
so when it comes to Korean which is really hard, just because in the first place. I know, I know.
When we started, that it's always going to feel like you're not doing well enough. And that's
100% true and no point in the course. Have I ever felt like I was doing well enough. I'm pretty
much just never satisfied with my amount of comprehension and listening. So I don't really ask
myself if I'm satisfied when because I'm usually not and if I am then I don't have to ask because I
understood that one, it's great, but I just know, if it wasn't enough.
R: What would you do differently in your future to improve your listening performance?
S: What would I do differently? It's interesting, I think, I thought what would have worked
better. I mean I imagine just listening to more general probably would help, but something that I
noticed in the third semester though we're going to be done in a couple weeks, and something
that I've noticed that I actually mentioned in our sensing session with the dean was that we're
going through a high level for us stuff right now we have students in our class that were very
good class started, and could have full conversations when class started, and they're at the point
now where level three work might help them get level three. But when I listen to level three, like
passages. So much of the information gets missed because they're talking fast and they're using
like abstract ideas and they're using so many words that I don't. And honestly, I think that I
probably would have just time listening to the easier things and focusing on all of the stuff in the
first and second semester. I've listened to some old recordings, when I had a roommate who got
up to the third unit, and he would play stuff out loud and I, it was interesting to see like how
much of an actually recognize some things that I did and so I think I probably would have built
up a lot of stuff a lot more instead of really focusing on the homework right now is the JLU
[Online Language learning platform] listening, and while it's very, very high level, and man
some other students have already realized that no matter how much we listened. The JLU
homework, the night before. It's very hard to get the end. And we always go over it the next
morning. And so I would probably listen to it, choices, and then listen to things that are going to
be better suited for.
R: What suggestions would you give to new students whose will be on board, and how to
improve listening performance?
S: So I would say one of the things that probably would have made understanding a lot easier but
it's something that I don't want to say mental capacity, but when I'm working really hard to figure
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something out really quickly. So it's going to take certain people to be able to make this work.
Back when we were doing a homework book, there was a lot of listening, and they were hard at
the time. They were hard at the time. And I think listening to it over and over again and
translating all the words that you can find it until you can listen to the whole thing. And the
whole thing is probably the best way to drastically improve listening performance for a little bit,
but it wore me out very quickly tried to put that much effort into it because of that and
surprisingly just reading things out loud, reading things out loud is a surprising way to help, but I
probably should have noticed earlier on actually realized that one recently, really helps me
remember that.
R: My last question for you is any suggestions for teachers to help students improve their
students’ performance.
S: I think our teachers did a really good job of figuring out where everybody was talking to us at
a level that they thought we could comprehend. So I would say, talking to the students, level that
you think they're at. Definitely helps kind of solidify, all the things that we get used to hearing.
As far as actual work goes, something that we're doing right now in class is it's not something
that every teacher does typically because it's probably going to take more effort and resources. I
would say, allowing alternative assignments in aspects that better fit the person that's completing
them. Because, homework, it's the listing homework is almost always level two plus three. And
I'm trying to make sure that I passed the test, and listening to level three, doesn't help me. So I
would say just allowing students to really solidify their one plus, and two, that they could get
above that. We also did every single day pretty much for the entire course. So I guess hearing the
teachers talk respond and actually figure out what they're saying Also helps. We did full
immersion as much as you can get, we did our first unit in person. And then we did the entire rest
of the class online and we are doing the last couple of units in person. That really, it probably
added a lot of difficulties that could have been avoided.

